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Abstract 
This thesis sets out to compare paragraph progressIOn of 
English and Chinese expository writing in order to verify the 
validity of Kaplan's claim that Chinese essays are organised 
differently from English ones. 
Different from most existing work, this project uses 
quantitative data analysis methods with samples selected at 
random in order to make the results more objective and 
persuasIve. Based on Kaplan's concept of the discourse bloc, 
each sample passage is segregated into a number of functional 
meamng units. The second step is to determine the relationship 
between each unit and the theme of the passage they appear in 
by using the list of relation definitions devised by Mann and 
Thompson as part of their Rhetorical Structure Theory. 
This project aims to achieve two goals. One, from a more 
practical angle, is to conduct a contrastive study of Chinese and 
English at rhetorical level so as to improve the teaching and 
learning of Chinese by English speakers. The other is to carry 
out an experiment on the application of Rhetorical Structure 
Theory at discourse level. 
The results have shown no existence of "illogical" 
information in Chinese writing as observed by Kaplan. The 
conclusion is that Chinese and English expository writing, as 
represented by the samples selected from newspaper editorials, 
are organised in very similar ways. 
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Chapter One 
Introduction 
Research into the teaching of Chinese has a relatively short 
history and until recently there has been comparatively little 
attention paid to the teaching of Mandarin to native English 
speakers, even though they constitute a considerable portion of 
the learners of Chinese as a foreign language . The aim of this 
thesis is to help improve the teaching and learning of Chinese by 
native English speakers. This study aims to examine paragraph 
progression of written discourse with expository prose as the 
focus of analysis. It questions Kaplan's hypothesis on the 
difference between the organisation principles of Chinese and 
English writing. 
This thesis takes a comparative approach because research 
III second language acquisition (SLA) demonstrates that without 
comparisons learners simply use existing knowledge of their 
native languages (L 1) to interpret second language (L2) 
. phenomena thus resulting III misconceptions (James, 1980). As 
many linguists would agree learners' perceptions of target 
language and the "perceived distance" between L 1 and L2 are 
important factors in the acquisition of interlanguage (Kellerman, 
1978; Selinker, 1992). Learners, especially adult learners, often 
use existing knowledge of Lito form L2 hypotheses which are 
sometimes faulty (Schachter, 1992). This is especially true in 
the learning of Chinese by native English speakers because the 
two languages are drastically different in many aspects. It seems 
that comparison is one of the most effective tools to help 
learners formulate correct hypotheses, to raise awareness and 
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to encourage the noticing of new language items (Odlin, 1989; 
Ellis, 1994). 
From a more theoretical point of VIew, contrastive studies 
lay the foundations and offer insights for future research on 
transfer (Gass and Selinker, 1992). 
Having decided on a contrastive approach, it is necessary 
to establish the specific aspects of language that are to be 
compared. This calls for an understanding of learner needs 
what learners need to learn in order to communicate in the 
target language. Bachman's (1990) framework on 
communicative language ability (CLA) offers a categorisation of 
language competence needed in communication. 
Again looking at studies on the Chinese language reveals 
that there are many established works at the classical 
contrastive analysis stage which investigate linguistic features 
below sentence level. With the expansion of Chinese language 
courses since the early 1980s, a relatively large number of 
contrastive studies on discourse features of Chinese have been 
initiated in the United States but these have mostly dealt with 
spoken discourse. Research in the area of written discourse is 
needed not only for its scarcity but also because it is an area 
that many students find most challenging. 
This research, then, aims to focus on the rhetorical 
organisations of Chinese and English as a first step in the long 
search for the reasons that lead to awkwardness or non-
nativeness in essays produced by L2 learners, as well as 
exploring ways in which the outcome can help to Improve the 
teaching of writing. It is hoped that the result of the study can 
also be of benefit to future studies on reading and translation as 
well as transfer studies. 
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The thesis consists of three parts. The first part 
concentrates on the theoretical backgrounds that are 
considered essential to establish the necessity and validity of the 
present work. Chapter 2 pays close attention to the study of 
second language acquisition (SLA) to demonstrate the 
occurrence of language transfer and its importance to the 
teaching and learning of languages . Through a survey of the 
development of second language acquisition theory over time it 
is shown that transfer factor plays an important, though not the 
only, role in the SLA process and a comparison of learners ' 
mother tongue and the target language is not only appropriate 
but also necessary. 
Chapter 3 moves to theories of written communication. It 
IS established that writing is a communicative activity . The 
definition of communicative competence and Bachman ' s 
communicative language ability is discussed in this chapter 
along with models of written communication. CLA is discussed 
in detail since it provides a framework of language competence 
under which contrastive studies can be conducted. The present 
study focuses on that part of CLA that concerns textual 
competence. It is also reiterated in this chapter that to study 
writing as communicative language use means we must be aware 
of the fact that writing is situated in context and embedded in 
culture . 
Chapter 4 forms the mam part of the literature survey. It 
details a number of contrastive rhetoric studies that are of 
extreme relevance to the present study. It consists of two major 
groups of work. First, representative work on contrastive 
rhetoric IS discussed as well as various pieces of research that 
are significant from a methodological point of view so as to 
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prepare the ground for the establishment of the research design 
for this thesis. Secondly, studies on the rhetorical comparison 
of Chinese and English are examined and the necessity for doing 
this project is justified. The rest of the chapter concentrates on 
subjects and issues related to contrastive rhetoric research as 
well as the emerging theory of contrastive rhetoric. 
Chapter 5 takes a more theoretical stance by focusing on 
the theoretical background of textual analysis. While Chapter 4 
reviewed the contents of specific works on contrastive rhetoric, 
in this chapter attention is shifted to theoretical frameworks 
that these works are based upon. Also discussed in this chapter 
are the methodological issues involved in textual research. They 
require attention in order to ensure the validity and reliability of 
research outcomes. There is also a separate section on the 
specific issues which concern Chinese. In this section a number 
of points are made such as the regional varieties of Chinese and 
the differences between classical and modern Chinese. It IS 
based on the above that a framework for the present project IS 
formulated. 
The second part of this thesis deals with data collection 
and analysis. 
Chapter 6 deals with the proposed theoretical framework 
and research design for this study. More methodological issues 
are discussed in this chapter such as the pros and cons of 
qualitative and quantitative research methods as well as the 
subject of triangulation. Based on the points raised in Chapter 
5, this chapter puts the issues of contention into practical 
context by justifying the method of sample selection adopted for 
this project. 
Chapter 7 gIves details of the framework and analysis 
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procedures of this project and reveals the results and 
observations based upon them. Pitkin and Kaplan's Discourse 
Bloc Analysis (DBA), Mann and Thompson's Rhetorical Structure 
Theory (RS T) are both important to the proposed framework. 
Two observations are made based on the statistics . One focuses 
on the type of information used, the other on the full structural 
progression of the English and Chinese samples. 
Chapter 8, which forms the last part of this thesis, 
concentrates on the implications, as well as the limitations, of 
this study for both teaching and further research. It is also 
emphasised in this chapter that there is a necessity to teach 
writing techniques, particularly in a foreign language classroom. 
20 
Chapter Two 
Language Transfer and Contrastive Studies 
2.0 Introduction 
This chapter focuses on the issue of cross linguistic 
influence or language transfer In the second language 
acquisition process. The three stages 10 the development of SLA, 
namely contrastive analysis (CA), error analysis (EA) and 
interlanguage (lL) studies, are discussed in detail. The aim is to 
establish the importance of mother tongue in the learning of a 
second language and the value of contrastive studies since they 
are important bases for contrastive rhetoric. 
2.1 Developments in Second Language Acquisition 
Research 
Fries (1945, 1949) and Lado (1957) pioneered the idea of 
contrastive analysis which regards the differences and 
similarities between first language and second language as the 
single key factor which affects language learning. The more 
different the languages the more difficult it is to learn L2 and 
VIce versa. Such a VIew is challenged by second language 
acquisition researchers such as Dulay and Burt (1974) since 
their empirical results challenge the predictive validity of CA. 
Errors do not seem to derive from mother tongue influence. At 
the same time, theoretical shifts away from behaviourism, which 
is regarded as symbiotic with CA, to language universals also led 
to the demise of the seemingly over simplistic contrastive 
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analysis hypothesis . But the case against error analysis is also 
strong from both methodological and theoretical points of view 
(cf. Section 2.3 .2). In the mean time, the study of interlanguage 
emerges as a new successor in the study of SLA and language 
transfer IS again regarded as an important, but no longer the 
only, factor that affects the SLA process. Odlin (1989) , 
McLaughlin (1987) , Ellis (1994) and many others have given 
detailed accounts of these developments. 
2.2 Classical Contrastive Analysis: Early Studies 
on Cross Linguistic Influence 
2.2.1. Classical Contrastive Analysis 
Lado's (1957) book Linguistics A cross Cultures is 
frequently mentioned as the classic work on contrastive analysis 
which stresses the importance of companson of two languages 
and cultures. In fact, long before Lado, Fries and Mathesius had 
already mentioned the necessity for comparisons of different 
languages, mainly the comparison of syntactic features l . 
Early contrastive analysis IS based on behaviourist 
psychology and structural linguistic analysis of L 1 and L2. 
Behaviourist views of language learning were based on 
behaviourist psychological theories such as associationism, 
stimulus-response principle and the theories of learning 
advocated by Watson (1924), Skinner (1957) and others . 
Language learning was regarded essentially as habit formation. 
Existing knowledge of L 1 was regarded as a set of old habits and 
the learning of L2 involved the mastering of new habits . And 
"proactive inhibition" occurred "when old habits got in the way 
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of attempts to learn new ones" (Ellis, 1994, p. 299) . Therefore, 
"the main impediment to learning was interference from prior 
knowledge" (ibid) . 
The implications of this school of thought, which forms 
the basis for contrastive analysis , led to the high value its 
believers put on transfer and the importance they assigned to 
mother tongue . 
It led to the belief that by companng L 1 and L2 one can 
predict learner difficulties which can guide classroom teaching. 
Lado (1957) claimed that "we assume that the student who 
comes in contact with a foreign language will find some features 
of it quite easy and others extremely difficult. Those elements 
that are similar to his native language will be simple for him, and 
those elements that are different will be difficult" (p. 2) . 
Therefore by comparing the structural features of L 1 and L2, one 
can predict what is going to be easy or difficult for his/her 
students, what problems the students are likely to have and what 
errors they are likely to make. Some contrastive analysts also 
believe that their predictions have direct 
classroom teaching and material development. 
puts it: 
implications on 
As Fries (1945) 
the most effective materials are those that are based 
upon a scientific description of the language to be 
learned, carefully compared with a parallel description 
of the native language of the learner. (p . 9) 
Error, like SIll, "is to be avoided and its influence 
overcome, but its presence is to be expected" (Ellis, 1994, p. 
300). Extreme claims of CA see negative transfer from Ll as the 
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only source for error. 
But the so-called contrastive analysis hypothesis (CAH) 
soon became doubtful after empirical studies revealed that 
sometimes when the language items are very different in L I and 
L2, learners made relatively fewer mistakes and analyses show 
that some learner mistakes cannot be explained by transfer 
factors, thus making the predictive power of CA questionable. 
At the same time the development of cognitive psychology 
superseded behaviourism which In turn weakened the 
foundations for contrastive analysis. 
2.2.2. Criticisms of Contrastive Analysis 
The criticisms of CA can be said to come from two 
directions. One is due to changes in teaching methodology. 
James (1971) points out that the learner-centered approach 
means CA did not conform to the trend at the time since its 
application called for heavy involvement of the teacher. The 
other derives from developments in linguistics . 
2.2.2.1 Developments in Linguistics and Their Effect 
on CA 
With developments in general linguistics, the structure and 
criteria for comparison were questioned. As linguistics moved 
away from the structuralist era, contrastive analysis, which was 
thought to be closely associated with American structuralism, 
also went out of fashion (Sajavaara 1981). Also, the problem of 
equivalence was not thoroughly dealt with thus the very starting 
point of CA now became questionable2 . 
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On a more applied level, new studies in error analysis 
challenged the predictive power of CA. Research findings 
showed that typological difference between L 1 and L2 was not 
proportional to the interference strength and sometimes L2 
habits interfered more with L3 than Ll (James, 1971 , p. 62). 
Thus the new developmental approach, though its own 
methodology and results were questionable (cf. Section 2.3.2), 
established that interference from mother tongue was not the 
only reason for learner errors in the L2 learning process . 
But the criticisms towards CA are not all justifiable (cf. 
Section 2.6.4) and error analysis is not without problems itself. 
2.3 Error Analysis: Developmental Factor vs. 
Transfer Factor 
To begin with, a distinction needs to be made between 
traditional error analysis and the more mature form of EA that 
was dominant in the 1970s. In traditional , early EA both the 
goals and the methods are simple . The practice is to collect 
common errors so that remedies can be prescribed3 . As Ellis 
(1994) says, it is product oriented and does not aim to look for 
insights regarding the second language learning process (p. 48). 
Later studies in error analysis are fundamentally different 
1ll the sense that they set out to look for reasons that cause 
errors. The results challenged the CAR by noting that transfer is 
only one of the reasons for learner errors and intralingual or 
developmental errors play far more important roles. 
Corder (1967, 1974) summarises that there are three 
reasons why errors can be of value to researchers and five steps 
to follow when conducting EA research, thus laying the 
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foundation for later development of EA. Corder's contributions 
mean that errors are elevated to a position where they are of 
primary interest to SLA research because it is errors that offer 
glimpses of learners' transitional competence . He also suggests 
that a distinction should be made between systematic and non-
systematic errors SInce the latter are due to performance 
mistakes, for instance slips of the tongue, and therefore do not 
represent a learner's mastery of the target language. The term 
error should be reserved for systematic errors SInce they 
"provide evidence of the system of the language that he IS usmg 
(i.e. has learnt) at a particular point in the course ... " (Corder, 
1981, p. 10) and are therefore of significance to teachers, 
researchers and learners alike. 
Corder's initiative opened the floodgate and much effort 
was made to find all the reasons for errors. It was revealed that 
errors do not come from transfer only. 
Dulay and Burt (1974) found that there are four kinds of 
learner errors which they call interference-like, L 1 
developmental, ambiguous, and umque goofs4. They conclude 
that L2 learners follow a developmental sequence very similar to 
that experienced by L 1 learners. 
Richards (1971) also holds a developmental VIew like that 
of Dulay and Burt and finds many different origins for errors, 
such as overgeneralisation and ignorance of rule restrictions. 
Ellis summanses that developments In EA helped 
researchers to understand different psychological sources for 
error and improved our understanding of second language 
acquisition process. Transfer is no longer the only factor. Apart 
from commonly perceived sources such as carelessness and first 
language interference, there are a number of other elements 
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that lead to learner errors . Norrish stresses that the general 
order of difficulty, overgeneralisation and incomplete 
application of rules all play their part. In summary, errors are 
"a part of language creativity" (Norrish, 1983, p. 34). 
The mentalist challenge to the behaviourist theory that 
language is habit formation means the creative aspect in 
language acquisition process IS stressed, therefore leading to the 
change of attitude toward errors. 
In the behaviourist era, errors are SIllS to be avoided but 
for mentalists they are milestones in the development of 
language competence. They are "a necessary part of learning a 
language" (Norrish, 1983, p. 6). Errors are desirable and may 
not even be appropriate to be called errors since everything a 
learner utters is by definition a grammatical utterance in his/her 
idiosyncratic dialect (Corder, 1981). 
But as CAH over emphasised the role of Ll, EA neglected 
the differences in L 1 and L2 learning process. 
Corder (1967) suggests that "strategies adopted by the 
learner of the second language are substantially the same as 
those by which a first language is acquired" (p. 164-165). This 
opinion is echoed by Dulay and Burt and many other believers of 
the L 1 =L2 hypothesis. This mentalist view on second language 
acquisition means , like classical contrastive analysis, EA 
represents another extremist and immature stage III the 
development of SLA research. 
2.3.1 The Differences Between First and 
Second Language Acquisition Processes 
Without gOIllg into details on the theories of language 
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acquisition, be it Chomsky's language acquisition device or the 
behaviourist account of habit formation, various sources show 
that the L 1 and L2 acquisition processes are likely to be different 
and therefore not all errors can be described as developmental. 
Not only is the context different in L 1 and L2 acquisition, a 
learner ' s cognitive ability and other socio-cognitive variables III 
these two processes have also changed, especially in the case of 
adult L2 learners, who are the target of this thesis and form a 
large proportion of L2 learners5 . 
2.3.1.1 The Different Context 
As far as context is concerned, both the amount of time a 
learner IS exposed to it and the learner-model ratio are 
different. L 1 is embedded In rich contextual clues while III L2 
such extra linguistic help IS greatly reduced. While In L 1 
acquisition there IS an interactive situation where there IS a 
genuIne intention to mean, L2 context cannot provide the same 
impetus for interaction. On the contrary, the second language 
learning environment, as Littlewood observes, is likely to create 
psychological barriers to communication. He lists classroom 
and the second language community as the two major arenas 
where L2 learning takes place, both of which are likely to 
generate feelings of embarrassment and anxiety and therefore 
act as obstacles to the learning process (Littlewood, 1984, p . 
58) . 
The quality of L 1 context is further improved by the 
nature of the linguistic input. Again, Littlewood observes that 
when addressing young children, the language used by adults is 
not only simple In structure and limited in vocabulary but also 
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contains more repetitions, and IS more closely related to the 
immediate situation (Littlewood, 1984, p. 59) . As a result, "the 
language is therefore easier to understand and the child has 
more opportunity to orgamse it and remember it" (ibid). This 
kind of input, which greatly facilitates language learning, IS very 
difficult to recreate in a second language situation, especially 
where adult learners are concerned. Adults are often expected 
to understand speech which is more complex and less concrete 
(ibid). Such a tendency also exists in the second language 
learners themselves . In Hawkins ' comparison of L 1 and L2 
processes, he indicates that in aLI situation the immaturity of 
conceptual development matches the immaturity of language 
(Hawkins, 1987, p. 206) . Adults , who are able to handle 
complex concepts, are much less tolerant of simple language 
concerning the immediate situation. As a result the quality of 
linguistic input in L2 is greatly reduced as far as acquisition is 
concerned thus leading us to the second difference in L 1 and L2 
acquisition --- learner's cognitive ability and other socio-
cognitive variables. 
2.3.1.2 The Difference in Cognition 
In his discussion on 
compares L 1 and L2 learning. 
concept development, 
He says that: 
Vygotsky 
while learning a foreign language, we use word 
meanmgs that are already well developed in the native 
language, and only translate them. (Vygotsky, 1986, p. 
159) 
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So while L 1 learners use language to make sense of the world, L2 
learners simply relabel things they already know. This therefore 
determines that L2 learners will not share the extremely high 
motivation L 1 acquirers display. Such a high level of motivation 
is generated not only by the fact that one's survival depends on 
getting the message across, it is also an exhilarating expenence. 
For L2 learners , however, " the excitement of discovering a new 
concept is missing" (Hawkins, 1987, p. 205). 
L 1 learners use their mother tongue to form their own 
cultural identity which gives them a very positive incentive to 
master that language. As for L2 learners the attitude towards 
the second language varies to a great extent. While some 
learners may highly value the culture of the speech community 
and long to be a part of it, others may only want to learn the 
language for functional purposes. Also, L2 learners' valorisation 
towards the target culture, which affect the learning of the 
language, also varies. 
To summanse, we can conclude that second language 
learners bring to the second language classroom different 
cognitive ability, motivation, valorisation etc . as compared to 
new born children learning a mother tongue . Moreover, it IS 
impossible to create an environment in the classroom that is the 
same as the world in which babies are immersed. As Vygotsky 
(1986) recognised many years ago , "to learn a foreign language 
at school and to develop one's native language involves two 
entirely different processes" (p. 159). Therefore, going back to 
error analysis, the validity of its claim on the similarity of L 1 and 
L2 acquisition processes and on the dominancy of 
developmental factor is doubtful. Odlin points out that there IS 
far too much evidence to dismiss the importance of the transfer 
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factor III the SLA process (Odlin, 1989). 
2.3.2 Evaluation of Error Analysis 
Apart from the fact that it over emphasised the 
developmental factor, error analysis IS frequently criticised for 
its methodological procedures because both the definition and 
description of error are vague (Ellis, 1994, p. 19-20). Error 
analysis can also be said to be static since there are few 
longitudinal studies to look at learner development over time. 
But according to Ellis the most serious shortcoming of error 
analysis is that it "focuses exclusively on what learners do, [but] 
has no way of investigating avoidance" which is an important 
Issue for SLA research (ibid, p. 67). 
Despite its imperfections, the contribution EA made to SLA 
research cannot be underestimated. It demonstrated that errors 
are by no means due to the sole influence of interference and it 
changed the attitude researchers had toward errors. They are 
"not something to be avoided" but are "an inevitable feature of 
the learning process" (ibid, p. 70). 
Whereas contrastive analysis looks at fully formed L 1 and 
L2, error analysis focuses on learner language. 
The correlation of behaviourists' and mentalists' beliefs 
and of transfer and developmental errors led to a new stage in 
SLA research: the study of interlanguage which offers a less 
extreme and more refined model of thinking under which the 
complexity of language acquisition process is acknowledged and 
various interacting factors affecting learner performance are 
examined. 
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2 . 4 Interlanguage Studies: The Refined Model of 
SLA Research 
Among the vanous theories of second language 
acquisition, interlanguage theory initiated by Selinker (1972) is 
the most dominant. It refers "to the interim grammars 
constructed by second-language learners on their way to the 
target language" (McLaughlin, 1987, p. 60) 
Taking a cognitive stand, Selinker (1972) argues that IL is 
determined by five processes, namely language transfer from L 1; 
transfer of training; strategies of second language learning; 
strategies of second language communication and 
overgeneralisation of the target language linguistic material (p. 
215). He believes the interlanguage produced is systematic and 
describable. Interlanguage grammar IS formed by rules 
developed VIa cognitive strategies such as transfer, 
overgeneralisation and simplification (McLaughlin, 1987). 
Not every scholar holds the same emphasis as Selinker; 
many scholars approach interlanguage from slightly different 
angles 6. But the major concerns, according to McLaughlin, are 
the same, namely: how systematic and how variable IS the 
interlanguage; how is interlanguage acquired and what IS the 
role of first language (McLaughlin, 1987, p. 69). 
For the present thesis, the questions of transfer and the 
role of first language is the most relevant. But before we turn to 
transfer it is necessary to summarise the relationship between 
CA, EA and IL. 
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2.4.1 The Relationship Between CA, EA and IL 
Selinker (1992) states that "a goal of classical CA and EA 
was to discover and explain L2 interference and learning 
problems. What was discovered was interlanguage, ... " (p . 217) . 
He attributes developments in IL to contrastive analysis and 
error analysis, especially Corder's works on learner language. 
Indeed, transfer factor is the shared concern of CA and IL. It is 
EA that pioneered the study of what the learners produce rather 
than L 1 and L2 and Corder's "idiosyncratic dialects" IS 
synonymous with interlanguage. 
On the other hand, interlanguage studies improve classical 
CA and EA in many ways, for example the different attitude it 
holds on error as compared to CA. And while EA analyses 
learner errors against L2, IL sees learner language as an 
independent language system to be studied in its own right. 
If we can claim that CA, EA and IL are three stages in the 
development of SLA research then the role of mother tongue can 
be said to be the central issue that links these stages. 
2 . 5 Language Transfer and the Role of Mother 
Tongue 
2.5.1 The Definition of Language Transfer 
Language transfer concerns the effect of LIon the second 
language acquisition process. But views on transfer have 
undergone considerable change . In the contrastive analysis era, 
it was understood within a behaviourist framework. Attention 
on positive or negative transfer implies that old "habits" of L 1 
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either facilitate or impede the forming of new habits. Error 
analysis, summarises Ellis (1994), "led to the advancement of a 
minimalist position regarding L 1 influence" (p. 29). With the 
emergence of interlanguage studies, language transfer is again 
heralded as an important factor except that it is no longer the 
single determining factor but one which interacts with other 
factors (Eckman, 1983). Faerch and Kasper (1986) further 
analyse transfer as a complex phenomenon that involves vanous 
cognitive dimensions such as strategic, automatic and subsidiary 
transfer. There is also a recognition that transfer may not 
always manifest itself as errors but also as avoidance, overuse 
and facilitation (Ellis, 1994, p. 29). 
Though still widely used, the term transfer has become one 
of controversy since it implies the transfer of existing knowledge 
of LIto L2 which would "constrain one's freedom of thinking" 
(Corder, 1992, p. 19). Kellerman (1996) suggests that 
"crosslinguistic influence" IS to be preferred not only for its 
theoretical neutrality but also because it can better incorporate 
recent developments which expand the original focus on 
interference by looking at avoidance, overproduction, delayed 
rule restructuring and so forth as well as indicating the 
bidirectional nature of L 1 and L2 relationship. 
2.5.2 Recent Studies on Language Transfer 
From different perspectives, recent studies have focused 
on factors that influence transfer. 
Odlin (1989) mentions the effect of context on transfer. 
While in a focused context, such as the classroom, transfer is 
less dominant, 1ll an unfocussed context such as casual 
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conversations transfer IS more prevalent (p. 146). 
Wode (1976) sees transfer as a developmental 
phenomenon which occurs at certain stages of acquisition. 
A number of studies have also been done on markedness 
cons traints. 
One definition of markedness IS that a marked structure 
has more constraints than a related unmarked one. Antonyms 
such as "old" and "young", "big" and "small" make typical 
examples. "Old" IS considered less marked than "young" since it 
can be used III more occaSIOns. For instance, when asking 
someone's age we say "How old are you?" instead of "How young 
are you?". The same goes for big and small. 
But the definition of markedness and the determination on 
which form is marked is far from clear. Others see markedness 
as those features that are language-specific and unique to a 
language (Gass, 1984). This definition is in line with Chomsky's 
universal grammar where marked rules are those that are not 
governed by universal principles but are idiosyncratic (Kotsi, 
1995, p. 38). 
At the present stage it appears that learners are more 
likely to transfer unmarked native language features (Zobl , 
1984) but the specific ways markedness influences transfer 
await more rigorous research . However, a consensus has been 
formed on the effect that markedness has on transfer. This, 
together with other transfer studies discussed in the following 
section, supports the view that L 1 is of vital importance in the 
SLA process. 
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2.6 The Revival of Contrastive Studies 
2.6.1 The Importance of Mother Tongue 
F or error analysts like Dulay and Burt, and later Krashen 
(1988), the learner's mother tongue is of little significance and 
it IS the innate language acquisition device and the 
developmental sequences which are the vital determinants in the 
SLA process . Such a conclusion based on a Chomskyan 
framework is backed by empirical findings which show that 
not all that a learner produced could be attributed to 
transfer from the native language, while , on the other 
hand, one could find instances when transfer, as 
predicted by a contrastive analysis , could have 
occurred, yet didn't. (Gass, 1984, p. 116) 
While such evidence is universally accepted, recent studies 
demonstrate that mother tongue is nevertheless one of the 
major, though not the only, influences in second language 
learning. 
In studies of interlanguage both Selinker and Adjemian 
stress the influence of the first language on the emergmg 
interlanguage (McLaughlin, 1987). Selinker (1989) believes that 
structural congruence (or at least partial structural 
similarity) is most probably necessary, though not 
sufficient, for most types of language transfer to occur. 
(p. 287) 
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A study conducted by Sang F et al. found that 
a test of invariance for subgroups with a differing 
degree of mastery in German as L 1 showed that students 
with a high competency in their mother tongue exhibit a 
better knowledge in all the areas of L2 learning 
measured and a strong transfer of knowledge between 
these areas than students with a lower degree of 
competency in L1. (Sang F et aI, 1986, p. 73) 
Their findings together with the socio-cognitive Issues discussed 
in Section 2.3.1 leads to the conclusion that since adults usually 
have a relatively high level of native language competence, 
transfer factor is of special significance to them. Odlin (1989) 
agrees that "transfer can give adults ... tremendous advantage in 
achieving a useful knowledge of another language ... " (p. 154) 
because L 1 can serve a facilitative role in creating interlanguage, 
especially where some property of L 1 and L2 is perceived by the 
learner to match (Selinker, 1992, p. 209). 
Kellerman (1978) takes a psycholinguistic slant by 
focusing on perceived distance between L 1 and L2. He 
concludes that learner's perception of L l-L2 distance and the 
degree of markedness of an L 1 structure play important roles in 
the development of L27. 
Other projects again found the differences between L 1 and 
L2 is a main reason for the "lack of use" or "avoidance" of 
certain structures as well as the overproduction of particular L2 
forms (Gass, 1984). 
While Ard and Homburg (1983 in Gass, 1984, p. 120) and 
Odlin (1989) believe that native language facilitates L2 learning 
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Schachter (1992) sees it as a constraint . Nevertheless both 
accounts reaffirmed the importance of L 1 and the phenomenon 
of crosslinguistic influence. 
Without denying Dulay and Burt's argument on 
developmental sequences, Zobl concluded that the "prolongation 
or delay in the restructuring of an interlanguage rule" and "the 
number of rules traversed on the path from the acquisition of 
one form to another" ( in Gass, 1984, p. 118) are clearly due to 
L 1 influence . 
In separate works Keller-Cohen (1979), Schumann (1982) 
and Zobl (1982), --- especially Zobl who, like Dulay and Burt, 
also examined Spanish and Chinese child learners of English, ---
all came to similar conclusions that even when end results are 
the same, the processes and paths to acquisition as well as the 
time needed are different due to different mother tongue 
backgrounds (McLaughlin, 1987) . 
By looking at processes in L2 learning, by looking at the 
learner's interlanguage as a whole rather than focusing on 
specific errors , and by looking beyond sentence level and 
investigating discourse features , recent studies show that many 
phenomena cannot be explained by anything other than 
influence from the learner's mother tongue. 
Thus we can see that the total denial of cross linguistic 
influence in favour of the natural order hypothesis is as faulty as 
CA in that they both stress one single aspect in L2 learning, when 
instead it is a complicated process involving the interaction of 
many different factors. Findings suggest that crosslinguistic 
influence and developmental sequences shape, interact and 
work as constraints against each other. Though at the moment 
the study of SLA is incomplete and many issues are far from 
38 
crystal clear, there is enough evidence for us to believe that 
crosslinguistic influence plays an important role and the study 
of the relationship between L 1 and L2 cannot be neglected. 
2.6.2 The Form-Function Relationship 
One argument that dismisses CA IS that if the mother 
tongue plays a minimal role and learners go through a universal 
route in L2 acquisition then an equation can be drawn between 
the L2 and L 1 acquisition processes which means the study of 
rules will be of little use. Therefore CA, the comparison of the 
formal properties of L 1 and L2, is irrelevant to language learning 
and teaching. 
This conclusion IS questionable in that not all researchers 
take such a functional view of language acquisition. Ellis, 
Littlewood and many others believe that learners begin with 
forms . James (1990) casts doubt over the results of many 
American second language research projects SInce they are 
mostly based on data from Spanish immigrants or overseas 
students in American colleges which means these conclusion are 
"probably untrue for, and not generalisable to, fa re i gn language 
teaching situations" (p. 205). 
Also, the starting point for functionalists is usually child 
learners . Since the present study concerns adults in formal 
classroom settings, forms are of particular importance. Many 
scholars , including Hawkins (1987) and Donaldson (1978) , 
conclude that the learning processes of L 1 and L2 share similar 
characteristics to the mastering of oral and written speech as 
they both require the learner to enter a new context where 
language is no longer embedded in the immediate surrounding. 
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To achieve this the learner has to be able to handle language in a 
decontextualised way and be aware of the linguistic features of 
the language. In L 1 the function of language is acquired before 
the systematic knowledge of that language but because of the 
contextual and cognitive differences classroom learning should 
move in the opposite direction, from form to function. 
The fact that adult learners have a high awareness of 
language and an ability to use conscious thinking compounded 
with the constraints of classroom teaching such as insufficient 
exposure, poor contextual clues and lack of enthusiasm on the 
learners' part amplifies the importance of form (cf. Section 
2.3.1 ). 
In addition to the above, more research III language 
acquisition cast doubts over the methodological validity of 
earlier works which advocates that L 1 and L2 learners go 
through the same developmental sequences (Rosensky, 1976; 
Zobl, 1982). 
Like the debate over the role of L 1, there is evidence 
showing that the learning process is a complicated cognitive 
activity with many variations. Studies in interlanguage reveal 
that both form to function and function to form analyses are 
needed to understand the process of second language 
acquisition (Long and S ato, 1984). 
While the debate over form and function seems likely to 
continue there are two things which are clear at the moment. 
The first is that crosslinguistic influence does take place, and 
first language influences play an important role in interlanguage 
development. The second is that consideration of differences 
between languages and cultures will lead to more effective 
teaching (Odlin, 1989) and thus determine the necessity for 
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contrastive studies. 
2.6.3 The Value of Com parison 
In her lucid argument on the merit of the contrastive 
approach, Pery-Woodley (1990) points out that it allows the 
identification of universals as well as specifics. 
approach IS of special importance In 
The contrastive 
cross cultural 
communication because it is a "superlative way of gammg 
precise descriptive knowledge about individual languages and 
cultures" (Pery-Woodley, 1990, p. 143) which can be of 
immense help to teachers and learners alike. 
While claims made by Fries and Lado on contrastive 
teaching materials are doubtful and unfeasible , contrastive 
information, according to Odlin (1989), can be of help and 
contrastive presentations are necessary if there IS no 
transparent relation between aLI and L2 structure . In the 
teaching of English as a foreign language feasibility is a 
prominent issue since a teacher in native English speaking 
countries usually finds students of many different native 
language backgrounds m the same classroom. It is of lesser 
magnitude so far as the teaching of Mandarin is concerned, 
especially when teaching is conducted outside China. Students 
tend to share the same native language. 
Contrastive information also helps learners m noticing8 the 
language items and raises awareness. 
Present research in SLA shows crosslinguistic influence 
goes well beyond mere similarity and dissimilarity of the 
languages in question (Gass and Selinker, 1992, p . 7) but 
nevertheless it IS one of the important components. 
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On a more theoretical level , Gass and Selinker (1992) 
argue that native-target language comparison is 
one important preliminary step to understand language 
transfer ... which often leads to insightful hypotheses 
concermng language transfer phenomena. (p. 3) 
Others , like Fisiak (1980), go a step further by claiming 
descriptive contrastive analysis, which Fisiak named contrastive 
linguistics, should be "on an equal footing with other types of 
linguistic descriptions" (Gass and Selinker, 1992, p. 3). 
2.6.4 New Developments in Contrastive Studies 
In Section 2 .2.2 major criticisms against CA are discussed 
m detail but the criticisms are not always justified. To start 
with, the arguments against the strong version of CA cannot be 
extended to other aspects which are of use to language teachers 
(Sanders, 1981,p. 21). Also, CA should not be discredited by its 
misapplications. Sanders (1981) gives detailed examples of the 
"confusion between contrastive analysis and pedagogical 
presentation based on [it]" (p. 23). 
As for the shift from behaviourism to cognitive psychology 
James points out that a contrastive analyst 
need not aspIre to become a psychologist . It is the 
contrastive analyst ' s duty to chart the linguistic 
(structural) routes in L2 learning. His findings and 
those of the psycholinguist will be complementary, but 
their instruments and methods must be different. 
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(James, 1980, p. 25) 
The criticisms did not hamper the development of 
contrastive studies. 
If anything, the controversy seems to have clarified the 
possibilities and limitations of contrastive analysis and 
its place, along with other components, in the task of 
accounting for the nature of the learner ' s performance . 
(Sridhar, 1981 , p . 209) 
In a vivid description, James (1990) compares contrastive 
studies to new wine in an old bottle. To answer the critics and 
keep pace with development in the field of applied linguistics, 
contrastive analysis refined and expanded itself In two 
directions: language transferlinterlanguage studies and 
contrastive discourse analysis. 
As discussed earlier In this chapter, studies in language 
transfer and interlanguage set out to answer the questions and 
doubts raised regarding CA and rectified the over simplistic 
conclusions by researching the many aspects of learner 
performance and the many reasons behind them. 
On the other hand, the introduction of the concept of 
communicative competence and further developments In 
discourse analysis mean recent CA studies have concentrated on 
discourse level. 
2.6.4.1 Contrastive Analysis at Discourse Level 
In line with studies of language at the time, the focus of 
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early studies in contrastive analysis was grammatical structures. 
But if the aim of learning a second language is to be able to 
produce L2 utterances that are possible, feasible, appropriate 
and actually performed (Hymes, 1972a), then there not only 
arises a necessity to look beyond sentence level so as to present 
a whole picture of grammatical competence, but also the need 
to take into consideration sociolinguistic and psychological 
factors; therefore, language and culture have to be regarded as 
an inseparable whole. As Sajavaara (1981) rightly points out the 
communicative movement 
has meant that language is no longer studied as a 
'grammar', abstract, divorced from its user, but IS 
approached as a means of human interaction." (p. 47) 
As a result, the meamng and scope of the term contrastive 
analysis have changed. The focus has shifted from prediction to 
other issues like awareness ralsmg. CA now incorporates 
vanous studies that adopt a contrastive stance such as 
contrastive pragmatics, cross-cultural communication, 
contrastive text linguistics and contrastive rhetoric9 . 
2.6.4.2 Contrastive Rhetoric 
One important sub-division of contrastive analysis at 
discourse level is the so called contrastive rhetoric which is the 
focus of this thesis. 
Contrastive rhetoric alms to examme writing m vanous 
languages so that the result can "account for, and predict, some 
of the problems encountered by L2 writers" (Pery-Woodley, 
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1990, p. 148). 
Its founding figure, Robert Kaplan, wrote an article in 1966 
which marked "an irreversible and very desirable opening up of 
the second-language acquisition concept of language transfer 
towards discourse" (ibid). Kaplan and other researchers' work 
in this area is to be discussed in Chapter 4. 
2.7 Summary 
In this chapter the development of CA, EA and 
interlanguage studies are examined. It IS established that 
language transfer is an important factor In the second language 
acquisition process and the mother tongue plays an important 
role. Therefore the comparison of L 1 and L2 is not just the 
starting point on further investigations of factors affecting the 
acquisition of a second language, such as transfer, but also a 
necessary step in the quest for more effective teaching and 
learning of L2. 
45 
Notes: 
1 . A detailed discussion of Mathesius' ideas and a 
comprehensive bibliography of his work can be found in Vachek 
(1972). 
2. For details see Sridhar (1981) on the problem of 
equivalence . 
3. For details see Sridhar (1981). 
4. The term "goof' is used by Dulay and Burt to represent 
utterances learners make during the SLA process. It "signifies 
deviation form syntactic structures which native adult speakers 
consider grammatically correct" (Dulay and Burt, 1974, p. 95). 
5 . Another point to be born in mind is the difference between 
'foreign' and 'second' language learning. For foreign language 
learners the target language is only heard in formal settings such 
as the classroom but second language learners have access to a 
wider community where the target language is used (Norrish, 
1983, p. 36). The distinction means the errors they make can 
be different and the routes they go through in the learning 
process may also be different. For details see Norrish (1983). 
6. For details see McLaughlin (1987). 
7. See Gass (1984) for a summary of Kellerman's work. 
8. For details on "noticing" as a phenomenon in language 
learning see Batstone 1996 
9. Details can be found in Pery-Woodley (1990). 
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Chapter Th ree 
The Study of Written Communication 
3.0 Introduction 
As compared to the study of oral communication, the 
study of written text is a relatively new area. Over the years two 
misconceptions have hampered its development. One IS the 
belief that writing is a creative process and cannot be taught. 
The other is that written communication IS merely a reflection 
of its oral counterpart therefore there IS no need to study 
written text separately. 
In this chapter, it IS argued that writing IS primarily a 
communicative activity and there are indeed rules to follow and 
these rules, though they have much in common with spoken 
discourse, warrant separate studies. 
The first part of this chapter exammes different opllllons 
on the nature of writing and concludes that writing, like 
conversation, is a form of communication, thus making it 
necessary to discuss theories of communication and 
ethnography of writing which make up the second part. 
During the reView on communicative competence, special 
attention is paid to work by socio-anthropological linguists such 
as Firth, Sapir-Whorf and others due to the profound influence 
they have on contrastive rhetoric. 
It is established in this chapter that writing, as a form of 
communication, has different rules as compared to speech so 
there exist models of writing as communicative language use 
that helps research and teaching in this specific field. 
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Since current study on language emphasises social-cultural 
factors, the next section is devoted to the fact that writing IS 
situated III context and embedded in culture . The theory of 
linguistic relativity, which is the basis for cultural specificity III 
patterns of writing, is also discussed here. 
This chapter, together with Chapter 2, forms the 
background to contrastive rhetoric. Writing from different 
cultures shows different features and the specific way of writing 
a learner has acquired from his or her native language and 
culture background has profound influences in the SLA process. 
It is based on these beliefs that this thesis adopts a contrastive 
approach to investigate written passages in English and Chinese 
in the hope that the outcome can be of help to English speaking 
learners of Mandarin Chinese. 
3.1 Writing as Communication 
3.1.1 Writing as the Shaping of Thought:Views from 
First Language Teachers 
In line with researchers working on first language 
acquisition, some rhetoricians and teaching practitioners also 
see writing as a way to make sense of the world rather than 
primarily a mode of communication 1. 
Britton assigns three purposes to writing: expreSSIve, 
poetic and communicative with expressive being the most 
important. 
interpreting 
happening 
In his opinion, writing is a "moment by moment 
process by which we make sense of what is 
around us" (Britton, 1983, p . 16). The 
communicative purpose, in his words "the intention to s ha re" 
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(ibid) only comes at a later stage and IS secondary. 
Furthermore, by emphasising communication one runs the risk 
of lowering the quality of writing because it 'obliterates ... fine 
features of the non-verbal background of thinking' (Harding, 
1963 III Britton, 1983, p. 17). 
Though some first language teachers hold the current-
traditional VIew which stresses the teaching of writing 
conventions, Britton's OpInIOn IS shared by many others2. 
Bereiter and Scardamalia (1983) claim that writing is the prime 
medium for us to negotiate our thoughts and experiences so that 
an understanding of them can be achieved. 
For most first language teachers writing IS an interaction 
between "one's preverbal sense of what one wants to say and the 
words on the page" (Freedman et aI, 1983, P : 10). The 
interaction is retrospective. 
Those who work in second language education look at 
writing from a different perspective . Instead of a retrospective 
interaction it IS regarded as one between both reader and writer. 
Written discourse is first and foremost "an interactive process of 
negotiation" (Widdowson, 1984, p. 59) between the decoder as 
well as the encoder. This shift in emphasis is inevitable because 
of the many differences in the first and second language 
acquisition processes (cf. Chapter 2). 
3.1. 2 Writing as Communication: Views from 
Second Language Teachers 
Without denying the fact that language is a means of 
conceptualisation, Widdowson, whose view represents that of 
most second language teachers, believes in the primacy of the 
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communicative function of language. He states that writing IS 
primarily "a communicative activity" (Widdowson, 1984, p. 54) 
and it is the graphic means by which people use to communicate 
messages (McCarthy and Carter, 1994, p. 4) This view is further 
elaborated by Grabe and Kaplan3 . 
As 1ll conversation, written discourse IS realised by 
constant negotiation or communication between reader and 
writer which determines the communicative nature of writing. A 
writer IS m fact conversing with an absent participant since m 
the writing process the writer has to "try to form some idea of 
the receiver of their work and adjust to it" (Cook, 1989, p. 60). 
In Widdowson's (1984) words, a writer has to continually shift 
his function from initiator to recipient, from 'speaker' 
as it were, to 'hearer', enacting the interaction by 
playing the role of each participant. (p. 60) 
Freedman et al use Kinneavy's (cf. Section 3.3.3) diagram 
to explain the fact that first and second language teachers focus 
on different elements in Kinneavy's triangle. He emphasises that 
m a model of discourse there are four components: the encoder 
or speaker or writer; the decoder or audience or reader; the 
message or text and the reality (Freedman et aI, 1983, p. 4). 
While some first language teachers focus on the writer, second 
language teachers emphasise the relationship between writer 
and reader. Such a shift in focus can be explained by the 
different nature of first and second language teaching4 . 
Having taken the stance that writing is a communicative 
act it becomes relevant to examIne the theory of 
communication, namely communicative competence, upon 
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which models of writing are built. Theories of communication 
and models of writing are vitally important in writing research 
SInce they incorporate the different variables need to be 
considered. It is made obvious in Chapter 5 on methodology 
that inadequate attention paid to different variables seriously 
affects the validity of research outcomes and their applications. 
3.2 Theories of Communication 
In this section , the development of communicative 
competence IS reviewed and models of writing based on this 
communicative approach are examined III order to lay the 
foundation for the establishment of research framework of this 
thesis . Particular attention is paid to scholars such as Grimes 
and Longacre not only for their influence on the conception of 
ethnography of speaking but also for the important roles they 
play in the development of contrastive rhetoric. 
3.2.1 From Chomsky to Hymes 
For Chomsky, competence equates linguistic or 
grammatical competence. Rather than social beings, Chomsky's 
idealisation reduces humans to cognitive machines. His theory 
operates under the highly idealised situation where there is an 
ideal speaker-listener who has a perfect mastery of his or her 
language, who is unaffected by any limitations or distractions 
and the speech community IS completely homogeneous 
(Chomsky, 1965, p. 3). 
While his intention IS to capture the underlying rules of 
language, the extreme idealisation not only distorts the object of 
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his enqUIry but also creates a senous limitation to his theory . 
As Steinberg (1993) points out, to date there is no model of 
performance based on Chomsky's grammar. For it to have any 
practical implication to the teaching and learning of languages, 
the grammar needs to be expanded by shifting from a highly 
idealised to a more realistic context where "rules of use" are 
taken into consideration as well as rules of grammar. 
F or sociolinguists the Chomskyan concept of linguistic 
competence is seen as too limited to represent the language 
people use for communication. A theory to meet that need is 
that of communicative competence, devised by Hymes. Hymes 
integrates studies III linguistics, anthropology, sociology, 
philosophy and psychology to form ethnography of 
communication thus offering a broad framework to show how 
language functions. 
In Hymes' ethnography of communication, culture IS 
regarded as an integrated part of language. By emphasising 
sociocultural rules of use Hymes presents language and culture 
as an indivisible whole. In his opinion linguistics should aim to 
provide a theory of language, not just a theory of grammar, and 
language is "a system of use whose rules and norms are as 
integral a part of culture as any other system of knowledge and 
behaviour" (Schiffrin, 1994, p. 138). 
Under the influence of social and anthropological linguists 
both from Europe and the United States Hymes (1977) stresses 
that it is 
not linguistics, but ethnography, not language , but 
communication, which must provide the frame of 
reference within which the place of language in culture 
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and society IS to be assessed. (p. 4) 
It IS upon this broader VIew, as compared to Chomsky's 
narrower focus on linguistics alone , that the concept of 
communicative competence is formed which became one of the 
major factors that shook the foundations of traditional methods 
of language teaching. 
Hymes ' ideas are influenced by three major sources: Firth 
from Britain, Sapir and Whorf from the US and the Prague 
School of linguists from the Czech Republic. They all differ from 
structural linguists and give primacy to function and meaning . 
Such a shift of emphasis between the above mentioned and 
structural linguistics parallels the distinction between 
Chomskyan linguistic competence and Hymesian communicative 
competence---the descendants of the two schools5 . 
3.2.1.1 Firth: Language and Context of Situation 
Firth's work on language is extensive. The aspects that are 
particularly relevant to the present discussion are his emphasis 
on context of situation. He stresses that language exists m a 
context where there are human participants who carry their 
cultural and social realities . 
beings he reiterates that 
In recognIsmg humans as social 
what we need are more accurately determined linguistic 
categories for the principal types of sentences and of 
usage we employ in our various social roles. (Firth, 
1964, p. 67) 
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As Mitchell (1975) points out Firth IS concerned with the 
"humanness of language", that is how we use language to fulfil 
various social functions. 
Following Malinowski, Firth rejects the theory of language 
based on a single language function and devotes much attention 
to the so-called stylistic variations in order to develop a 
linguistic theory that accounts for "the systematic behaviour of 
interlocutors m speech, whatever its imperfections" (Mitchell, 
1975, p. vi) . 
Like Malinowski and Firth, Sapir and Whorf also approach 
language from a socio-anthropological point of view. Due to the 
importance of their work on contrastive rhetoric, the focus of 
this thesis, the Sapir-Whorf hypothesis is discussed in a separate 
section towards the end of this chapter (cf. Section 3.5.2). 
3.2.1.2 The Prague School of linguists: Jacobson and 
Mathesius 
Like Firth, the Prague School also sees language as an open, 
unbalanced and dynamic system which shows the authors' 
recognition of the communicative nature of language. It 
acknowledges the "extra lingual reality" of communication and 
the effect it has on our understanding of language. In his 
summarisation Josef Vachek (1972) pinpoints the functional 
approach as the most salient characteristic of the Prague School. 
Contrary to the structurally oriented approaches it puts great 
emphasis on m eaning . Jacobson, who greatly influenced Hymes, 
believes that "no element of any language system can be 
properly evaluated if viewed in isolation" (Vachek, 1972, p. 13) 
He schematised verbal communication, which can also be 
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extended to written communication, as consisting of SlX 
elements: 
context 
message 
Addresser ------------Addressee 
Figure 3.1 
contact 
code 
Jacobson's Six Elements of 
Communication 
(from Jacobson 1960:353) 
It is based on this structure that Hymes grouped together sixteen 
components of a speech to form his SPEAKING grid which 
consists of: settings, participants, ends, act sequenced, keys, 
instrumentalities, norms and genres (Hymes, 1972b). 
The work by V. Mathesius, another prominent member of 
the Prague School, lS also of particular interest to the present 
study. He was a great believer in "analytical comparison", the 
present day contrastive analysis, and advocated the possibility 
and necessity of comparison of languages and its practical 
implications for language teaching (Vachek, 1972) 
His distinction between theme and rheme is echoed by 
many modern day discourse analysts and later paraphrased into 
topic and comment. Such a distinction 
has proved to be a valuable tool for contrasting 
sentence structures 1ll vanous languages and for 
establishing some hitherto unknown specific features of 
their syntax and stylistics6 . (Vachek, 1972, p. 19) 
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3.2.1.3 Summary 
The above mentioned anthropological linguists of the 
twentieth century share the belief that the study of language use 
is as, if not more, important than the study of abstract linguistic 
forms. As Schiffrin (1994) states they "seek to discover and 
analyse the structures and functions of communicating that 
orgamse the use of language in speech situations, events, and 
acts" (p. 185)7. It is under their influence that Hymes proposed 
the study on ethnography of communication and formed the 
notion of communicative competence. 
As opposed to Chomsky's linguistic competence Hymes 
(1971 , 1972a) suggests that an adequate theory of language use 
should consist of four parameters including whether something 
is possible, feasible , appropriate and actually performed. Also , 
he stressed that ability to use is as important as knowledge of 
language itself. 
The significance of Hymes' proposition of this so called 
communicative competence detailed above is two fold. While 
Chomsky focuses only on 'knowledge', Hymes is also interested 
in the "ability to use" because without the ability to realise it, 
knowledge will remain futile. On the other hand, Chomsky's 
study is on possibility. Hymes (1972a) extended this concept by 
adding feasibility, appropnacy and attestedness because "there 
are rules of use without which rules of grammar would be 
useless" (p. 278) 
In his evaluation of work done by Hymes (1972a), Halliday 
(1976) and van Dijk (1977) Bachman (1990) summarises that: 
What has emerged from these ideas IS an expanded 
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conception of language proficiency whose 
distinguishing characteristic is its recognition of the 
importance of context beyond the sentence to the 
appropriate use of language. This context includes both 
the discourse, of which individual utterances and 
sentences are part, and the sociolinguistics situation 
which governs , to a large extent, the nature of that 
discourse , in both form and function. (p. 82) 
In the time smce Hymes published his theory, research 
into language has expanded m three directions: 
1. attention is paid to both grammatical and 
sociocultural rules. 
11. research IS conducted on both sentence and 
discourse level. 
111. attention is paid to both knowledge and the 
mechanism to access and exploit that knowledge. 
It is with these ideas in mind that Canale and Swain (1980) 
devised the framework for communicative competence based on 
Hymes' definition. 
3.2.2 Canale and Swain's Framework on 
Communicative Competence 
To meet the practical need of language testing Canale and 
Swain established the framework of communicative competence. 
They aim to prescribe the content of language tests , in other 
words, to determine what it means to know a language. Their 
framework consists of four major components which can be 
summarised as below: 
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Figu re 3.2 Canale and Swain's Framework on 
Communicative Competence 
Building on Hymes' definition, Canale and Swain's framework, 
together with Canale's (1983) later modifications, offer a more 
detailed account and clarifications III many cases. They 
transform Hymes ' skeleton into a theoretical framework which 
Improves the understanding of language proficiency. Although 
the application of such frameworks to classroom teaching and 
their impact on pedagogy is debatable, its contribution to other 
aspects of communicative language teaching is significant. 
As Murata (1994) suggests in her evaluation of Hymes' 
four parameters , "what IS actually done" " 'seems to have a 
slightly different status compared to the others; it could in fact 
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be seen to result from the interplay of the three other 
parameters" (p. 7). The superiority of the new framework lies 
exactly III this point. By naming "probability rules of 
occurrence" as a sub component, they give Hymes' parameter of 
"what is actually done" a special status and emphasise its 
interaction with other components. It IS no longer just another 
parameter on top of the others ; more to the point, it interacts 
with the other components to give a certain language its specific 
features. 
Another improvement Canale and Swain make on Hymes is 
their introduction of strategic competence. Their framework 
not only has the Hymesian "ability to use" but includes 
strategies that second language learners intend to make 
use of in order to get meaning across in spite of their 
imperfect command of the language: paraphrasing, 
avoidance of difficulties, simplification, copIng 
techniques and so on. (Stern, 1983, p. 243) 
Canale and Swain (1980) rightly point out the inadequacy 
of Hymes' definition in that it had not devoted any attention to 
"communication strategies that speakers employ to handle 
breakdowns in communication" (p. 25) or "in short, how to 
cope III an authentic communicative situation and how to keep 
the communicative channel open" (ibid). 
As another step forward, Canale (1983) refines the 
concept of strategic competence by saying that it also includes 
the strategies language users adopt to "enhance the 
effectiveness of communication" (p. 11). 
Though many improvements are made, the framework IS 
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far from problem free. Based mainly on Hymes' work on speech 
events and Halliday ' s functional grammar, Canale and Swain's 
sociolinguistic competence consists of two major ingredients: 
sociocultural rules of use and rules of discourse. While the 
former refers to Hymes' appropnacy, the added rules of 
discourse heightened awareness for discourse features but also 
became a source of confusion since the study of discourse 
concerns itself with the totality of communication. What Canale 
and Swain mean by discourse is merely coherence and cohesion 
as discussed by Widdowson (1978) . 
Canale (1983) later separated discourse competence from 
sociolinguistic competence to give it a category of its own. It is 
a significant improvement in the sense that it offers an expanded 
scope over the previous 'rules of discourse'. The new category 
allows more room for the consideration of what Gumperz call 
discourse strategies that deals with topic-comment organisation 
which is an important aspect to consider in cross cultural 
communications . But the use of the term discourse is again 
confusing for the reason previously stated. 
In his modification Canale (1983) also attempted to divide 
sociocultural rules of use into appropriateness of meaning and 
appropriateness of form. But his division is confusing and 
according to his elaboration meaning and form seem to cover 
overlapping areas. 
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3.2.3 
3.2.3.1 
Bachman's Communicative Language Ability 
Communicative Competence and 
Comm un icative Language Ability 
In nammg his framework communicative language ability, 
Bachman deliberately avoids the term communicative 
competence since "competence" IS rejected by Widdowson who 
prefers "capacity", defined as 
the ability to create meanmgs by exploiting the 
potential inherent III the language for continual 
modification m response to change. (Widdowson, 1983, 
p. 8) 
It alms to stress the creative nature of language use which is 
different from the Hymesian "ability to use". Capacity is not 
confined to the ability to use grammatical and sociocultural 
rules. Instead, it is "the ability to exploit the resources for 
meaning in a language which have only partially been codified as 
competence and are only partially described, therefore, III 
grammars" (Widdowson, 1983, p. 26). 
In line with this distinction Bachman (1990) stresses that 
communicative language ability consists of 
both knowledge, or competence, and the capacity for 
implementing, or executing that competence In 
appropriate, contextualised communicative language 
use. (p. 84) (emphasis added) 
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On the other hand, the use of 'capacity' is meant to shift 
the focus of investigation from an analyst's construct to one of a 
user's in order to refer to the language user's mode of knowing 
(Widdowson, 1979; 1983). But CLA IS still a static rather than 
developmental framework aiming at "those aspects of human 
language behaviour that can be formalised in a model of 
description" (Widdowson, 1983, p. 23). Such a tendency IS 
inevitable because of the need to establish a framework on the 
one hand and the nature of language teaching and learning on 
the other . 
3.2.3.2 Components of Communicative Language 
Ability 
Bachman suggests five interacting components for his 
communicative language ability which is more comprehensive 
than the previous frameworks that CLA is built upon. 
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Figure 3.3 Components of Bachman's CLA 
(from Bachman 1990: 85) 
While for Bachman the focus of attention remams on language 
competence and strategic competence, the all inclusive 
framework better serves as a skeleton for the "location of other 
approaches to model construction" (Skehan, 1988, p . 214) . 
Unlike prevIous frameworks, it incorporates not only 
competences but also the mechanisms to realise them and the 
context in which the realisation is to take place, thus giving 
works done by Cummins (1983), Bialystok (1982) and Bialystok 
and Sharwood-Smith (1985) their rightful place in the study of 
language proficiency8. 
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The components of language competence and strategic 
competence in this framework share many similarities with 
those proposed by Canale and Swain but there are also stark 
differences between the two. 
As shown in the above diagram, language competence, 
which IS based on Canale and Swain ' s grammatical and 
sociolinguistic competence, IS m a different category from 
strategic competence. This clarification highlights the different 
nature of the two competences. It seems that strategic 
competence has more to do with real life experIence than 
classroom teaching and learning. Though the forms and 
functions of a language can also be acquired outside the 
classroom there seem to be a consensus towards the formal 
teaching of strategic competence. As Stern points out, copmg 
strategies are most likely to be acquired through experience in 
real-life communication situations but not through classroom 
practice that involves no meaningful communication (Stern, 
1978 in Canale and Swain, 1980, p. 31). Bachman not only 
doubts the testability of strategic competence but goes on to 
claim that differences m strategic competence do not lead to 
differences m language competence (Bachman and Palmer, 
1982; Bachman, 1990) since strategic competence does not 
represent the underlying language competence, thus making the 
two components unrelated as far as teaching and learning are 
concerned. 
3.2.3.3 Bachman's Strategic Competence 
Bachman criticises the interactional definition of strategic 
competence since it is not merely the negotiation of meanings. 
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In his VIew there is also a need to describe the "mechanisms by 
which strategic competence operates" (Bachman, 1990, p. 99). 
Based on Faerch and Kasper's (1984) model of speech 
production Bachman lists what he sees as the components of 
strategic competence: assessment, planning and execution. 
As Cziko (1984) argues that there are "descriptive" and 
"working" models of communicative competence. Descriptive 
models focus on the description of language while working 
models deal more with the way components inter-relate. Canale 
and Swain's framework is strictly "descriptive" in this sense. 
The advantage of this new definition of strategic competence IS 
to use the three phases to string together all the components of 
communicative language ability in communicative language use 
and therefore reflect the way these components interact with 
each other. As Bachman (1990) stated: 
communication involves a dynamic interchange 
between context and discourse, so that communicative 
language use IS not charac teri sed simply by the 
production or interpretation of texts, but by the 
relationship that obtains between a text and the context 
in which it occurs. (p. 102) 
3.2.3.4 Bachman's Language Competence 
One significant change in Bachman's language competence 
companng to previous frameworks is that he did not simply add 
a sociolinguistic aspect to Chomsky'S linguistic competence but 
instead regarded the language system as an integrated whole. 
The components of language competence and those of 
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Canale and Swain's may seem identical as they both consist of 
grammatical competence and sociolinguistic competence. But 
the specific items included in each component reveal the 
fundamental differences between the two . In Bachman's 
organisational competence we are offered a framework where 
language can be analysed from the smallest unit --- morphemes, 
to the largest, --- text, while in Canale and Swain's framework, 
sentence (syntax, sentence grammar semantics) and text (rules 
of discourse) are segregated into two different categories, one III 
grammatical the other sociolinguistic competence. Such a 
categorisation reflects their focus on "expansion" because at the 
time studies of language were limited in scope with attentions 
mostly devoted to sentence level or below and to pure linguistic 
features. This expansion IS of unquestionable importance but 
Bachman's framework IS a more mature form that better 
represents language as a system. For example, the topic-
comment structure of Chinese is reflected III both sentence and 
discourse level (Kirkpatrick, 1981). It would be misleading and 
confusing, if we follow Canale and Swain, to see sentence and 
discourse as two different issues. 
Another point regarding the so called organisational 
competence is the place for phonology and graphology. As 
Bachman and Palmer (1982) states , these are channels of 
communication which are different from the rest of the items . 
Therefore it seems more appropriate to assign them a category 
of their own. 
In his description of language competence Bachman lists 
many components. In theory the list could go on indefinitely 
but, as Bachman (1990) cautions, it is not to be regarded as an 
inventory which consists of separate and independent units (p. 
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86) SIllce language and its many functions do not exist 
independently of each other. For Bachman the point is to see 
how these components interact. 
From the above discussions we can see that the work on 
communicative competence is unified in the sense that it strives 
to offer descriptions of communicative language use and to 
work out the components that make up this communicative 
language ability. They are built upon the previous ones by 
offering clarifications and improvements . 
3.2.4 The Difference Between Written and 
Spoken Communication 
The purpose of this section IS to establish that written 
discourse IS III many ways different from its oral counterpart 
and therefore warrants separate study. 
Saussure, Bloomfield and others assume that writing IS 
mere representation or visual recording of speech (de 
Beaugrande, 1984, p. 255). Halliday (1989) maintains that 
speaking and writing are different ways of knowing and learning 
and incorporate different meaning potentials. While spoken 
language is more dynamic, written language presents a synoptic 
view of the world. He believes that writing and speaking 
"impose different grids on experience" (Halliday, 1989, p. 95). 
While writing "creates a world of things" talking "creates a world 
of happening" (ibid). 
In Section 3.1.2 it IS shown that, like oral conversation, 
written discourse is also a communicative activity but this does 
not mean the two are the same. McCarthy mentions the fact 
that spoken and written discourse are not merely alternative 
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media, but also different modes, of communication. He defines 
mode as the 
choices that the sender makes as to whether features 
normally associated with speech or writing shall be 
included m the message, regardless of the medium m 
which it is to be transmitted . (McCarthy and Carter, 
1994, p. 4) 
In this sense, mode refers to types of language and different 
types of language that are used in spoken and written discourse . 
Also according to de Beaugrande the two modes differ along 
many important dimensions such as length of texts, proportions 
of linguistic and grammatical options , organisation and 
integration of ideas , degree of redundancy and ease of 
comprehension (de Beaugrande, 1984, p. 256-257) . He further 
reinstates that: 
There IS hardly a dimension of textuality or text 
processIng that does not reflect some significant 
differences between the spoken and the written 
modalities . (de Beaugrande, 1984, p. 257) 
However, the distinction between spoken and written 
discourse IS not always clear and a certain amount of 
overlapping exists . McCarthy (1993) found that some kinds of 
written discourse markers characteristically associate with 
speech. Others found that certain types of speech, for instance 
statements presented in court as evidence, show signs of having 
been written (Sinclair et aI , 1993 , p. 4) . Based on empirical 
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results , Tannen (1982) cautions that some types of creative 
writing, though appearing in written form, often make 
use of features associated with oral language because it 
depends for its effect on interpersonal involvement or 
the sense of identification between the writer or the 
characters and the reader. (p. 14) 
What is of concern here is "typical" writing which has its own 
properties that are different from those of "typical" speech and 
there is evidence that typical writing is in many aspects different 
from typical speech and therefore needs to be studied separately 
(Chafe, 1986). 
Many people, such as Crystal and Davy (1969), Chafe 
(1982; 1986), Halliday (1989) and McCarthy (1993) have 
attempted to set up frameworks to classify the differences 
between the two modes from both linguistic and pedagogical 
perspectives. 
After gIvIng a detailed account of the different 
circumstances under which writing and speech are produced, 
Chafe (1986) argues that writers have 
both unusual freedom and unusual opportunity m the 
production of language. They are free of the temporal 
constraints and the social pressures of face to face 
interaction, and they have the opportunity of change ... 
(p. 14) 
which determines that writing and speech lead to substantially 
different products. As stated before, this difference 
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demonstrates itself in many ways such as the choice of 
vocabulary and different use of hedges and fillers 9 . 
The conditions under which speech and writing operate 
also affect their organisation such as the way shifts, restarts and 
so forth are used (de Beaugrande, 1984, p. 258). Also, 
regarding organisation, de Beaugrande (1984) maintains that: 
Conversation includes an openmg and closing, and in 
between, a statement of the reason for the discourse; 
topic flow is fairly free, as long as the situational 
background makes sense of things. Written texts are 
typically for a more remote, general audience, and 
therefore must adhere to a clear and coherent flow of 
topics. (p. xv) 
Quoting Harweg (1980), de Beaugrande (1984) explains 
that, as opposed to conversation, written texts are "non-
obtrusive" and "pluri-Iocal" meaning that the audience comes to 
the text and the audience does not share the visual field of the 
text producer. These factors determine that the beginning , 
middle and end of the written text is markedly different from 
conversation 1 o. 
Kaplan, an advocate of discourse grammar, argues along a 
similar vein. He believes the grammar of discourse for written 
and oral mode is different. His belief stems from the fact that 
written texts exist in special forms . 
Kaplan (1987), 
These forms, according to 
exist m an interactive network with oral forms; for 
instance written argumentation IS no doubt intended to 
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produce conviction and rather close to oral argument, 
but it differs in its extension, in the structures it uses, 
in the lexicon it uses, in the way in which it interrelates 
structures. (p . 15) 
Furthermore, like Halliday (1989) , Kaplan (1987) states 
that the function and content of spoken and written discourse is 
different. In written communication the information conveyed 
is likely to be "more extended, more planned, more structured 
and less immediate" (p. 15) thus reqUInng "sequencing, 
structure, and stance not characteristic of spoken language" 
(ibid). 
These differences are not confined to spoken and written 
mode. Widdowson (1987) and others also point out that III 
different cultures language users use different text structures III 
writing and the roles of writing in the business of daily life vary 
in different societies (cf. Section 3.4). Moreover, these features 
may be quite remote from those revealed in the study of speech 
which is the focus of the majority of study on discourse 
(Widdowson, 1987, p. iii-iv). As a result, it is necessary to study 
written communication as a separate entity in the study of 
cross-cultural communication 11 . 
3.3 Towards a Theory of Written Communication 
The research on the theory of writing can be roughly 
divided into two categories: One is conducted by the so called 
composition researchers, the other by applied linguists . While 
the former mainly focus on the psychological mechanisms 
involved in the writing process, the latter mainly consisting of L2 
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teachers , pays greater attention to mastering the language 
component, though it must be borne III mind that it IS a general 
division and not an absolute one. For instance, the current 
traditional school of composition researchers also believe in the 
teaching of rules of language use as paramount (cf. Section 3.1). 
Like oral communication, it is suggested that a theory of 
writing needs to answer the question of who writes what to 
whom, for what purpose, why, when, where, and how? (Grabe 
and Kaplan, 1996, p. 203; Cooper, 1979) The answer, therefore, 
incorporates aspects of writing such as authorship , text 
construction, content, genre and register, cultural factors , 
audience and writing process thus offering a model of writing 
based on communicative competence which IS of value to both 
theoretical research and practical teaching of writing. 
The focus of this thesis --- the teaching of Chinese to 
native English speakers --- determines that among different 
models and approaches the one proposed by Grabe and Kaplan 
(1996) is most relevant for two reasons apart from the fact that 
it is the most recent research. 
Firstly, for the purpose of this thesis their model is 
superior to that of de Beaugrande (1984) and Bereiter and 
Scardamalia (1987) because it IS the application of 
communicative competence on writing . It regards the 
communicative nature of writing as paramount which is the 
starting point of the present project and second language 
researchers in general. 
Secondly, Grabe and Kaplan not only attempt to offer a 
framework to encompass all aspects of writing as illustrated in 
Kinneavy's triangle (1983) but also "incorporate a stronger 
language component" (Grabe and Kaplan, 1996, p. 234) which 
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means it better caters for the needs of L2 students . 
3.3.1 Grabe and Kaplan: Model of Writing as 
Communicative Language Use 
Grabe and Kaplan's model is a preliminary attempt to set 
up a descriptive model of writing as communicative language 
use. It reinforces the fact that writing is a communicative 
activity. U sing theories of communicative competence as the 
starting point, the model is based on ethnography of writing 
(Kaplan, 1991) and the taxonomy of writing (Grabe and Kaplan, 
1996) . 
Recognising the importance of situating writing m a social 
context like that of oral interaction, and the inadequacy of "an 
analytic system that looks only at syntactic and/or lexical 
variables" (Kaplan, 1991 , p. 204) Kaplan composes a model 
where different parameters 
the question what writing 
consensus on many Issues 
ethnography of writing 
ethnography of speaking. 
are organised almmg at 
IS, even though there IS 
involved. He named this 
to coincide with the 
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answenng 
a lack of 
model the 
notion of 
Occurring within a defined phenomenological reality 
constrained by 
authors intent 
constrained by the 
shared 
phenomenological 
world 
constrained by 
receptor's intent 
Author .... ~II----------i .. ~ Text .... ~.-------t~~ Receptor 
and performative 
ability 
Figu re 3.4 
and further 
constrained by 
Steiner's four kinds 
of difficulty 
and performance 
ability 
Kaplan's Ethnography of Speaking 
(from Kaplan 1991:203) 
As an application of this model, he and Grabe compile a 
taxonomy which can serve as a research and curriculum 
guideline. For the purpose of research, it provides a list of 
different variables that needs to be taken into consideration. 
For curriculum designers, it highlights the different skill areas 
that students needs to master 12 . The taxonomy also helps to 
highlight the differences between oral and written 
communication and the need for separate studies of writing . 
Though both are based on the same communicative theory many 
categories specified in the taxonomy show variance between the 
two, such as topic, setting, audience consideration, to list but a 
few. 
On the basis of the taxonomy and the ethnography of 
writing , Grabe and Kaplan (1996) further devise a model of 
writing which not only lists the different elements involved In 
writing but also attempts to show how they interact and how to 
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make the model better serve as a hypothesis generating device . 
It is a preliminary attempt to set up a framework or model of 
wri ting 13. On the other hand, that they also realise the need to 
incorporate psychological factors in the model means that this 
includes all aspects of writing process and therefore presents a 
whole rather than fragmented picture of writing activity. They 
recognise the need for the model to reflect the fact that writing 
is a social construction as well as a social interaction. 
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Figu re 3.5 Model of Writing as Communicative 
Language Use 
(from Grabe and Kaplan 1996:226) 
3.3.2 Assessment of the Model 
Grabe and Kaplan (1996) discuss in depth the uses and 
limitations of their model of writing (p. 232). Because of its 
root in communicative competence it adopts an all-inclusive 
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approach where context, cognitive processmg and textual 
product are all incorporated III the model therefore enabling it 
to account for a wide range of issues and situations in both L 1 
and L2 writing. At the same time, like other models of writing 
and indeed like models of communicative competence itself, its 
capacity in hypothesis generation and its ability to show the 
interaction and dynamics between different subcomponents of 
language competence need further investigation 14. 
3.3.3 Other Models of Written Communication 
Other models of written discourse can be roughly divided 
into three categories. One was dominant during the late sixties 
till mid eighties as part of the so called new rhetoric movement. 
The representative works are those by Moffet (1968), Britton 
(1975), D'Angelo (1975) and Kinneavy (1971). The second 
group are works conducted more recently during the early to 
mid nineties by researchers such as Martin (1992), Witte 
(1992), Chapelle et al (1993) and Flower (1994). Their research 
bears the hallmarks of this period in that they focus on the 
communicative nature of writing and tend to look at the writing 
process. A third strand are models of writing composed from a 
psychologist's point of view, such as the model proposed by 
Bereiter and Scardamalia (1987). 
Without going into details of the Moffet, Britton, D'Angelo 
and Kinneavy models, it IS perhaps more relevant to understand 
the communication triangle which is their shared fundamental 
starting point and occurs III every communicative situation. 
The triangle consists of four elements: the encoder, the 
decoder, the message and the reality. 
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Figu re 3.6 Kinneavy's Communication Triangle 
(from Freedman 1983:4) 
The triangle serves as 
framework for the research 
a basic yet comprehensive 
and teaching of written 
communication SInce "an analyst or producer of text may 
emphasise anyone of the four different elements and further 
any of the many possible interrelationships" (Freedman, 1983, p. 
4) . 
During more recent years, Chapelle, Flower, Martin, Witte 
and Flower and Hays 15 developed more frameworks and models 
based on the belief that writing IS a form of communication. In 
general, they seek to discover the connection between written 
product and writing process and investigate either one of them 
in the hope to gain insight about the other (Cooper and 
Greenbaum, 1996). 
Another important strand of writing research that deserves 
our attention, though it emphasises an area of the Kinneavy 
triangle that is different from this thesis, is the models of writing 
developed from a psychologist's point of view. The two most 
important ones are formulated by Flower and Hayes (1981) and 
Bereiter and Scardamalia (1987). A detailed review of the 
background and origin of this strand of research can be found in 
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de Beaugrande (1982). 
3.4 Writing is Situated in Context 
As a form of communication, writing IS situated in a 
context which determines its features. This context is partially 
described in the concept of genre coined by Swales (1990). 
Swales provides a definition that focuses on the 
communicative nature of writing. He provides a genre-based 
approach to the teaching of writing which emphasises the fact 
that features of specific genres are determined by the SOClO-
cultural norms shared by a discourse community. 
according to Swales (1990): 
A genre, 
compnses a class of communicative events , the 
members of which share some set of communicative 
purposes. These purposes are recognised by the expert 
members of the parent discourse community, and 
thereby constitute the rationale for the genre. This 
rationale shapes the schematic structure of discourse 
and influences and constrains choice of content and 
style . (p. 58) 
As a result, prototypical exemplars of a genre exhibit similarities 
in structure, content, style and intended audience (ibid). Swales 
cites the inadequacy of the concept of register, as specified by 
Barber (1962) and Halliday et al (1964), since its focal point is 
content and it neglects variations in communicative purpose, the 
addresser-addressee relationship and genre conventions. The 
relevance of this point extends to the study of writing in cross 
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cultural settings. Many of these variations are of concern to 
contrastive rhetoricians as discussed by Taylor and Chen (1991). 
Swales' definition of genre highlights the communicative 
and social aspects of discourse which are realised within certain 
discourse communities. The genre approach consists of three 
key elements: discourse communities, text type and task. The 
thread that binds them together IS communicative purpose. 
As Connor (1996) puts it discourse community and 
communicative purpose constitute the rationale for genre and 
"this rationale shapes the schematic structure of discourse and 
influences and constrains choice of content and style". (p. 126) 
A theory of genre is central to contrastive rhetoric studies 
SInce it acts as a benchmark on the comparability of texts. 
Experts In the field of contrastive rhetoric claim that three 
definitions can be used to establish comparability: discourse 
type which is determined by the aim of the discourse; text type 
which IS determined by the mode of discourse, such as 
narration; and genre which refers to text formed, as required by 
specific purposes, according to cultural expectations of certain 
groups of readers (Connor, 1996, p. 11). 
Following Swales, Bhatia (1993) suggests that genre can be 
further divided into subgenres. As an example, he explains that 
sales promotion letters and job applications belong to the same 
genre due to the same communicative purpose and role 
relationship between participants but there are clear structural 
differences between the two therefore the concept of sub genre 
IS needed to demonstrate the difference 16 . 
Whether one chooses to focus on the content or the 
context of writing, culture remains a vital Issue sInce it 
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determines the schematic structure, situational features and all 
other characteristics of any written discourse. 
3.5 Writing is Embedded in Culture 
3.5.1 The Definition of Culture 
It IS not difficult to find many different definitions of 
culture, from entries in the dictionary to work on cultural 
studies from different view points such as, to list but a few, 
those by Goodenough (1964) and Geertz (1975). Although 
people examine culture from vanous angles with different 
emphasis, they all recognise the fact that a society's language is 
an important aspect of its culture thus leading us to the second 
question on the relationship between language and culture 
which is well analysed by Sapir and Whorf (Mandelbaum, 1949; 
Carroll, 1956). Whether one accepts the strong or weak version 
of the Sapir-Whorf hypothesis it is clear that language and 
culture interact therefore language creates or reflects 
"sociocultural regularities in values and orientations" (Fishman, 
1972, p. 155). 
3.5.2 The Sapir-Whorf Hypothesis: Language, 
Culture and Thought 
Sapir and Whorf argue that close ties exist between 
language and culture and language and thought. Based on 
studies of different languages their works evolved around 
linguistic relativism and determinism thus language, culture and 
human behaviour form the centre piece of their contributions. 
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Whorf compared vanous different languages and formed 
the belief that language IS "the shaper of ideas" and humans 
"di ssect nature along lines laid down by our native 
language" (Carroll, 1956, p. 212-213). He studied native 
American Indian languages including Hopi which focuses on the 
occurrence of events rather than the time which is emphasised 
in English. According to Whorf, this parallels the outlook on life 
that is characteristic of the two respective groups of people 
which leads to the conclusion that language determines its 
speakers' way of thinking. It is not difficult to detect the logical 
flaw in this argument as pointed out by scholars such as 
Widdowson (1988) and Stern (1983:206). Whorf's argument IS 
circular and cannot offer an answer to the question on whether 
language determines thought or VIce versa. 
Though the strong version of Sapir-Whorf Hypothesis is 
dismissed by many people it established language as an integral 
part of culture . It is generally accepted that 
structural differences between languages will generally 
be paralleled by non-linguistic cognitive differences m 
the native speakers of the two languages. (Au, 1983, p. 
156) 
Like Firth, Whorf believes that meanmg should be the 
essential component for linguistics , and studies on grammar 
should not only concentrate on phenotype --- "the linguistic 
category with a clearly apparent class meaning and a formal 
mark or morpheme which accompanies it" (Carroll, 1956, p. 72) 
--- but also on cryptotype which is "a submerged, subtle, and 
elusive meaning, corresponding to no actual word, yet shown by 
82 
linguistic analysis to be functionally important in the grammar" 
(ibid). Moreover, based on his fieldwork with Hopi Indian 
languages Whorf concludes that cryptotypes are often governed 
by the culture and thought patterns of its speakers. 
3.5.3 The Effect of Culture on Writing 
Extensive research has been done on the issue of culture in 
both first and second language acquisition, in both spoken and 
written discourse 1 7. On the influence of culture on writing, 
Kaplan (1988) concludes that there are 
two interlocking systems --- one deriving from the total 
ambient environment, from the community of speakers 
of which the writer is a member ... , the other deriving 
from the cultural conventions that surround the act of 
writing. (p. 285) 
Research on culture and written discourse shows that 
culture determines not only the form but also the content of 
writing (Scribner and Cole, 1981; Heath, 1983; Purves, 1988a). 
An example exists in Chinese. Bloom (1981) and others (for 
instance, Wu, 1989) study counterfactuals in Chinese and 
conclude that Chinese rarely describe conditions contrary to 
fact. The reason for this phenomenon is not the lack of 
grammatical devices to complete such acts but cultural 
conventions which discourage its use. Summarising cultural 
studies of writing Purves (1988b) concludes that culture dictates 
writing 1ll three interacting ways: functional demands of 
discourse, cognitive demands of discourse and pragmatics of 
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discourse (p. 10-11). 
Different cultures assIgn different functions to written 
discourse; some primarily referential and some phatic (Heath, 
1983; Scribner and Cole, 1981). Thus the content and form of 
written product acquue their ulllque features due to these 
cultural rules. 
It has long been known that some kinds of writing are 
cognitively more demanding than others. Writing through 
composing (Kaplan, 1983c), like writing a novel is much more 
difficult than writing without composing, for instance preparing 
a shopping list. Heath's (1983) research shows that such 
variation also exists on a cross cultural basis in that the two 
cultural groups he studied have different expectations on the 
amount of creative ideas to be included in stories. 
Lastly, very much in the same way that pragmatics of 
speech are determined, vanous cultures create different social 
settings in which writing is to take place and these social settings 
have a direct influence on both the content and form of the 
written product (Purves, 1988b ). 
In the above discussion the emphasis is tilted towards the 
role of culture in the production of text but as Widdowson 
(1984) states text does not become discourse until it is 
interpreted by its reader (p. 58). The interpretation of text also 
depends on the sociocultural context where culturally 
determined factors such as setting and participant reign. 
3.5.4 Culture in Contrastive Rhetoric 
Researchers working m the area of contrastive rhetoric 
highlight what they see as the distinct difference between 
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contrastive rhetoric and studies in language typology in that 
contrastive rhetoric regards context and culture as important 
parts of the investigation (Taylor and Chen, 1991). It is 
inevitable when we move from isolated utterance to discourse 
that culture and language are regarded as an integrated whole . 
Thus, unlike classical contrastive analysis where language alone 
is the focus of analysis, in contrastive rhetoric culture forms an 
essential part. The theory of literacy also indicates that writing 
is an activity embedded in culture thus culture forms an integral 
part of contrastive rhetoric study. 
Apart from the work mentioned III Sections 4.1 and 4.2 a 
num ber of other studies on written discourse also have a strong 
cultural orientation such as Scollon (1991 in Connor, 1996) who 
makes a connection between Chinese rhetorical patterns and the 
Chinese concept of self. Others observe the effect of schooling 
on student writing (Gorman et aI, 1988) and how social 
upbringing shapes communication patterns (Clancy, 1986). 
As well as studying rhetorical patterns from different 
cultures, there are also works which examine writing by certain 
groups of people . It is realised that members of certain social 
groups, such as the science and business communities, may well 
have their own "culture" different from others in the same 
ethnic community (Taylor and Chen, 1991; Connor, 1988; 
Ventola and Mauranen, 1991). 
3.6 Summary and Conclusion 
Through the discussions so far, it becomes clear that 
writing, though it can be a creative activity, is essentially a form 
of communication. Different languages and cultures have 
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different conventions and preferred styles of writing. The 
teaching of these rules are of great benefits to foreign language 
learners. Furthermore, though there may be similarities, the 
differences m writing and speech mean there is a need for 
writing to be taught separately. The argument by some first 
language teachers that writing research is "much ado about 
nothing" is fallacious at least in the context of foreign language 
teaching. 
It is also established in this chapter that writing IS situated 
m context and embedded m culture, therefore the form, 
function, content and all other aspects associated with writing 
vary according to different cultural contexts. These differences 
form the focus of contrastive rhetoric which we turn to in the 
next chapter. 
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Notes: 
1 . Composition teaching has gone through changes 
throughout the years. The current-traditional approach focus 
on the written product. Effort has been put into the teaching of 
organisational patterns, rules of usage, spelling and so forth. 
But the ensuing new rhetoric has shifted the focus from the 
product to the writer by analysing the thinking and writing 
process. 
2. For a detailed discussion on current-traditional rhetoric 
and other views on writing see Freedman et al (1983, p. 1-12) 
3. For details see Grabe and Kaplan (1996) Chapters 1,2 
4. For details see Freedman et al (1983). 
5. Ideas from Sapir-Whorf, Firth and Prague School of 
linguists also triggered Kaplan's study on contrastive rhetoric. 
Similar to Hymes, Kaplan also emphasises the importance of 
culture in language studies. 
6 . There are suggestions that topic and comment analysis 
can and should also be used at discourse level (Kaplan, 1983d). 
7 . This is of special significance to the study of Chinese smce 
it is a heavily context dependent language (Bloom, 1981), 
though no language can be said to be context independent, 
where III many cases essential information IS not overtly 
revealed by grammatical markers but expressed m contexts. 
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8. For detailed discussion see Skehan 1988. 
9. For detailed discussion see Chafe 1986 
10 . For detailed discussion see Harweg 1980 and de 
Beaugrande (1984) Chapter VI 
11 . An interesting point to note regarding Chinese is that Li 
and Thompson claim that the logographic writing system is one 
umque feature that is partially responsible for the difference III 
written and spoken Mandarin. (Li and Thompson, 1982) 
12 . Detailed discussion and the taxonomy itself can be found 
in Grabe and Kaplan (1996, p. 217) 
13. For the difference between framework and model, see 
Murray (1996, p. 98). 
14 . For detailed discussion see Grabe and Kaplan (1996, p. 
232-234) 
15 . For more details of their work and an extensive 
bibliographic reference see Grabe and Kaplan (1996) 
16. Taking a broader notion of genre , Grabe (1987) uses 
factor and cluster analysis to conduct an empirical study which 
shows that there indeed exist a "general text type which may be 
labelled as expository .. . [and] there appear to be a number of 
clearly separate sub-types within the expository umbrella." (p. 
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133) 
17. A number of work on culture and written discourse can be 
found in Purves (1988b) . A more general discussion of culture 
and language teaching appears in Kramsch (1993) . 
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Chapter Four 
Contrastive Rhetoric 
4.0 Introduction 
Since Kaplan's initial work three decades ago, work on 
contrastive rhetoric has flourished and it has grown from a 
simple hypothesis into a new branch of applied linguistics. It IS 
believed that, in the same way as sentence is formed according 
to rules of grammar, units larger than sentences are composed 
by their own rules and different cultures may prefer different 
sets of rules . The scope of contrastive rhetoric has expanded 
and the models have also been refined. We can now find studies 
focusing on many more languages apart from English. The 
passages that have been examined span a wide variety of genres. 
The great majority follow Kaplan (1966) and examine student 
writing but there IS an increasing number of studies which deal 
with established writing such as newspaper articles (Hinds, 
1983a) and business communication (Connor, 1988) . 
Interlanguage writing and native writing are both examined. As 
well as the above mentioned work which deals directly with 
rhetorical patterns, others set out to define the theoretical 
foundations of contrastive rhetoric and its position within 
applied linguistics . Along with these developments, earlier 
research models have come under scrutiny and Issues 
concerning models and methodologies have been discussed and 
refined. There is a continuing effort to find testable tools to 
analyse writing (cf. Chapter 5). 
A comprehensive review of the field and a listing of work 
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conducted so far can be found in Kaplan (1983a), Connor 
(1996) and Silva (1993). The focus of this section is on leading 
work in the field that sets the theoretical foundations and offers 
different ways of looking into text, in other words research 
designs. A number of studies on Chinese are also examined. 
Due to the focus of this thesis, attention is concentrated on 
those which spell out the differences between Chinese and 
English at discourse level instead of those which discuss the 
reasons for these differences. Again, the aim is not to offer a 
comprehensive list but to discuss the studies that set the trend. 
4. 1 Developments in Contrastive Rhetoric 
4.1.1 Kaplan's Pioneering Work 
In his classic article on rhetorical patterns, Kaplan (1966) 
claims that while English writers follow a linear organisation, 
others follow different routes. In "Oriental writing", for 
instance, 
the development of the paragraph may be said to be 
'turning and turning III a widening gyre'. The circles or 
gyres turn around the subject and show it from a 
variety of tangential views, but the subject is never 
looked at directly. (p. 10) 
Kaplan's VIew IS clearly based on the Sapir-Whorf 
hypothesis, in Kaplan's (1966) own words that the reasons why 
the foreign-student paper IS out of focus (is) because 
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the foreign student IS employing a rhetoric and a 
sequence of thought which violate the expectations of 
the native reader. (p. 4) 
He stresses that " logic ... which is the basis of rhetoric, ... IS not 
universal" (Kaplan, 1966, p. 2). 
Kaplan ' s analysis involves many languages and his early 
work focuses on the refinement of his hypothesis which IS 
represented by his well known diagram (Kaplan, 1966; 1972) III 
which he categorises the languages he studied into five groups: 
English, Semitic, Oriental, Romance, and Slavic. In this diagram 
he indicates the organisation of English writing as linear, 
Oriental writing as circular and Semitic writing as parallel 
progreSSIOn. 
On Chinese he argues that the Eight-Legged-Essay format, 
which originated in ancient China, is the influential protocol of 
Chinese writing. According to Kaplan (1972), the eight "legs" or 
steps encourage "elaborate parallelism" and "harmonious 
contrast" (p. 49). Therefore to Western readers Chinese 
passages "are characterised by an inability to get to the point 
and stick with it ... (therefore) they lack unity and coherence" 
(ibid. p. 60). Kaplan's conclusions are drawn from analysis of a 
pIece of fifteenth century Chinese literary writing and a number 
of interlanguage passages by Chinese students . Without 
invalidating Kaplan's conclusion there are three points during 
his research process that raise doubts. 
While the importance of the Eight-Legged-Essay format is 
widely acknowledged there is another established format of 
rhetorical organisation namely, the Qi-Cheng-Zhuan-He 
principle. Q i means the beginning or introduction of topic; 
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C hen g, the elucidation of topic; Z h u a n indicates turning to 
another viewpoint; and lastly, He is the summary or conclusion 
(Tsao, 1983 , p. 110). Some scholars argue that the Qi-Cheng-
Zhuan-He principle corresponds with organisational principles 
in English (Mo, 1982 in Tsao, 1983) and therefore the rhetorical 
patterns of Chinese and English are actually very similar. The 
debate on the exact meaning of the Qi-Cheng-Zhuan-He principle 
and on whether it is this four step framework or that of the 
Eight-Legged-Essay format that is the most influential on Chinese 
writing is on going (cf. Chapter 5). Nevertheless it seems that 
Kaplan ignored or was not aware of the four step framework 
which is at least as important as the Eight-Legged-Essay format. 
The second doubt comes from the fact that Kaplan did not 
make a distinction between classical and modern Chinese , 
which, as will be discussed in detail in Chapter 5, have many 
differences. 
Lastly, student interlanguage writing III English may not 
truly reflect the rhetorical pattern of their native language. This 
point IS raised by Hinds (1983a) and many others. Indeed, 
Hinds IS among the first to point out the many inadequacies of 
Kaplan's project. 
4.1.1.1 Criticisms of Kaplan's Early Work 
With the benefit of hindsight many aspects of Kaplan's 
early research have been questioned, especially from 
methodological points of view. 
Hinds (1983a) questioned the way Kaplan's data was 
gathered since Kaplan compared passages by native English 
speakers with those by English as a foreign language learners. 
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Later research in second language acquisition differentiates 
between interlanguage and native language but at the time 
Kaplan's research was conducted this was not an important 
consideration. In Pery-Woodley's (1990) OpInIOn, such an 
approach muddies the water in the sense that it erases the 
difference between interlanguage research and contrastive 
rhetorical research whose subjects are native L 1 and native L2 
writing. With an expanded notion of contrastive rhetoric its 
scope is well beyond the comparison of native languages but 
nevertheless Kaplan's approach does leave his conclusion 
vulnerable. One cannot use interlanguage writings in English to 
trace the rhetorical patterns of L 1 SInce Issues such as 
developmental factors cannot be eliminated. In fact, many 
factors such as attitudes to writing, teaching practice are all 
likely to play a part in the rhetorical patterns found in students' 
essays (Pery-Woodley, 1990) 
Kaplan's categorisation of language groups also come 
under attack since very different languages are arranged under 
the same "group". Hinds (1983a), who specialises in Japanese, 
pointed out that the generic "oriental model" cannot represent 
the various languages and cultural traditions that are present in 
East Asia. Another example of Kaplan's anglocentricism, 
according to Hinds, lies in the fact that by describing English as 
linear he implied English as the norm. 
Decades later when Kaplan's 1966 article IS scrutinised 
under the modern eye more methodological flaws are revealed. 
Pery-Woodley (1990), who vocalised the concerns of many m 
the field of applied linguistics, criticised Kaplan for not 
equipping himself "with precise tools for looking at textual 
organisation" (p. 148). While this is certainly true of Kaplan's 
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early work as well as of a number of essays by other contrastive 
rhetoricians, one can claim such a criticism is inappropriate. 
Starting from the early seventies, Kaplan and his students 
explored a number of "tools" to look at textual organisation but 
they were not picked up by the wider academic community. 
Despite all the criticisms, Kaplan drew attention to an 
important area, namely that in the teaching of writing, attention 
not only needs to be paid to syntactic structure but also to the 
way information is organised and both students and teachers 
need to have "a grasp of idea and structure in units larger than 
the sentence" (Kaplan, 1966, p. 15). Such an emphasis on 
discourse features opened new areas of investigation in writing 
research. 
4.1.2 Hinds: the Comparison of Japanese and 
English 
Like Kaplan, Hinds is regarded as another scholar who laid 
the foundation for contrastive rhetoric research. Unlike Kaplan, 
he set out to investigate accomplished writings and because of 
his background as a Japanese specialist he was able to see things 
from a different perspective and raised additional points that 
need to be considered in cross-cultural communication. 
4.1.2.1 Reader vs. Writer Responsibility 
By looking at language typology Hinds raised a 
sociolinguistic issue: different cultural traditions have different 
expectations of the parties involved in written communication 
and this is reflected in the way information is organised at both 
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sentence and discourse level. 
He observed that English culture demands that writers or 
speakers make clear statements but other cultures look at the 
communication process III a different way. Japanese and 
classical Chinese prefer to give hints and leave the readers to do 
the interpretation (Hinds, 1987) thus making them reader 
responsible languages. On the other hand, English and modern 
Chinese are writer responsible and it is expected of writers to be 
precise and clear (ibid). Some studies of Finnish also reveal a 
reader responsible tendency and it is argued that this shows the 
respect writers have towards readers (Mauranen, 1993) . Ideas 
are not force-fed. Instead, a more reciprocal relationship IS 
created in which readers are given space to fulfil their roles as 
communicators. 
4.1.2.2 Paragraph Organisation of Japanese 
Another major aspect of Hinds' contribution is on the 
comparison of paragraph organisations in Japanese and English. 
One of his much quoted works (Hinds, 1983a) is a study of 
articles published in Japanese and English newspapers in Japan 
in which he took Kaplan's hypothesis a step further. Realising 
that Japanese writing appears circular or unfocussed to Western 
readers, he explored in detail what the specific differences are 
that leave such an impression 1. He cited the four step ki-shoo-
ten-ketsu structure (Hinds, 1983a,p. 188), originating III 
Chinese poetry (Eggington, 1987, p. 156) which is also the ongm 
of the Qi-Cheng-Zhuan-He principle of modern Chinese 2 , as the 
organising principle of Japanese writing. Hinds explained that 
the problem lies in steps three and four --- ten and ketsu. Ten 
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"introduces information considered irrelevant by Western 
audiences", and ketsu "is defined differently in Japanese than 
conclusion IS in English" (Hinds, 1983a, p. 183). Hinds 
concluded that ten, the equivalent of Zhuan in Chinese, is 
the development III a theme, which English language 
compositions do not have. It is the intrusion of an 
unexpected element into an otherwise normal 
progression of ideas (ibid. p. 188) 
It is interesting to note that this coincides with Tsao's (1983) 
analysis of Chinese and English (cf. Section 6.4). 
On the definition of paragraph, Hinds made a distinction 
between a formal paragraph and a meaning paragraph which is 
defined by unity of content. Following Longacre (1976) he 
regards a meamng paragraph as his focus since it is more closely 
related to "language-related concerns" (Hinds, 1983a, p. 187) . 
While English paragraphs are made up of a topic which 
appears near the beginning of a paragraph followed by a number 
of segments supporting this topic, Hinds (1980) argued that 
Japanese style is characterised by a baseline theme which is 
returned to before the author progress to a different 
perspective. (p. 133) The two styles are illustrated in the 
diagrams below: 
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Figure 4.1 English and Japanese Writing Styles* 
(English diagram from Hinds 1977:82 with details omitted 
Japanese diagram from Hinds 1980: 133) 
*the number of segments and perspectives are not 
restricted 
Hinds' work is primarily based on theories proposed by 
Grimes (1972, 1975) and Longacre (1976, 1979). He applied 
their frameworks to the analysis of Japanese paragraphs, thus 
illustrating ways of paragraph analysis which, in principle, are 
not dissimilar to those offered by Kaplan (1972) and Connor 
(1984). 
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DIAGRAM  REDACTED DUE TO THIRD PARTY RIGHTS OR OTHER LEGAL ISSUES
4.1. 3 Connor and McCagg: Paraphrase by Native and 
No n-N a tive Speakers 
In two related studies based on the same framework 
Connor (1984) and Connor and McCagg (1987) investigated the 
memory recall and paraphrase of text by native and non-native 
English speakers. In Connor's study a passage in English was 
read by groups of students with different native language 
backgrounds, namely English, Spanish and Japanese. The results 
show that native speakers remembered more facts and they 
remembered more significant facts while non-native speakers 
recalled more lower level perspectives. Connor concluded that 
such findings may shed light on the reasons for the 'non-
nativeness' of interlanguage writing. In a separate study Connor 
and McCagg examined the same samples from a different angle. 
This time attention is focused on the perceived quality of the 
paraphrases. The findings show that information IS not 
organised by the culture specific rhetorical organisation as 
Kaplan stated. Instead it is the native students who rearranged 
the ideas and non native students are constrained by the original 
organisation due to their lower level of language proficiency. 
In these two studies Connor and McCagg explored ways of 
analysing writing which is relevant to work on contrastive 
rhetoric. Like Hinds their starting point is Grimes (1975). 
Based on Grimes (1975), Fillmore (1968), Meyer (1975) 
and Cook (1979), they proposed a 'content-structure' analysis 
of text (cf. Chapter 5). 
Connor gave an example showing that content structure 
analysis reveals the hierarchy of superordinate ideas of a 
passage but, like sentence level case grammar (Fillmore, 1968), 
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it IS a deep structure and therefore does not necessarily 
correspond to the exact order of the propositions in the text 
(Connor, 1984, p. 248). In this sense it is irrelevant for the 
present study since the aIm here is to see how similarly or 
differently Chinese and English prose is organised at the surface 
level. In other words, this study seeks to investigate writers' 
organisation of writing instead of reader interpretation. It 
seems that Kaplan's discourse bloc analysis as applied by Ostler 
is better suited for this purpose. 
4.1. 4 Ostler: The Study of Arabic and English 
As a student of Kaplan, Ostler (1987) set out to justify 
Kaplan's hypothesis by looking at Arabic students' and native 
English speakers' writing in English in order to seek the answer 
to the question of why, "when Arabic-speaking students seem to 
have mastered most of the English grammatical forms and 
idioms, they still produce 'foreign sounding' essays" (p. 169). 
In Ostler's study the Arabic corpus consists of twenty two 
short expository essays In English by Arabic students and the 
English corpus is ten randomly chosen paragraphs from books 
found in an American public library. Like Kaplan, Ostler is using 
interlanguage writing to trace Arabic patterns and is comparing 
student essays with accomplished ones but the value of this 
study lies in its use of discourse bloc in the analysis of writing. 
The analysis of the corpora proved that, as Kaplan 
concluded, Arabic students' writing shows clear signs of parallel 
progression and it has close proximity to the rhetoric of Arabic. 
Data analyses revealed that there are many more subdivisions in 
Arabic than in English and among Arabic-speaking students 
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there IS a tendency to use coordinate clauses. 
Two indices, T -unit and discourse bloc, are used to analyse 
the data. T -unit, "the shortest grammatically allowable 
sentences into which the theme could be divided" (Hunt, 1965 
in Ostler, 1987, p. 179), was developed by Kellog Hunt to 
analyse writing by children. It is used by Ostler to examme 
whether coordinate clauses, which are often used m Arabic, 
appear more often in passages by Arabic speaking students than 
in native English writing. While the T -unit is used to measure 
clauses, Discourse Bloc Analysis IS used as an extra-sentential 
measure. The DBA is used in this present thesis as a tool to 
isolate units of meamng. A detailed discussion appears in the 
next chapter. 
4.1. 5 Scarcella: How Writers Orient Their Readers 
in Expository Essays 
Scarcella's (1984) research focuses on the orientation 
section of the expository essay. She examined student writing 
involving both native and non-native speakers. 
In total, Scarcella used one hundred and ten essays, with 
thirty by native English speaking freshman students in writing 
classes in an American university and eighty from non-native 
speakers who attended the same university. All essays are 
written under comparable test situations. 
The samples are analysed under six groups . Essays by 
native speakers are divided into two categories: highly proficient 
and not very proficient. Non-native writing IS grouped 
according to the writers' native language backgrounds. There 
are four groups: Japanese, Korean, Romance and Taiwanese. 
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U sing prevIOus studies on spoken discourse the function 
and definition of orientation is established. Based on Keenan 
and Schieffe1in (1976) the function of orientation is regarded as 
" engaging readers' attention" (Scarcella, 1984, p. 675) and 
"establishing the theme clearly and unambiguously" (ibid, p . 
678). Native speakers' essays are examined in detail to reveal 
how they achieved these two aims. The samples showed that 
there are seven kinds of attention-getting devices used. These 
are: catophoric reference ; interrogatives; direct assertions ; 
structural repetition; short, abrupt elements; sentence-initial 
Adverb + Verb sequence and historical context. Non-native 
writing IS examined against these seven devices and the 
characteristics revealed by each of the four native language 
groups are discussed. The same procedures are repeated 
regarding establishment of the theme . 
An example is gIven about a Taiwanese student who over-
specified the theme; this is seen as unnecessary and irrelevant. 
Unlike Kaplan, Scarcella did not overtly make the claim that the 
phenomena observed reflects the rhetoric of L 1 and care IS 
taken to steer away from such a tendency; instead she 
concluded that the cause is due to the unfamiliarity between 
reader and writer. In other words, the non-native speaking 
student " lacks discourse or cultural knowledge" (Scarcella, 
1984, p. 684) and therefore does not know what native English 
readers expect. But the fact that non-native writing is grouped 
according to writers' first language backgrounds rather than 
proficiency level or learning experience shows that Scarcella 
followed Kaplan's practice in trying to use L2 writing to trace L 1 
rhetorical structure. There could be many possible reasons 
resulting in the Taiwanese student giving lengthy redundant 
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information. One could be that she or he learned the passage by 
heart to prepare for the test, which is a common practice in East 
Asia, and would write the passage irrespective of the topic given. 
The point to make here is that in order to have a better 
understanding of why these differences occur it is necessary to 
examme native writing in both the target language and the 
students' native language. Scarcella's discussion is confusing 
because it is not clear whether she IS focusing on proficiency 
levels or cultural backgrounds of the writers. She claimed that: 
"the purpose of this study was to investigate how writers of 
various proficiency levels and first language backgrounds orient 
their readers" (Scarcella, 1984, p. 684). It is doubtful whether 
the two issues could be mingled together and such an aIm 
inevitably leads to ambiguous conclusions. 
Another methodological problem regarding this study is 
that it uses essays by proficient student writers to summarise 
the writing conventions of English. But it is doubtful whether 
one can claim writing by a single group of students can be said 
to represent established conventions . 
Despite the deficiencies, Scarcella's work IS valuable 
because instead of talking about general rhetorical styles this is 
the first detailed study which takes the whole text apart and 
focuses on one section which enables the author to look at the 
samples in depth and gIVe specific details on how English writers 
orient their readers and how their writing compares to non 
native speakers' . She summarised some specific conventions of 
English writing. Though no research of this kind can be 
definitive or exhaustive Scarcella's study provided a clear 
outline or goal for learners to reach. As she pointed out in the 
conclusion: 
103 
to understand better the effect of language transfer on 
the writing performance of a second language learner, 
baseline data from the learner's first language are 
essential. (Scarcella, 1984, p. 685) 
4.1. 6 Summary 
The 1980s saw a surge In the number of research projects 
done on contrastive rhetoric. The issue of writing across 
languages and cultures was approached from different angles. 
Among work surveyed in this section, Kaplan and Hinds raise 
general issues and set the outline. The works of Connor and 
McCagg, Ostler, and Scarcella demonstrates three different 
approaches to the investigation of expository writing. All three 
are concerned with how information is organised and presented 
in writing, which is the focus of the present study. The way 
their corpora are analysed is also of direct benefit to this thesis. 
However, the above survey is by no means comprehensive. 
There are a number of projects on other genres like 
argumentative and narrative writing (Connor and Lauer, 1988~ 
Indrasuta, 1988). Moreover, some researchers take a more 
microscopic stance by focusing not on paragraph organisation 
or coherence but on cohesion, clause structure or topic 
sentence (Reid, 1992; Evensen, 1987). More recently work has 
also been done on metadiscourse, asking what kind of strategies 
or devices writers use to help readers understand text 
(Mauranen, 1993~ Crismore et aI, 1993). 
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4.2 The Comparison of Chinese and English 
Rhetorical Organisations 
Among work on the companson of Chinese and English, 
the great majority offers reasons for the perceived differences 
between the two languages. 
philosophy are looked into. 
Cultural tradition and Chinese 
F or this type of work the central 
issue is the study of Chinese culture and thought so the nature 
of the analysis is philosophical rather than directly linguistic. 
Language is only used in examples. Others, although they look at 
language and information processing, are largely constrained to 
sentence level. There seems to be a gap between the study of 
Chinese and studies in applied linguistics in general. The 
following survey concentrates on those that bridge this gap, 
which will set the scene for this thesis. 
The study of Chinese rhetorical patterns started with 
Kaplan's hypothesis about the circular Oriental model. People 
set out to verify this claim. Mohan and Lo's (1985) work is one 
of the representative pieces in this area and they challenged 
Kaplan's claim by arguing that the organisation of Chinese and 
English writing IS In fact very similar, saymg that the 
phenomenon Kaplan observed is due to developmental factors. 
4.2.1 Mohan and Lo: Challenge to Kaplan's 
Hypothesis 
Mohan and Lo(1985) focused on expository writing In 
Chinese. They examined the teaching of English composition In 
Hong Kong and British Columbia and concluded that 
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"while organisation at the discourse level was stressed 
in British Columbia schools, Hong Kong practices were 
oriented toward sentence-level accuracy. " (p. 525) 
It is this tendency that led to the poor organisation of essays by 
Chinese students seen by Kaplan and therefore it IS 
developmental factors at play. 
But this conclusion cannot explain the phenomenon 
Kaplan observed. Widdowson (1983) believes that adult 
learners, who form Kaplan's test population, do not learn 
through language but merely use it as tools for communication. 
Therefore developmental factors are not the pnmary reasons 
for the perceived differences in organisational patterns. It can 
be argued that writing IS different in nature from oral 
communication. One cannot presume the learners, even adult 
learners, have a sound mastery of their native language writing 
conventions but Mohan and Lo's research certainly left some 
ground uncovered SInce their investigation focuses on school 
pupils only. 
A methodological Issue regarding Mohan and Lo's work is 
their use of Cantonese-speaking samples from Hong Kong . One 
problem with research concerning Chinese is that it has many 
different dialects and different Chinese speaking regions share 
different social situations. Judging from casual observation, it 
seems that Mohan and Lo' s assessment of Hong Kong teaching 
practice is very similar to that of mainland China but it needs to 
be noted that Cantonese is different from Mandarin in many 
ways (cf. Chapter 5). Schooling in Hong Kong is very different 
from that of both China and Taiwan3 . Precautions need to be 
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taken when defining "Chinese" and "Chinese students". 
Mohan and Lo further argued that the organisation of 
Chinese and English writing is actually very similar and 
therefore, contrary to Kaplan's interference hypothesis, any 
transfer would have been positive. 
They disputed Kaplan's assertion that the Eight-Legged-
Essay format is a central example of Chinese expository writing 
and that it has a strong influence on modern Chinese students 
(Mohan and Lo, 1985, p. 518-519). They argue that the Eight-
Legged style, which was abandoned in 1919, (cf. Chapter 5) was 
only used by imperial courts for civil serVIce exams and the 
purpose of adopting such a format was to restrict thinking and 
stop intellectuals from proposing reforms (ibid). Therefore it IS 
by no means the "central and or influential example of 
exposition" for modern Chinese (ibid). 
They extracted seven passages from two books in classical 
Chinese to illustrate that Chinese writing is direct and straight 
like English. The examples are convincing but one can contest 
that it is always possible to find examples to support one's 
argument. Indeed, Kirkpatrick (1995) did exactly that. He 
listed his own examples to show that a curSIve structure, as 
Kaplan stated, is preferred in Chinese writing. 
4.2.2 Kirkpatrick: Reasoning Process in Chinese 
Kirkpatrick examined persuaSIve arguments In Chinese. 
Using examples from classical Chinese he supports the claim 
that Eastern cultures, such as Chinese culture, use an inductive 
method of reasoning. His work is superior to many previous 
ones m that he takes on board the issues of genre and audience. 
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Kirkpatrick stressed the issue of "preference". In his 
opinion, Chinese writing can be deductive but inductive IS the 
preferred style, therefore dismissing Mohan and Lo's argument. 
With emphasis predominantly on classical Chinese, 
Kirkpatrick concluded that Chinese writers prefer chain 
reasomng and reasoning by analogy and historical example. His 
argument IS in line with many Sinologists and offers in depth 
analysis of classical Chinese writing and Chinese philosophy. 
However, Kirkpatrick failed to make a clearer distinction 
between classical and modern Chinese. The passages he analysed 
are mostly from classical Chinese and using one example in 
modern Chinese alone argued that, like classical Chinese, 
modern Chinese argumentative writing also follows an inductive 
approach. Without further investigation it is very difficult to 
judge the validity of this conclusion. As Pery-Woodley said of 
Kaplan's 1966 project, it lacks precise analytical tools therefore 
making it difficult to evaluate. 
Kirkpatrick's essay is concerned more with linguistic and 
philosophical enquIrY than the practical implications for 
teaching. This shows in the fact that classical Chinese is chosen 
as the focus of analysis. Also, as Taylor and Chen asserted, the 
study of "broad generalisations about national rhetorical styles 
or about universals" (Taylor and Chen, 1991, p. 332-333) is not 
the best approach in helping students. In their opinion attention 
should be focused on the "significant variations" in writing due 
to "both regional and disciplinary cultures" (ibid) so that 
students can be better guided in carrying out practical writing 
tasks. 
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4.2.3 Taylor and Chen: The Study of Scientific 
Writing 
Being one of the many projects provoked by Kaplan's 
hypothesis, Taylor and Chen's (1991) work not only analyses the 
organisation of Chinese and American scientific writing but also 
gives valuable insights into the methodological issues regarding 
contrastive rhetorical research. 
U sing a framework by Swales (1984) they examined 
published scientific writing m both Chinese and English by 
applying Swales' four moves to their samples. They studied the 
introductory section of thirty one papers m geophysics, 
metallurgy and mineral processmg, materials SCIence, and 
materials engmeenng. The findings showed that the discourse 
structures are very similar but there do exist intercultural and 
interdisciplinary variations. Taylor and Chen (1991) suggested 
that "a great deal more attention needs to be paid to the 
rhetorical structure of individual disciplines," (p. 332) which in 
turn means that stricter control of samples is needed since 
different genres and even different topics may lead to 
differences in rhetorical organisation. It is in the area of 
research methodology that Taylor and Chen made the most 
valuable contribution. They listed different methodological 
Issues, thus refining the original model proposed by Kaplan. 
Details of the issues raised will be discussed in Section 5.3. 
4.2.4 Tsao: The Study of Chinese Rhetorical Pattern 
Early in this chapter it was suggested that the Eight Legged 
Essay format is not the only nor the most influential rhetorical 
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pattern III modern Chinese writing. The Qi-Cheng-Zhuan-He four 
step approach is also widely used. Some argue that it is 
essentially the same as the Eight-Legged-Essay format (Cai, 1993) 
others believe it means English and modern Chinese are 
organised in the same way. 
Mo (1982, III Tsao, 1983) analysed a number of 
accomplished English essays usmg the Qi-Cheng-Zhuan-He 
principle and came to the conclusion that the English passages 
follow these four steps, therefore the organisation of Chinese 
and English are in fact very similar. 
Tsao (1983) holds a different VIew. He traced the ongIlls 
of the Qi-Cheng-Zhuan-He principle and concludes that Z h u a n 
involves "a change of some kind -- a change of mood ... , a 
change of place, a change of time ... etc." (p. 111) and Chinese 
speakers place great importance on this section and this is the 
reason why writing by Chinese and English speakers appear 
awkward to each other (ibid). Such a VIew obviously 
contradicts what is said in the Chinese composition handbooks 
quoted by Mohan and Lo. In these authoritative handbooks 
"wandering about" IS condemned and writers are encouraged to 
be direct and precise. 
4.2.5 Summary and Conclusion 
These diverse opmIOns and outcomes raIse many 
questions. What is the exact meaning of Qi-Cheng-Zhuan-He and 
has it changed during the years? What do Chinese rhetoricians 
mean by "direct" and "concise" and what does it mean in 
English? Do people write the way handbooks tell them to? 
Going back to Kirkpatrick and Kaplan we can also ask, how 
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influential is classical Chinese to modern Chinese writing? 
It seems the only way to find answers or partial answers to 
these questions is to adopt a quantitative approach and look at a 
corpus of established Chinese and English writing selected at 
random to see if they are similar or different. On the other 
hand writing can also be analysed using Scarcella's approach to 
see what is the preferred content and presentation. Do Chinese 
writers use more historical sayings to support their arguments? 
Or do English writers prefer to use short, abrupt sentences to 
state their themes? Such an approach answers the call by Taylor 
and Chen that broad generalisations about national rhetorical 
style are not the only nor the best way to help students. Specific 
suggestions similar to those made by Scarcella are of great 
benefit to classroom teaching and to students and teachers 
alike. 
4.3 The Diversity of the Outcomes and the Issue 
of Methodology 
From the above mentioned work (for example Kaplan, 
1972; Mohan and Lo, 1985; Kirkpatrick, 1995) it is not difficult 
to see that the outcome of different projects can be very 
different but the implications of this are far from negative. The 
differences have helped to reject and Improve the over 
simplistic VIew proposed by Kaplan m 1966. Writing 
conventions, like oral communication, are by no means 
homogeneous among the people who share the same culture but 
live in different times and have different social positions. There 
are many socio-cultural-political issues involved. Recent studies 
on writing research emphasise that the writing process should 
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also be looked at as well as the written product (Kaplan, 1988; 
Purves, 1988b) thus revealing that issues like schooling and the 
social value of education all have profound influences on style 
of writing. A claim can therefore be made that one of the 
reasons for the different results is due to the complexity of the 
subject. Kirkpatrick (1995) also argues that the issue at stake is 
to find out what is the "preferred" style. There are many ways 
to write and it is possible to be inductive and deductive, to be 
direct and indirect in any language, so therefore it is natural 
that different studies can have completely opposite outcomes. 
On the other hand, there are also a number of 
methodological issues which led to this diversity. In an attempt 
to explain the reasons for the different outcomes of research in 
Chinese Taylor and Chen compiled a list of methodological 
issues that have significant effect on results and similar 
concerns are also echoed by others in the field of contrastive 
rhetoric since such a phenomenon does not only appear in the 
Chinese/English contrast. A detailed discussion appears in 
Chapter 5. 
4.4 The Emerging Theory of Contrastive Rhetoric 
As more and more work IS devoted to the study of cross 
cultural writing activity, many issues within contrastive rhetoric 
are looked at in depth (Connor and Kaplan, 1987; Purves, 1988a; 
Connor, 1996). Moreover, there starts to emerge an outline 
which shows the theoretical foundations of contrastive rhetoric 
and its relationship with other disciplinary fields 4 . 
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4.4.1 Contrastive Rhetoric and Related Fields 
As its name suggests contrastive rhetoric has its roots m 
contrastive analysis and the theory of rhetoric. It is related to 
contrastive analysis in that they both focus on cross cultural 
aspects of communication. It is related to the theory of rhetoric 
since both are concerned with the study of composition. But 
contrastive rhetoric is not confined to these two areas. It also 
draws resources from linguistics, applied linguistics, 
sociolinguistics and rhetoric studies alike. 
Due to the focus on cross cultural studies, contrastive 
rhetoric is m a sense an extension of the traditional contrastive 
analysis. Based on a theory of linguistic relativity and language 
transfer it believes that language and writing, which IS 
embedded in culture, are cultural specific and the specific 
features of learners' native languages are transferred to L2. 
This, in turn, draws attention to the characteristics of individual 
languages as well as language universals. It is on the 
understanding that articles in all languages have openmg section 
that we can compare how writers from different cultures write 
their orientation (Labov and Waletzky, 1967; Scarcella, 1984). 
As Houghton and Hoey (1983) pointed out, universal theory of 
discourse is an integrative part of contrastive rhetoric smce it 
serves "as a basis for highlighting difference as well as 
similari ty" (p. 4) 
Analogous to the relationship between the study of first 
language acquisition and SLA, many aspects in theory of rhetoric 
and written discourse analysis are directly connected to 
contrastive rhetoric. Kaplan (1988) stated that the notion of 
generative rhetoric by Christensen and the new-rhetoric 
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movement both have profound influence on his hypothesis 
about cultural thought patterns and are of value to contrastive 
rhetoric in general (p. 276). For instance, the study of 
discourse types, genre and the effect of audience are not only 
relevant but also of vital importance in the development of 
contrastive rhetoric as a discipline. 
Also, due to the fact that contrastive rhetoric is the 
analysis of written communication, text linguistics lends itself as 
a ready tool to illustrate ways on how text can be separated into 
meaning units and how these units are organised into text. 
The interrelationship between the above mentioned areas 
are discussed in Houghton and Hoey (1983), Kaplan (1988) and 
Connor (1996). In the following sections, studies on rhetoric, 
linguistic universal and text linguistics are to be discussed in 
detail. 
4.4.2 Rhetorical Theories and Contrastive Rhetoric 
On the ongm of contrastive rhetoric, Kaplan (1988) 
explains that in order to determine whether L2 writing deviates 
from L 1 writing, there needs to be a set of "baseline data 
descriptive of the production of text by native speakers" (p. 
276). Thus, a connection is established between contrastive 
rhetoric and composition study which, in the West, has its roots 
in classical rhetoric dating back to Aristotelian times. On the 
arrangement of speech, Aristotle believed that there should be 
three parts: introduction, argument and counter argument, and 
epilogue (Connor, 1996, p. 64-65) which is the basis for modern 
Western writing. 
More recently, the new rhetoric movement also provided 
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ideas for contrastive rhetoric. Toulmin' s (1958, 1979) model 
on argumentation, Perelman's (1982) concern about audience as 
well as Chrisenten' s (1963) generative rhetoric all have 
significant influence on the shaping of contrastive rhetoric. 
Christensen and Toulmin's model offer analytical tools and 
baseline data for companson to take place and, needless to say, 
"audience" has now become one of the major concerns of 
contrastive rhetoricS. 
Consequently, Purves' definition of rhetoric clarifies its 
meamng in the present discussion on contrastive rhetoric. He 
defined 
rhetoric as the choice of linguistic and structural 
aspects of discourse --- chosen to produce an effect on 
an audience. Rhetoric, therefore, is a matter of choice 
with respect to the uses of languages as opposed to 
those used that are determined by lexical and 
grammatical structures. (Purves, 1988b, p. 9) 
4.4.3 Linguistic Universals and Contrastive 
Rhetoric: Longacre and Grimes 
In Houghton and Hoey's (1983) op101On, 10 order for 
contrastive rhetoric to stand up as a discipline it is important to 
place it in an appropriate disciplinary framework. To achieve 
that Kaplan's descriptive and applied work needs to be 
supplemented by a theoretical basis. Among the many related 
fields they identify two kinds of work as theoretical starting 
points. One kind is "the universal theory of discourse", the 
other "the description of the written discourse of individual 
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languages" (Houghton and Hoey, 1983, p. 4). The latter group 
consists of works done by Halliday and Hasan (1976) among 
others and its significance is widely acknowledged. The former 
group is lesser known since the value of some of them to 
contrastive rhetoric is not direct and obvious or easy to apply. 
Works on discourse universals such as those by van Dijk (1980) 
and de Beaugrande (1980) are largely based on English therefore 
making it difficult to apply to cross cultural research but others 
show a distinct contrastive stance and aim at offering a theory 
of discourse that can be used to describe or compare different 
languages. 
4.4.3.1 Longacre: Discourse Grammar 
Grimes' (1975) and Longacre's (1983) studies have a 
strong influence on applied linguists such as Hinds and Connor. 
Their work forms the theoretical basis for many research 
projects 10 contrastive rhetoric. Connor's (1984) content 
structural analysis discussed earlier in this chapter is clearly 
based on Grimes theory and Hinds built upon that of Longacre 
when investigating Japanese paragraph structures. The most 
distinct similarity between Grimes and Longacre is that they 
both see discourse as a set of propositions that are interwoven 
together. 
Longacre's major work (1983) is devoted to discourse 
grammar, which IS similar to intersentential grammar discussed 
by Kaplan (1987), and seeks to define plot progression and 
grammatical profile of discourse of languages that exist in any 
community. The focus of his attention is on narrative discourse, 
especially on the different stages that compose a plot and the 
116 
way plot progressIOn IS marked, thus laying the foundation for 
the more recent research on contrastive rhetoric6 . But the 
implication of his work goes far beyond narration. Both he and 
Grimes regard discourse as a series of propositions and believe 
these propositions are organised in certain ways. Such an 
approach has great influence on contrastive rhetoric and forms 
the basis of works by Kaplan, Hinds and their followers in the 
field of applied linguistics. 
4.4.3.2 Grimes: Rhetorical Predicates 
Like Longacre, Grimes' pnmary concern IS also how 
propositions are joined together and to answer this question he 
coined the notion of rhetorical predicates. As Grimes (1975) 
explained that "each proposition contains a PREDICATE, which 
expresses a semantic relation among ARGUMENTS" (p. 115), that 
is to say a proposition consists of a predicate and some 
arguments and the relationship between these arguments is 
represented by the predicate. Rhetorical predicates, unlike 
lexical predicates, are to be used at discourse level because 
the organisation of a text above the level of the 
sentence has more to it than can merely be extrapolated 
from relationships within sentences. (Grimes, 1975, p. 
7) 
An application of Grimes' theory to practical analysis of student 
writings can be found in Connor (1984). What is more directly 
relevant to this thesis IS the work by Meyer (1975) which 
develops Grimes theory so that it can be used in work that is 
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more practically oriented. 
Another aspect of Grimes' contribution to contrastive 
rhetoric is his study of outlines and overlays (Grimes, 1972; 
1975). His comment on overlay structure is very similar to 
those echoed by language teachers: 
Overlay structure seems to be at the root of a 
complaint heard from several educators concerned with 
areas where people speak Pidgin and vernacular 
languages with similar discourse patterns. It is difficult, 
they say, to train students to write logically in English, 
because rather than developing a topic systematically, 
they insist on going over it again and again . (Grimes, 
1972, p. 519) 
Finally, work by Pike (1967) and Pike and Pike (1977) 
deserves to be mentioned for two reasons. One is because Pike's 
(1967) work, especially his tagmemic theory, influenced both 
Longacre and Grimes, the other reason is that Pike and Pike's 
distinction of etic and emlc description of language IS 
particularly important to those who set out to compare different 
language systems. A summary and discussion of their work 
appears in Houghton and Hoey (1983). 
4.5 Summary and Conclusion 
In this chapter work on contrastive rhetoric has been 
surveyed in two parts. The first part consists of work by Kaplan 
and Hinds who have shaped the outline of contrastive rhetoric 
and others who offer specific tools on ways text is to be 
118 
analysed. 
The second part of this chapter concentrates on those 
which compare Chinese and English. It is through this section 
that it becomes obvious further study is needed to determine 
whether the preferred organisation principle of Chinese and 
English is different. It is beyond doubt that the two languages 
are different and certain common mistakes can be detected 
from Chinese students writing in English and vice versa 7. But 
further investigation is needed on the exact nature of the 
difference. It needs to be established whether this difference is 
due to discourse organisation. Degenhart and Takala (1988) 
suggested that differences may not only derive from 
organisation of the content but also the content itself. The 
amount of personal thoughts, figurative language and so on can 
vary according to cultural tradition. Scarcella's (1984) work 
also shows that writers from different backgrounds may prefer 
to use different devices to present their thoughts or achieve 
their purposes. A Chinese writer may be more likely to use a 
historical quotation to attract the reader's attention while an 
English writer may choose other devices. 
The amount of existing research on the discourse 
organisation of Chinese and English is small . More genres need 
to be examined with appropriate control of authorship, setting 
etc. More attention needs to be paid to methodology to 
improve the validity of results. It is becoming clear that there is 
a number of issues to be considered in sample selection and 
research design. 
In the last part of this chapter, the theory of contrastive 
rhetoric is set against a wider disciplinary framework. Earlier 
functional discourse studies are discussed in an attempt to 
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explain its ongm. In the next chapter, the focus is shifted to 
text linguistics, another base which contrastive rhetoric is built 
upon. 
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Notes: 
1 . Hinds' analysis is very convmcmg but one flaw exists. The 
English samples are translations from Japanese which Hinds 
pointed out himself are contaminated by problems of 
translation. 
2. Both Chinese and Japanese rhetorical principles derive 
from the structure of Chinese 'jue ju', a form of classical poetry 
made up of four, five or seven character lines. (Tsao, 1983) A 
comparison of Chinese and Japanese four steps are as follows : 
Japanese (Hinds, 1983, p. 188) 
ki (~ ) First, begin's one's argument 
shoo ( 7r.. ) Next, develop that 
Ie n (~$ ) At the point where this 
development IS finished, turn the idea to a subtheme where 
there is a connection, but not a directly connected association 
(to the major theme) 
ketsu (!::t) 
reach a conclusion 
Chinese (Hinds, 
chi 
cheng 
juan 
1990, p. 
(~ ) 
( 71<-) 
(~ ) 
95) 
Last, bring all of this together and 
First, begin one's argument. 
Next, develop that. 
At the point where this 
development IS finished, turn the idea to a subtheme where 
there is a connection, but not a directly associated connected 
association (to the major theme). 
he ( ~ ) Last, bring all of this together and 
reach a conclusion. 
(The four steps in Chinese can also be spelt as Qi-Cheng-Zhuan-
121 
He.) 
3 . Having been a British colony for nearly a hundred years 
English occupies a much more prominent position in the Hong 
Kong curriculum. In many schools subjects like science and 
geography are taught in English. Hong Kong is generally 
considered much more "Western" than China and Taiwan. 
4. For details see Kaplan (1988), Connor (1996) and 
Houghton and Hoey (1983) 
5. Kaplan's (1972) Discourse Bloc Analysis is based on 
Christensen's (1963, 1967) original proposal. Connor and Lauer 
(1985, 1988) used Toulmin's model to analyse 
argumentative/persuasive writings . The issue of audience is 
taken up by Hinds who developed the idea of reader and writer 
responsibility which is a significant contribution to cross 
cultural study in written communication. 
6. For example the Storygraph Analysis by Soter (1988). 
7 . Very little work has been done on the writing III Chinese by 
native English speaking learners but there exists a consensus 
among teachers of Chinese of the Englishness of such writing. 
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Chapter Fiye 
Theo retical Frameworks and Methodological Issues 
Regarding Textual Research 
5.0 Introduction 
This chapter highlights a number of theoretical Issues 
involved in writing research. First of all, a brief outline of text 
analysis and the way it relates to contrastive rhetoric IS 
sketched. Building on this , and the belief that text can be 
analysed, a number of frameworks on the way to conduct actual 
analysis are described. In line with the argument so far the 
focus is on functional text analysis which regards text as 
discourse that exists in a wider socio-cultural context. Four 
important frameworks in the field are assessed. They are 
Discourse Bloc Analysis, Propositional Analysis, Content 
Structure Analysis and Rhetorical Structure Theory. Kaplan and 
Connor's works mentioned in Chapter 4 reappear in this chapter 
but the discussion takes a different angle. While Chapter 4 
evaluated the overall content of their work and their 
contribution to contrastive rhetoric, here the aim is to assess 
the specific frameworks they used so as to lay a foundation for 
the analysis to take place in this project. 
In the previous chapter it is mentioned that there has been 
a high degree of confusion and diversity among research 
outcomes. There is a need to devote more attention on 
methodology. In the latter part of this chapter methodological 
issues are discussed in detail regarding both writing research 10 
general and specific circumstances concerning Chinese. 
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5. 1 Text Linguistics and Contrastive Rhetoric 
5.1.1. The Definition of Text Linguistics 
The definition and interpretation of terminologies have 
always been problematic in the field of linguistics and perhaps 
III many other disciplines. Different terms usually engulf or run 
parallel to each other such as text linguistics, discourse 
linguistics and discourse analysis. One reason for this confusion 
is the close proximity between the different branches and the 
fact that as research develops beliefs change making many 
terms redundant and confusing. Such IS the case of 'text 
linguistics' and 'discourse analysis' . Traditionally, text 
linguistics refers to work on cohesion and cohesive devices or 
information organisation principles within a text. The emphasis 
is usually on sentence level as opposed to discourse analysis 
which describes discourse level features. But the distinction 
between the two levels is an artificial one for two reasons. One 
is that the features of a single sentence are determined by 
sentence external as well as sentence internal factors. The way a 
sentence is formed is determined by other sentences around it. 
Issues addressed by Halliday and Hasan (1976), such as cross 
referencing, involve more than one sentence. Secondly, with the 
communicative movement, it IS accepted that context IS 
essential to the understanding of form (Widdowson, 1984). 
Enkvist (1987) summarises that as the study of language moves 
from sentence based to discourse based and as our 
understanding towards text deepens it is obvious that 
124 
we must learn to describe textual and discoursal forces 
and principles if we are to understand how individual 
sentences work and why they look the way they do. In 
this sense, text and discourse linguistics are apt to 
surround, engulf, and absorb traditional sentence 
linguistics. And once this happens, terms such as text 
linguistics or discourse linguistics become redundant 
because all linguistics will always reckon with text and 
discourse (p . 27) 
The issue at stake here is not simply about definition but the 
close relationship between text linguistics and contrastive 
rhetoric . Following Enkvist's argument we can conclude that 
contrastive rhetoric is in fact text linguistics with a contrastive 
stance hence in order to understand contrastive rhetoric there 
is a need to understand different approaches to text analysis. 
5.1.2 Models of Text Analysis 
5.1.2.1 Can Text Be Analysed ? 
Before talking about analysing text there is a need to verify 
that text can be analysed. Hoey (1991) points out that there are 
three possible ways of looking at text organisation. One is that 
text has no organisation at all, two is that text has organisation 
but it does not have the status of structure and thirdly it does 
permit full structural description l . The genre approach 
advocated by Swales, Longacre and others belongs to this third 
way. Their view is that writing of different genres have different 
structures which reflect the specific characteristics of those 
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genres. Similarly, analyses of writing from different cultures 
provide insights into the popular patterns of textual 
organisation of writings in those cultures. 
According to Hoey (1991) the difference between 
structure and organisation IS that structural description 
specifies what IS possible and has predicative power while 
organisation merely describes what is done (p. 13). In his own 
words 
A structural description claims that certain sequences 
are impossible (Sinclair 1973); ultimately, the claim 
must be formulated so as to predict all possible 
combinations and the circumstances in which they will 
occur. A description in terms of patterns of 
organisation resigns itself to accounting for 
probabilities. No combinations are III such a 
description, impossible, but some are decidedly 
improbable. No predictions can be made, but certain 
combinations are very likely under certain sets of 
conditions. (Hoey, 1991, p. 193) 
5.1.2.2 Enkvist: Approaches to Text Analysis 
According to Enkvist, different schools adopt different 
approaches when looking at text and he summarises them into 
four models . Such a task is by no means easy since the outline 
is not definitive and there are unavoidable overlaps. The four 
text models and approaches to text are: the sentence-based, the 
predication-based, the cognitive, and the interactional (Enkvist, 
1987). 
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The sentence-based model is the most relevant for this 
thesis since it focuses on surface structure without tampering 
with the organisation of text. The use of "sentence" is 
misleading because the scope is by no means limited to sentence 
but also includes larger text unit and textual macrostructure. At 
the sentence level it looks at co-reference and cross reference, 
such as those investigated by Halliday and Hasan (1976), and 
the way information is structured, for instance whether old 
information is presented before new. On the other hand, 
sentence-based text models 
also allow a survey of approaches to the study of 
textual macrostructures; that is, of text units beyond 
the sentence, and of their patterning in different types 
of text and discourse. (Enkvist, 1987, p. 36) 
In the same way as Connor (1984) extends case grammar onto 
discourse level, many other ways to analyse sentence can also be 
extended to discourse level. Enkvist (1987) suggests that 
"we might speak about formal text units defined by 
formal features such as cohesion chains or a 
homogeneous set of style markers ... , about semantic 
text units defined by semantic criteria; and about 
functional, or perhaps pragmatic, text units defined in 
terms of the function of a unit in discourse and 
communication." (p. 37) 
Therefore "such classification might serve as a starting point for 
a survey of macrostructural analyses in rhetoric ... " (ibid). 
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This model of analysis coincides with the Discourse Bloc 
Analysis by Kaplan since the distinct character of discourse bloc 
analysis is to dismantle whole texts into smaller units named 
discourse unit and involves looking at both formal features and 
semantic criteria. We can also claim that Meyer's approach also 
fits into this model. Meyer's simple propositions are meaning 
units which are equivalent to Enkvist's semantic text units. 
Enkvist (1987) concludes that the sentence-based model enables 
us to look at the way text is organised or in his own words the 
"combinatory patterns of different text units" (p. 38)12. 
Of Enkvist's other three models the predication based 
model sees text as sets of predications which are organised in 
certain ways through textualisation. As stated before, the four 
models have unavoidable overlaps. The predication based and 
sentence based models indeed both look at text units and their 
relations. The cognitive model pays more attention to human 
cognition and seeks to answer why we write the way we do. 
Lastly, the interactional model, with Gricean maxims as its most 
prominent example, focuses on human interaction. 
The value of Enkvist's summary lies In its 
comprehensiveness. It summanses the existing work and the 
angles different researchers adopt when approaching text but 
the division of four models is somehow awkward since many 
Issues cannot be separated (Connor, 1987). Kaplan (1983b, 
1988) also attempts to summanse different approaches and 
strands In text analysis, such as systemic, tagmemic and 
sociolinguistic. Again the task appears to be overwhelming. He 
succeeds III categorising existing work but fails to establish 
"models" as defined by Enkvist (1987) which is phrased as 
"simplified operational representation of reality" (p. 27) upon 
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which reproductions can be built. 
Faced with this problem, Connor (1996) simply uses 
paragraph development and discourse development to describe 
work on contrastive rhetoric. The studies that investigate topic 
sentence belong to paragraph development, the rest discourse 
development. 
Despite the fact that Enkvist's work fails to prescribe 
distinct models his analysis explains the different theoretical 
starting points on text analysis. 
5.2. Methodological Frameworks for the Analysis 
of Cross Cultural Discourses 
In order to compare two different discourses, be it Chinese 
and English or any other languages, the first step is to define 
comparable units. Then methods need to be found so that 
meaningful comparisons can be made. These methods vary 
according to the different purposes of the research projects. 
Throughout the years many different methodological 
frameworks are proposed and tested. As Kaplan and Grabe 
(1996) state they are aimed at clarifying "some of the logical 
patterns of textual organisation which form a part of the text's 
coherence." (p. 74) 
Discourse Bloc Analysis (DBA) and Rhetorical Structure 
Theory (RS T) are of significance to contrastive rhetoric because 
the former offers a way to segregate different discourse units in 
a text, the latter focuses on the description of the relations 
between text parts in functional terms . 
Propositional analysis IS the use of "a number of 
conventions for the representation of meamng involving 
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propositional units" (van Dijk and Kintsch, 1983, p. 37) for 
various empirical studies. These conventions are presented in 
different ways and proposition lists is one of them2 . There are 
many lists available and a common feature they share is "an 
irreducible degree of arbitrariness" (ibid, p. 38). 
Content Structure Analysis (CSA) looks at the deep 
structure of a text. This structure IS arrived at by usmg 
propositional text analysis as devised by Meyer ( 1975). The 
content structure diagram shows how ideas are related in a text 
(Connor, 1984; Connor and McCagg, 1987) 
In the following sections, details of these frameworks are 
elaborated because of their immediate relevance to the present 
study. There are also a number of other established frameworks 
described briefly below which are significant in textual studies 
but do not form part of the framework in this thesis. The most 
important one is Clause Relational Analysis (CRA). Clause 
relations, according to Hoey (1991), refer to "the semantic 
relationships that connect clauses, sentences ... , and groups of 
sentences in texts ... " (p. 265). If a sentence does not satisfy 
anyone of these relations the text "will be regarded by most 
readers as incoherent" (ibid). Clause Relational Analysis shares 
common ground with propositional analysis 3 in that they are 
both looking at semantic relationships between units of 
discourse . It is not directly connected to this thesis smce the 
relations it defined are not detailed enough and difficult to 
apply at the rhetorical level. 
Units of persuasive discourse (Connor and Lauer, 1988) 
and Storygraph Analysis (SA) (Soter, 1988) are applied to the 
study of argumentative discourse and stories. Both investigate 
the superstructure of their respective genre and the way writing 
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by students from different backgrounds deviates from the 
established superstructures. 
Topical Structure Analysis (TSA) (Lautamatti, 1987) bears 
resemblance to studies of topic-comment structure and the 
theme-rheme divis ion which have been conducted by many 
researchers . Topical development is defined as the way written 
sentences in discourse relate to the discourse topic and its sub-
topic (Lautamatti, 1987). The emphasis is on how information 
from one sentence progresses to another and how old and new 
information is presented within a single sentence. 
5.2.1 Pitkin and Kaplan: Discourse Bloc Analysis 
5.2.1.1 The Development of Discourse Bloc Analysis 
Having suspected that variations might exist III paragraph 
development between different languages, Kaplan attempts to 
compare and analyse writing by native speakers of vanous 
languages . (cf. Chapter 4) Based on the rhetorical models 
formulated by Christensen (1967) and by Pitkin (1969) his 
Discourse Bloc Analysis has been used in a number of studies 
since its conception. The concept of discourse bloc coined by 
Pitkin offers a functional way of looking at discourse . The 
starting point of Pitkin's idea is the assumption that all 
languages are hierarchically organised in the construction of 
connected discourse and connected discourse is a hierarchy of 
function units which he named discourse blocs (Pitkin, 1969). 
Unlike structural linguists who target sentences, 
paragraphs and spatial joints such as punctuation, Pitkin regards 
discourse and functional junctures as his focal point. He argues 
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that "discourse is segmented not merely by spatial joints ... but 
by junctures, by those moments in the meaningful continuum 
where we can say, 'To this point we have been doing X; now we 
begin to do Y. '" (Pitkin, 1969, p. 139) He further explains that 
the fact that these junctures almost invariably occur 
where the joints are ... is perhaps why we have trouble 
thinking of joints and junctures as different. But while 
the period that follows 'Call me Ishmael' is virtually 
identical in size, shape, and sen ten c e function to the 
one that follows 'Then all collapsed, and the great 
shroud of the sea rolled on as it rolled five thousand 
years ago', the discourse junctures they mark are quite 
different. (ibid) 
To use this functional rather than structural way of 
looking at discourse, there needs to be a theory that enables us 
to analyse the functional relationship between discourse blocs 
and units. Christensen (1963) suggested two categories: 
coordination and subordination. Pitkin expanded them into four 
possible broad relations: superordination and subordination, 
coordination and complementation. (1969: 142) He also 
suggests that each relation has many sub-types which 
theoretically can never be exhaustive. 
Kaplan approaches discourse bloc from a more 
pedagogical perspective. He believes that in a discourse bloc 
there should be some prefatory statement followed by 
succeeding units which demonstrate " appropriate structural 
relationship in terms of head and modifiers" . (Kaplan, 1972, p. 
69) He illustrates a possible framework as follows 4 : 
132 
Figure 5.1 Kaplan's Modified Sentence Outline for 
Discourse Synthesis Generalised Bloc 
(from Kaplan 1972 :70) 
As Ostler (1987) later summarised a discourse bloc, which 
mayor may not be a natural paragraph, is a unit which 
recognises that 
several ideas are related to each other at two levels, 
syntactic and semantic. Syntactically they are related 
through superordination, coordination, and 
subordination. Semantically they are related through 
anaphoric, cataphoric, and endophoric reference 
(Halliday and Hasan 1976). Within a discourse bloc are 
related units called discourse units. Such units are 
related semantically and syntactically to the discourse 
bloc and mayor may not be equivalent to sentences. (p. 
178 ) 
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5.2.1.2 Bloc Signals 
In a structural approach, a pIece of writing IS segmented 
by spatial joints such as punctuation or paragraph divisions but 
such clear and definitive signals are not always so readily 
available to functional analysts. Bloc signals which dissect 
discourse and locate junctures are much harder to detect. 
Pitkin thinks that the relation between two blocs can be 
signalled by coordinating conjunctions and sentence modifiers. 
They exist in a single sentence but may govern blocs containing 
many sentences or even paragraphs (Pitkin, 1969). 
For Kaplan, structural and semantic links serve as clues 
indicating where the divisions of discourse units lie . These links 
may demonstrate themselves in the form of pronoun reference, 
reiteration or negation (Kaplan, 1972). 
5.2.1.3 The Issue of SUbjectivity in Functional Text 
Analysis 
The large number of works based on Discourse Bloc 
Analysis demonstrate that it is an important strand of research 
which has had profound implications to both theoretical 
research and practical writing instruction. Kaplan's theory was 
applied to the classroom and became a dominant force in the 
1970s. Details of the implication on both research and teaching 
can be found in Kaplan (1972) and Grabe and Kaplan (1996) 
amongst many other books quoted in this thesis. 
Because of the functional starting point Discourse Bloc 
Analysis avoids the structural and sentence grammar differences 
in different languages. For instance it is a common perception 
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that Chinese sentences are short and English ones long with 
many clauses but the functional perspective breaks the sentence 
and even paragraph boundary which enables us to look at 
discourse as a whole so as to gain a better or at least different 
picture of the organisations of two languages. The other side of 
the com IS that there exists an irreducible degree of 
arbitrariness. Bloc signals are difficult to detect and can be 
ambiguous. In fact there IS a certain amount of subjectivity 
involved m many aspects of applied linguistics. Th is 
arbitrariness, as van Dijk and Kintsch (1983) believe, IS an 
inherent part of all functional text analysis models and is by no 
means limited to Discourse Bloc Analysis. It also applies to 
proposition analysis and Rhetorical Structure Theory discussed 
later in this chapter. Take for example the way to segregate 
simple propositions. Sometimes there are definitive links such 
as conjunctions but often the junctures are embedded in the 
meaning therefore potentially it may lead to subjectivity or 
human error. Nevertheless it IS the best way to compare two 
different languages since it limits the obstructions posed by 
sentence grammatical variances. 
5.2.2 van Dijk and Kintsch, Meyer: Propositional 
Analysis 
The starting points for both Discourse Bloc Analysis and 
propositional analysis is that the researcher regards written text 
as functional discourse. Similar to Discourse Bloc Analysis, the 
bases for propositional analysis is also to define elementary 
units In discourse. It then seeks to explore the relationships 
amongst these units. 
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To begin with it is essential that we make clear what it IS 
that we call proposition. 
5.2.2.1 The Definition of Proposition 
Like many other concepts, the definition of proposition IS 
varied and confusing. The two main schools of scholars who 
explore the concept of proposition are philosophers and 
linguists. Philosophers and logicians relate proposition to 
meamng and truth value (van Dijk and Kintsch, 1983). More 
relevant to this study, linguists, such as Ogden and Richards 
(1923) define proposition as "complete thought" but the 
problem with this description IS that the meamng of "complete 
thought" needs to be clarified itself. More than half a century 
later, van Dijk and Kintsch (1983) summarised that a 
proposition can be seen as "an intentional unit, corresponding 
to the meaning of a sentence in linguistic theory" (p. 112). They 
further specify that most sentences of natural language are 
composite propositions consisting of a number of atomic 
propositions (ibid). 
This view is III principle identical to the concept of 
discourse bloc and discourse unit. But a theoretical difference 
between the two is that the meaning of proposition as suggested 
by van Dijk and Kintsch bears a more structualistic undertone 
since it IS closely related to sentence and restricted by sentence 
boundary. For Pitkin and Kaplan, it is functional juncture that 
indicates the division between different meaning units, even 
though this invariably coincides with sentence boundary. 
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5.2.2.2 Propositional Analysis 
Proposition IS analysed In terms of predicate and 
arguments. A proposition is seen as consisting of one predicate 
and a number of arguments. Arguments can be things or 
persons and it is through a predicate that they combine into a 
proposition. Therefore a predicate is usually regarded as a 
relation. This point is made clear in case grammar theory which 
acts as a starting point for propositional analysis. 
Case grammar offers a way to analyse the deep structure 
of a sentence. A sentence, according to Fillmore (1968), is 
made up of modality and proposition. Modality tells us such 
properties as the time, place and instrument. For instance, in 
the sentence "I read three newspapers today", today is the 
modality expressing time of the event. What is of interest here 
is the proposition which informs the reader of the event itself 
which is "I read three newspapers". In this proposition "I" and 
"three newspapers" are arguments. The verb "read" is the 
predicate, which acts as the relator indicating the relationship 
between the two arguments--- "I" and "three newspapers"5. 
For discourse analysts, this phenomenon does not stop at 
sentence level. Grimes (1975) maintains that the same principle 
applies to discourse. Based on this, Meyer extended proposition 
analysis to rhetorical level. 
5.2.2.3 Discou rse Level Propositional Analysis 
Around the same time as Kaplan's work on discourse bloc 
dominated the teaching and studying of written discourse, 
Meyer approached the same Issue from a more psycho linguistic 
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perspective. They both seek to analyse the organisation of ideas 
In prose. 
Like sentence analysis illustrated in the prevIOus section, 
discourse level propositional analysis also investigates predicate 
which IS "something that relates ideas together". (Meyer, 1975, 
p. 24) A passage IS regarded as a propositional chain which is 
composed of layers of subordinate propositions. They are 
joined together by rhetorical predicates which Meyer defined as 
"a small number of explicit organising relations in prose" which 
are responsible for "giving prose its overall organisation". (ibid, 
p . 31) These rhetorical predicates can be used to analyse the 
structure of a passage and define specific labels to classify 
relationships among the content words (ibid, p. 41). 
Meyer categorises rhetorical predicates into three groups : 
paratactic, hypotactic , and neutral. Paratactic rhetorical 
predicates have at least two arguments of equal weight. 
Hypotactic ones consist of arguments of unequal weight. 
Usually one is superordinate to the other arguments. Lastly, 
neutral rhetorical predicates can take either a paratactic or 
hypotactic form. They usually manifest themselves as a list or 
collection. Meyer (1975) also gives a table gIVIng a clearer 
description of each individual predicate which forms the basis 
on the utilisation of her model for other research projects. 
Meyer's model of text analysis consists of other 
psycholinguistic considerations and her theory of rhetorical 
predicates is only part of her model. It is spelt out in detail here 
because it is the foundation of other related text analysis 
theories. 
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5.2.3 Connor and McCagg: Content Structure 
Analysis 
In the attempt to describe discourse level text structure 
and to deduce rules for passage generation Connor (1984) and 
Connor and McCagg (1987) fused together propositional text 
analysis and case grammar to analyse text. The aim is to reveal 
the hierarchy of superordinate ideas in a passage. 
Meyer's propositional analysis and her concept of 
rhetorical predicates are the basis of this model. A passage IS 
segregated into propositions which are connected functionally 
by rhetorical predicates. In principle it is very similar to 
sentence level case grammar where a sentence is analysed by 
modality, proposition and case roles 6 . 
There are three steps in conducting a content-structure 
analysis of a text. First, isolate each individual simple 
proposition in the text. Then determine the functions of these 
propositions, III other words, identify the rhetorical predicates. 
Lastly, draw up the diagram (Connor, 1984). 
An example of Content Structure Analysis IS shown III the 
diagram by Connor and McCagg (1987, p. 75). 
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Content Structure Diagram of Superordinate Ideas of Passage 
Figu re 5.2 Example of Content Structure Diagram 
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If we can claim that case grammar model is a tool for sentence 
analysis then Content Structure Analysis is its equivalent at 
discourse level. In Connor and McCagg's (1987) analysis the 
text is broken down into clauses, and each clause is assigned a 
rhetorical function according to the role it plays in conveying 
the overall meaning of the text. 
Like case grammar, Content Structure Analysis is a deep 
structure. It reveals the hierarchical organisation of ideas but 
does not necessarily correspond to the exact linear order of the 
propositions in the text (Connor, 1984). This point is self 
evident in the sample analysis illustrated. It is an adequate 
model for Connor and McCagg's project where they investigate 
reading recall and paraphrasing but for passage generation and 
writing instruction surface structure is also needed so that 
students can be helped to learn to organise their essays. Since 
this thesis aims at helping English speakers to master Chinese 
therefore what we need to understand first and foremost is the 
surface text structure of English and Chinese writings. 
Moreover, as Kaplan (1987) pointed out, gIven the complex 
nature of text, penetrating below the surface is fraught with 
problems 7 . 
5.2.4 Mann and Thompson: Rhetorical Structure 
Th eo ry 
Rhetorical Structure Theory is related to and based upon 
works by, amongst other, Meyer, Grimes, and Longacre whose 
theories are discussed in this thesis. It has refined the earlier 
models and provides a more sound and reliable method for the 
interpretation of written prose. Like its predecessors it adopts a 
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functional approach and deals with its subjects by means of 
describing functional relationship between text units and 
identifying hierarchic structure in text. It has been used on 
textual research such as clause relational, text type, text 
coherence analyses and contrastive rhetoric. 
Like Content Structure Analysis, it also seeks to illustrate 
the hierarchical structure of text by graphic means. The 
procedure also consists of the division of text into units, then 
diagramming these units to indicate their relatedness using a list 
of relation definitions. 
Rhetorical Structure Theory has four elements: relations, 
schemas, schema applications and structures. As the instigators 
put it 
the relation definitions identify particular relationships 
that can hold between two portions of a text. Based on 
the relations, the schemas define patterns in which a 
particular span of text can be analysed in terms of other 
spans . The schema application conventions define the 
ways that a schema can be instantiated, somewhat more 
flexibly than just literal part-for-part instantiation. The 
notion of the structure of an entire text is defined in 
terms of composition of schema applications. 
and Thompson, 1988, p. 245) 
(Mann 
The most relevant part of RST to this thesis is the concept 
of relation definitions. The idea of relation definition shares 
similarity with Meyer's list of rhetorical predicates. 
Mann and Thompson see all discourse as organised by 
either joint or nucleus-satellite relations. Joint is realised as 
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simple juxtaposition and nucleus-satellite is made up of an open 
list of relations which they name relation definitions (Chu, 
1998)8. 
Mann and Thompson reiterate the point that the relations 
are not a closed list9 . Instead, it is open to extension and 
modification. This VIew is in line with that of van Dijk and 
Kintsch (I 983). 
Being part of the most recent model the relation 
definitions are more advanced than their predecessors such as 
rhetorical predicates. Firstly, the definitions take into account 
the effect of propositions on the reader as well as the writer 
therefore realising text as discourse in the Widdowsonian sense. 
Secondly, they are more clearly defined. Judgment can be made 
according to different categories including constraints on 
Satellite, Nucleus, Satellite and Nucleus combination, the effect 
on the reader and locus of the effect which makes the 
application of the model more feasible. Thirdly, the issue of 
relation classification is more thoroughly discussed. For Meyer, 
there are three fixed categories: paratactic, hypotectic and 
neutral, Rhetorical Structure Theory, however, recogmses that 
there should exist more than one single taxonomy. The 
classification can depend on many different criteria therefore 
producing many different outcomes depending on researchers' 
interest. The bases of grouping could be, for instance, time, 
writer and reader participation, and locus of effect (Mann and 
Thompson, 1988). Mann and Thompson's classification of 
subject matter group and presentational group creates new 
dimensions to look at text. For instance it enables us to look at 
the effect a piece of writing has on readers. 
Indeed, it is not only relation definitions that are more 
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sophisticated than prevIOUS works. RST as a model IS more 
advanced In the sense that, apart from offering a way to 
segregate text and demonstrate text organisation, it IS more 
complete as a theory. RST makes three claims about monologue 
texts the predominance of nucleus/satellite structural 
patterns, the functional basis of hierarchy, and the 
communicative role of text structure. These claims better 
qualify RST as a theory or a model since it offers more definitive 
ways to validate itself and can be better used to generate further 
research. 
Mann and Thompson incorporate reader, writer and 
analyst into the analysis. It is not just print on paper we are 
looking at. We are trying to look at discourse which involves 
the reader and writer and of course the analyst's judgment. This 
leads to another interesting point Mann and Thompson put 
forward. Since the definitions rest on functional and semantic 
judgments, they have found no reliable and unambiguous 
morphological or syntactic signals for any of the relations. This 
coincides with van Dijk and Kintsch's belief that there exists an 
irreducible degree of arbitrariness in functional text analysis. 
Mann and Thompson (1988) state that since the analyst has "no 
direct access to either the writer or other readers" when 
defining relations and analysing the text the judgments he or she 
makes "cannot be certain, they must be plausibility judgments" 
(p. 246) . 
This inevitably leads to the issue of multiple analyses 
which is a limitation of functional text analysis. In the case of 
RS T and other models discussed above, Mann and Thompson 
summarised five different kinds of multiplicity --- boundary 
judgments, text structure ambiguity, simultaneous analyses, 
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differences between analysts and analytical error (ibid, p. 265). 
Further details are not discussed here because of the 
unavoidability of this limitation. Indeed it may not be 
appropriate to call it limitation SInce it is an inherent part of 
functional discourse analysis. 
At the same time as offering a useful tool to analyse the 
organisation of particular texts, RS T also defines itself as a set of 
conventions similar to sentence level grammar rules. As a 
result, it is theoretically possible for a text not to have a RS T 
though Mann and Thompson found that apart from certain 
genres, for instance laws and contracts, most texts do have RS T 
analyses. This approach opens up an interesting venue for 
further research into discourse grammar so that these 
conventions can be better understood. It also benefits cross 
cultural comparative studies since we can investigate how the 
conventions from different cultures differ or converge. 
5.2.6 Summary 
In this section a number of functional text analysis models 
are discussed. This is by no means an exhaustive list of 
functional models nor does it intend to be. Discourse Bloc 
Analysis and Rhetorical Structure Theory are milestones in the 
development in this field and it is based on them that the 
analysis for this thesis is conducted. Propositional analysis and 
Content Structure Analysis are instrumental in the development 
of functional text analysis. The concepts of proposition and 
composite proposition are one of the starting points of the 
present project. 
Apart from these four frameworks there are a number of 
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other works that are of equal importance m textual studies such 
as Clause Relational Analysis (Winter, 1974; Hoey, 1991), units 
of persuasive discourse (Connor and Lauer, 1988), Storygraph 
Analysis (Soter , 1988) and Topical Structure Analysis 
(Lautamatti, 1987). They are not directly connected to this 
study but are significant works to both contrastive rhetoric and 
writing research in general. 
5.3. Methodological Issues Regarding Writing 
Resea rch 
5.3.1 Controlling Genre and Content 
Swales' (1990) book shows that genre IS not only 
important in folklore and literary studies but also m linguistics 
and teaching. Here the focus IS not on the vanous aspects of 
genre studies but how to use the concept of genre to control 
samples used In contrastive rhetoric research . Taking 
Kirkpatrick ' s (1995) and Taylor and Chen's (1991) studies as 
examples, one of the reasons leading to their contradictory 
conclusions can be said to be due to the fact that Kirkpatrick IS 
looking at Chinese argumentative writing where a lot of 
differences are likely to exist as compared to English writing and 
Taylor and Chen are investigating scientific writing where there 
exists a tendency to internationalise. Therefore it is not 
surpnsmg Taylor and Chen do not find stark differences among 
their samples. 
Taylor and Chen take this argument a step further and 
claim both genre and content affect the finished product. In 
their opinion "the discourse structures in social science of some 
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Anglo-American Marxists writing III English might be much 
closer to those of a German Marxist writing in German than to 
those of an Anglo-American liberal empiricist III either 
language" (Taylor and Chen, 1991, p. 321). This echoes Wong's 
belief that content is "a source of written discourse accent" 
(Wong, 1988, p. 11). 
Apart from genre and content, authorship and audience 
also play important roles in causing variations in research 
outcomes. 
5.3.2 Controlling Authorship and Audience 
Largely overlooked III earlier studies, the Issue of 
authorship is now emphasised by many scholars. The most 
obvious confusion is the comparison of student writing and that 
of established writers. The difference in their level of 
competence means the result does not necessarily show the 
differences between the two languages. 
In his study of Japanese and English, Hinds (1987) 
mentions the Issue of reader and writer responsibility. His 
explanation is that the difference in rhetorical organisation 
between English and Japanese is due to the fact that English is a 
writer responsible language and Japanese a reader responsible 
one . In a writer responsible language the author usually leaves 
space for reader interpretation while III a reader responsible 
language the author tends to be more thorough and 
comprehensive. 
His discussion IS enlightening in the sense that it brought 
"reader" or "audience" into the arena. Therefore when 
considering authorship, attention not only needs to be paid as to 
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who the author is but also whom he or she is writing for. 
Kirkpatrick gives an example in Chinese which highlights 
the issue of audience. He sites the names of two different 
genres: "tong gao" and "bao gao". While a report written by a 
superior to an inferior is a "tong gao" it is "bao gao" when it is 
written for one's superior (Kirkpatrick, 1995, p. 283). If we can 
presume that such differences can be extended to prose 
organisation then we can argue that a possible reason why some 
researchers find Chinese writing tends to be indirect is because 
they studied those passages which are aimed, by the authors, at 
their supenors such as the emperor or the party boss. 
Therefore the language has to be evasive so as not to offend. 
Elaborations are not going to be made here about language and 
society. The point to note is that in the selection of samples, 
consideration needs to be given ensuring samples are not only 
written by comparable authors but are also aimed at similar 
readers. The issue of audience, which until recently was largely 
overlooked, is as significant as that of authorship. 
5.3.3 The Level and Model of Investigation 
Another methodological Issue which needs to be 
considered is "the nature of linguistic and research models 
used" (Taylor and Chen, 1991, p. 321) because not only does it 
"profoundly affect the degree of linguistic detail to be explored" 
(ibid) but also determines what conclusion one IS likely to 
reach. The complexity of a text is now widely acknowledged and 
it is necessary to examme various levels of languages which 
constitute that text (Connor and Kaplan, 1987). 
Taylor and Chen (1991) listed three levels. Their first 
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level concerns research model and the other two relate to 
linguistic aspects. What IS slightly confusing here IS their 
attempt to fit two Issues, one research model, the other 
linguistic level --- on one axle. The point they attempt to clarify 
IS that different research models, whether from an 
anthropological approach or a text analysis approach, lead to 
different conclusions. The same can also be applied to linguistic 
levels of investigation. Depending on whether one is looking at 
overall writing convention or micro-linguistic features, the 
results may not be compatible . Also, by focusing on different 
aspects of language, different investigations yield different 
outcomes. Micro-linguistic analysis may 
work well for groups of sentences, but does not clearly 
display the discourse structure of larger units of texts at 
the paragraph level and beyond. (Taylor and Chen, 
1991, p. 322) 
On the other hand, what reveals the conventional patterning of 
text organisation does not necessarily shed light on the way 
sentences are strung together. The validity of this statement is 
yet to be proved. As a matter of fact existing research shows 
that there IS a certain degree of continuity between sentence 
and discourse level as far as information processing strategy is 
concerned 10. But, as Purves (1988b) would agree, there do exist 
two different levels of investigation. One is on larger patterns of 
organisation; the other is more microscopic by concerning itself 
with issues like cohesive ties (Purves, 1988b, p. 17) and a 
decision needs to be made about which level attention is to be 
focused on when conducting research. 
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5.4. Methodological Issues Regarding Research in 
Chinese 
Special care needs to be taken where Chinese IS 
concerned. To start with, there are two versions of Chinese, one 
classical the other modern. Classical Chinese was used 
throughout ancient China and was abolished in 1919 when 
modern Chinese or plain Chinese as it was called took over. 
Indeed there are continuities but both the language itself and 
the social context the language exists in are different in many 
ways (cf. Section 5.4). This explains the disparity of results 
between Kirkpatrick (1995) and that of Taylor and Chen (1991) 
and Mohan and Lo (1985). 
5.4.1 The Chinese Dialects 
Dialects are by no means umque to Chinese but, as Ramsey 
(1987) states, 
what makes Chinese different IS the number and 
complexity of such dialects. The interconnections 
between its dialects are in fact as complicated as those 
which connect a family of languages. Romance 
languages, such as French, Spanish, Portuguese, and 
Italian, are linked to each other just about as closely as 
the Chinese dialects are 11. (p. 6) 
The modern dialects are usually classified into seven major 
groups (Ramsey, 1987, p. 87)12. It is known that northern and 
southern dialects are different in pronunciation, syntax and 
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vocabulary but little research has been done to see whether they 
also differ in organisation. 
The two most commonly known dialects are Mandarin, 
which is spoken in northern China, Taiwan and Singapore and 
Cantonese that is used in Hong Kong and by the majority of 
overseas Chinese communities. This is not to say that other 
dialects do not coexist in these regions at the same time. 
Indeed, many people are bilingual or trilingual in different 
dialects. 
Though they share a common script, the divergencies in 
writing from different regIOns are considerable. Popular 
Cantonese literature, such as magazines which have many 
characters only used by Cantonese speakers, can be quite 
difficult for a person from the northern part of China to 
comprehend. At the same time, cultural differences such as 
different political convictions and attitudes towards historical 
heritage that have existed between Taiwan and China also 
demonstrate themselves in the style of the rhetorics in these two 
regIOns. Needless to say the different lifestyles shared by the 
above mentioned Chinese speaking communities also lead to 
divergences in their language use 13 . The implication of these 
differences to research based on Chinese language is that care 
needs to be taken on sample selection so that a degree of 
control can be exercised to acknowledge the divergent nature of 
the language. As a matter of fact, the differences are not only 
geographical but also span different historical stages. 
5.4.2 The Classical and Modern Chinese 
From another dimension, researchers dealing with Chinese 
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also need to take into consideration that, as well as a dialectical 
difference, there also exist a classical and modern division. 
Different forms of Chinese developed through different 
stages in history starting from the Shang dynasty dating back to 
sixteenth century BC. To a Sinologist, there are many different 
varieties of Chinese 14, but since this thesis is of a different focus 
only the most common and simple categorisation is used. 
Norman concludes that there are two forms of written Chinese, 
one being the classical literary language which is based on prose 
from Zhou and Han periods, the other being the vernacular 
literary language started during Tang dynasty (Norman, 1988, p. 
3). It is also from the Han dynasty that there started to develop 
a difference between written and spoken form which by the 
beginning of the twentieth century has become two distinct 
strands--- wenyan and baihua . Wenyan is the commonly known 
classical or literary Chinese; baihua meaning vernacular speech 
IS more closely associated with modern Mandarin. 
For thousands of years classical Chinese was the common 
written language between people speaking different dialects and 
the main linguistic standard. It is primarily a form of written 
language which has little to do with the way people speak. The 
literary, or classical Chinese was traditionally considered the 
higher strain used by educated scholars. One feature of 
classical Chinese IS that it tends to express one idea with one 
character, unlike the modern version which mainly consists of 
polysyllabic clusters (Newnham, 1971, p. 73). 
As for the rhetorical organisation it has for a long time m 
history been dictated by the eight-legged principle. 
The eight-legged principle is a rigid set of organisational 
rules on writing which was used for thousands of years. It 
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dictates how an article should begin, unfold and end. Deviation 
from it was not encouraged. The eight legs are: 
1. po ti 
2. cheng ti 
3. qi JIang 
4. ru shou 
5. ql gu 
6. zhong gu 
7. hou gu 
8. shu gu 
(adapted from Kaplan, 
The breaking open 
Accepting the title 
Embarking 
Introductory Corollary 
First Middle Leg 
Second Middle Leg 
First Final Leg 
Tying the Knot 
1972, p . 49) 
This principle was an important influence to the style of 
traditional Chinese writing since these eight steps are expected 
in the essays for the all important civil service examinations 
which lasted till 1905. 15 
The start of the twentieth century saw the inception of 
modern Chinese. Initially g u an h u a was promoted by the 
government so that there was a lingua franca for people from 
different regions. After 1919, when the May Fourth Movement 
took place, intellectuals and students alike pushed forward a 
large scale literary reform to do away with classical Chinese and 
instead adopt ba i hu a as the written standard. It was a time of 
chaos and change both in the field of language reform and 
society at large. Many conferences and debates later, a 
compromIse was reached amongst different schools of scholars 
and speakers of different dialects. Beijing pronunciation was 
adopted as standard and baihua style had become the common 
form of writing. 
By 1955, under the communist government, the national 
language was renamed Putonghua and defined as "the common 
153 
language of China, based on the northern dialects, with the 
Peking phonological system as its norm of pronunciation" 
(Norman, 1988, p. 135). Putonghua has been promoted by the 
government since then and used in school and public places 
throughout China and has become the modern Chinese language 
as we know today. 
On the rhetorical level, the impact of the Eight-Legged style 
on modern writing is debated by different scholars (cf. Chapter 
4) and the result has been inconclusive. Kaplan, who thinks the 
Eight-Legged style is the culprit which causes the perceived 
difference in Chinese and English writing styles, believes it has 
an overwhelmingly important place in traditional Chinese 
literature and is carried on to today's writing. But this belief is 
not always shared by others. Some (for instance Hinds, 1983a) 
argue that the Qi-Cheng-Zhuan-He principle IS more 
predominant. A glance at Chinese language sources indeed 
reveal that some composition books do cite the Qi-Cheng-
Zhuan-He principle as the rule to be followed (Zhang 1991) . 
The principle involves four steps. Hinds (1990) termed them as 
follows 16 : 
1. chi (~ ) First, begin one's argument. 
2. cheng ( 4'- ) Next, develop that. 
3. Juan (${ ) At the point where this 
development IS finished, turn the idea to a subtheme where 
there is a connection, but not a directly associated connected 
association (to the major theme). 
4 . he ( f2 ) Last, bring all of this together and 
reach a conclusion 17. (p. 95) 
As discussed in Chapter 4, the Issue IS far from clear cut. 
There has been much debate on the impact and the meaning of 
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the two principles. 
5.4.3 The Use of Chinese Language Material for 
Research Purposes 
The focus of this thesis is not to discuss the details about 
Chinese dialects or the development of the language but to note 
that the complexity of the definition and nature of what we call 
the Chinese language means special attention needs to be paid to 
methodological issues regarding research based on Chinese 
language materials. Compared to many other languages Chinese 
is unique in the sense that it consists of many mutually 
unintelligible dialects which share one common written script. 
The division between classical literary Chinese and that of 
modern Mandarin complicates the matter even further. 
Norman, in his review of the concept of Chinese language, 
marvels at the fact that we, both in China and the West, accept 
Chinese as one language when it encompasses so many disparate 
historical stages and geographical variants (Norman, 1988, p. 1) 
From the brief discussion of Chinese language above it is 
all too evident that when using Chinese language material the 
date and geographical origin of the samples are important 
factors in addition to other issues discussed in Section 5.3. 
5.5 Summary and Conclusion 
Apart from methodological Issues, four major textual 
analysis frameworks are described in this chapter not only for 
their weight in the field of textual research but also because of 
their importance to the present experiment. Content Structure 
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Analysis reveals the deep structure of a text which, as explained 
earlier, is inappropriate due to the aim of this research since, at 
the present stage, there is a need to clarify the structural 
organisation of English and Chinese at the surface level in order 
to help students master rules of language use . 
Discourse Bloc Analysis and Propositional analysis are two 
branches that both derive from earlier functional discourse 
theories. They both focus on ways to take text apart for the 
purpose of comparison. They both offer a sound theoretical 
starting point for contrastive rhetoric research. As compared to 
Kaplan's work, it can be said that Propositional Analysis better 
justifies the theories behind the practice of segregating 
individual meaning units, while Kaplan's Discourse Bloc Analysis 
offers a practical and usable tool m the actual exercise. 
Rhetorical Structure Theory IS a more recent development 
which has dominated the field since its conception. It refined 
and developed earlier ideas by incorporating issues such as 
audience into the equation. It has taken advantage of progress 
made during recent years in various aspects of discourse and 
textual studies. It is for this reason that the list of relation 
definitions in RS T is chosen over others for the present study. 
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Notes: 
1 . F or detailed discussion see Roey (1991) 
2. According to van Dijk and Kintsch (1983) the differences 
between the various systems are of little significance . It is 
mostly a matter of convenience 
3. For instance work by Meyer (1975) 
4. There is a minor difference between the concepts of 
discourse bloc by Kaplan and Pitkin. Pitkin divides one piece of 
writing into many blocs. Kaplan sees one piece of writing as one 
bloc that consists of a number of discourse units but the two are 
essentially the same. 
5. For a more detailed discussion see Connor (1984) and 
Fillmore (1968). 
6. For details of case grammar see Fillmore (1968) and Cook 
(1979). Connor (1984) also has a brief description. 
7. For detailed discussion on the complexity of text and its 
analysis see Kaplan (1987) 
8. A summary and application to the analysis of Chinese 
discourse can be found in Chu 1998. 
9. See Chapter 7 for a list composed by Mann and Thompson. 
10. For instance the work by Kirkpatrick (1981). 
11. For detailed discussion on Chinese language and dialects 
see Ramsey (1987) and Norman (1988). 
12. Again for details see Ramsey (1987) and Norman (1988) . 
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13. For a more detailed discussion of the differences between 
Cantonese and Mandarin see Newnham (1971, p. 33). 
14. For details see Norman (1988) especially the introduction 
section. 
15 . Kaplan (1972) gave a clear overall explanation of the eight 
steps and its place in Chinese literary tradition. 
16. Hinds used a different kind of Romanisation system hence 
the different spelling of Qi-Cheng-Zhuan-He. The actual Chinese 
characters they represent are the same. 
1 7. There is another English explanation of the four steps by 
Tsao (1983). The wording is similar to that of Hinds. The issue 
at stake is not the wording but the true meaning of the words. 
See Section 6.4.2 for details. 
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Chapter Six 
The Research Design 
6.0 Introduction 
Building on existing research on textual analysis, this 
chapter outlines the proposed research design for this thesis. 
This project is to take a constructivist approach but uses 
quantitative statistical tools. As argued later in the chapter, it is 
believed that quantitative methods can best clarify, to an extent, 
the current confusion about the perceived differences in the 
organisational structure of Chinese and English written prose . 
As described in Chapter 4 there are diverse outcomes among 
contrastive rhetoric studies on whether the organisations of 
Chinese and English writing is similar. Unlike previous studies it 
IS proposed that quantitative data analysis method be used here 
to ascertain the truthfulness of each claim. If, as some scholars 
suggested, Chinese writing moves in circles and can appear 
illogical to Western readers (Kaplan, 1972~ Cai, 1993) then the 
analysis should show that the two sets of data follow different 
patterns of progression. The contrary will mean that the 
"illogical" claim lacks validity. The aim is to answer the 
question on whether there is any difference in paragraph 
progression of expository writing in the two languages. 
The proposed theoretical framework is based on Kaplan's 
Discourse Bloc Analysis and Mann and Thompson's Rhetorical 
Structure Theory. Care is taken to select samples that are within 
a common frame of reference so as to safeguard the validity of 
the research outcome. 
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6. 1 Issues on Research Methods in Education 
6.1.1 Definitions of Research Paradigms 
A research project can be said to belong to a certain 
paradigm depending on the researcher's VIew of the world and 
the methods he or she chooses to adopt. There are certain 
inherent characteristics of each paradigm though the division of 
them can be complex and confusing if not impossible. 
Nevertheless the definitions of the paradigms can serve as a 
guide to researchers during the research process and by 
understanding the uses and limitations of the research design 
and statistical methods typical of each paradigm readers can 
better interpret the outcomes. 
It goes without saying that there are many paradigm labels 
and many projects stray across different paradigms. The two 
dominant ones are postpositivism and constructivist 1. Guba and 
Lincoln (1994) summarises three criteria by which a paradigm 
can be defined. First is the ontological belief, postpositivists 
believe that there is only one reality and constructivists think 
realities are multiple and socially constructed. The second 
criterion is an epistemological one, while postpositivists regard 
objectivity as an important issue, constructivist research relies 
on the interactive link between researchers and participants. 
The last criterion is methodological: postpositivists usually use 
decon textuali sed data with quanti tati ve design and 
constructivists prefer qualitative methods where contextual 
factors are taken into consideration (Mertens, 1998). As we can 
see from these definition criteria, most of the current research 
III language and discourse adopts a constructivist approach 
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where social context IS an important part. But this does not 
mean our hands are tied to qualitative methods. In practice 
many constructivist projects take advantage of quantitative 
statistical tools or use a combination of qualitative and 
quantitative methods. Works by Ostler (1987) and Connor and 
McCagg (1987) which are reviewed in Chapter 4 illustrate this 
point. Indeed Mertens stresses that the difference between the 
paradigms ought to be seen as a matter of degree rather than 
dualistic. 
6.1.2 
6.1.2.1 
Characteristics of Quantitative and 
Qualitative Research 
A Brief Description of Quantitative and 
Qualitative Research 
The great majority of quantitative research either alms at 
discovering causal relationships or uses quantitative data to 
describe a phenomenon (Mertens, 1998, p. 60). There is a 
variety of approaches and designs in this genre such as 
experimental and quasi-experimental design and survey 
research 2 . 
As for qualitative research, it 1S described as: 
multi method 10 focus, involving an interpretive, 
naturalistic approach to its subject matter. This means 
that qualitative researchers study things in their natural 
settings, attempting to make sense of, or interpret 
phenomena in terms of the meanings people bring to 
them. Qualitative research involves the study, use and 
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collection of a variety of empirical materials --- case 
study, personal experience, introspective, life story, 
interview, observational, historical, interactional, and 
visual texts --- that describe routine and problematic 
moments and meanings in individuals' lives. (Denzin 
and Lincoln, 1994, p. 2) 
Similar to the majority of writing research, the present 
study adopts a qualitative approach from both the ontological 
and epistemological perspectives acknowledging the fact that 
text is embedded in context. At the same time the project bears 
quantitative characteristics by aiming at using quantifications of 
data to describe the rhetorical organisations of Chinese and 
English essays. It IS an attempt to extract data from a limited 
number of samples which demonstrate reliable evidence about a 
large population. As Silverman (1993) points out in qualitative 
research the issue of reliability is less frequently addressed. 
Instead, qualitative researchers make claims about their ability 
to reveal the characteristics about the sample they examine. 
This is the case in most of the contrastive rhetoric studies 
concerning Chinese where we find different authors analyse 
isolated and often single essays and use the outcome to make 
claims about rhetorical style in general. (cf. Section 4.2) It IS 
for this reason that quantitative data analysis tools are used m 
this research in an attempt to infuse a certain degree of 
objectivity into an area that is traditionally dominated by more 
subjective case studies. 
Further details involving the definitions and characteristics 
of quantitative and qualitative methods will not be discussed 
here because these concepts derive primarily from the type of 
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psychological and educational research that IS far removed from 
discourse studies . 
6.1.2.2 Issues of Contention: Validity and 
Generaiisability 
There is a myriad variety of terms in applied linguistics 
regarding whether a study is reliable and whether the result has 
any wider theoretical and practical impact. Following the 
practice in textual analysis we refer to these Issues by the terms 
validity and generalisability. Generalisability refers 
to the researcher's ability to generalise the results from 
the sample to the population from which it was drawn. 
The ability to generalise results depends on how 
representative the sample IS of the population. 
(Mertens, 1998, p. 5) 
The impact the results of one study has on others is referred to 
as transferability. They parallel Guba and Lincoln's (1989) 
identification of credibility and transferability for constructivist 
research and internal and external validity of postpositivist 
paradigm. 
By describing a project as internally valid or credible it is 
implied that the results we observe are due to the effect or the 
control that is placed on the independent variable instead of 
other unintended ones. As Mertens (1998) points out the more 
extraneous variables are controlled the more internally valid the 
result. On the other hand external validity and transferability 
indicate to what extent the results can be generalised to other 
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situations (Guba and Lincoln 1989). From the definitions it IS 
clear that there is a natural tension between internal and 
external validity or credibility and transferability. To achieve 
perfect internal validity means the results can only be 
transferred, if at all, to very limited situations. By the same 
token, to conduct research in the so called real world, that is to 
say to achieve high external validity by not imposing adequate 
control during research process, will lead to low internal validity 
or credibility which in extreme cases negates the purpose of 
the whole exercise. This point is echoed by authors such as 
James (1990) and Purves (1988b) regarding contrastive and text 
analysis studies. As will be discussed in Section 6.6.1 a balance 
needs to be struck on the level of control to be exercised. 
The issues of validity and generalisability are not only 
important in research design but are also important criteria in 
judging the quality of a project as well as determining whether 
the results of a research are of any significance in the readers' 
own contexts. 
6.1.2.3 Triangulation and Thick Description 
According to the nature of a study there are vanous 
methods to enhance quality such as triangulation and thick 
description, to list but the two most relevant ones to this thesis. 
There is a long list of methods and terms and there are debates 
on the meaning of these terms as well as theoretical concerns 
about how they affect a researcher's perception of the nature of 
his or her study and the nature of reality. Since the focus of this 
thesis is not on research methodology the terms are used in 
their general sense in line with most other textural analysis 
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proj ects. 
Triangulation of the results can take many forms such as 
member check, peer debriefing or the use of multiple data 
analysis methods. Ostler's (1987) use of discourse bloc analysis 
and T-unit analysis is a typical example (cf. Section 4.1.4). 
Also, in qualitative study such as the present one it IS 
important to describe the context of the research, in this case 
the characteristics of the samples, so that the reader can make a 
judgment on the value of the results in the receiving context. 
This description is the so called thick description. 
6.2 Research Question 
As described in Chapter 4 there are diverse outcomes 
among contrastive rhetoric studies on whether the organisations 
of Chinese and English writing are similar. Unlike previous 
studies it is proposed that quantitative data analysis method be 
used in this project to ascertain the truthfulness of each claim. 
If, as some scholars claim that Chinese writing moves in circles 
and can appear illogical to Western readers (Kaplan, 1972; Cai, 
1993) then the analysis should show that the two sets of data 
follow different patterns of progression. The contrary will mean 
that the "illogical" claim lacks validity. 
6.3 The Definition of Expository Essay 
In Chapter 3 the issue of genre was discussed, but the 
question remams whether expository essays can be classified as 
a genre. There are many studies which focus on expository 
essays but the concept itself remains ambivalent. Longacre 
165 
(1976) attempted to use the notions of chronological linkage 
and logical linkage to categorise written discourse. While 
chronological linkage binds narrative and procedural discourses 
the content of expository prose is connected by logical linkage 
which becomes the characteristic of this type of discourse. 
According to Hinds (1983b), Longacre's definition of expository 
prose IS a vague one. It covers a wide range of writing from the 
familiar essay to the scientific article as long as it explains a 
body of subject matter. 
More recently Grabe (1987), who conducted text type 
research, suggests that there should be more scientific 
validation on whether the concept can be defined in an objective 
manner. He also raised further questions on whether expository 
prose IS a suitable major text genre and what sub types are 
identifiable within expository prose. If sub types exist, their 
characteristics and the way they relate to each other also need 
investigation. 
U sing sophisticated statistical methods, Grabe convened 
fifteen hypothesised text types including academic journals and 
textbooks of various subjects, business reports, newspaper 
editorials, fictional narratives and popular science writing . The 
results of both methods he used, factor analysis and cluster 
analysis, show that there IS a general text type which may be 
labelled as expository as opposed to narratives and 
correspondences. Furthermore, he suggests that it is possible to 
identify sub groups and their characteristics (Grabe, 1987, p. 
133). Grabe's study has profound implications to both 
theoretical textual analysis and practical writing instruction, in 
particular contrastive rhetoric studies in both aspects, in the 
sense that the results consolidate the foundations upon which 
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these studies are based3 . 
6.4 
6.4.1 
The Perceived Superstructures of Chinese and 
English 
What is Superstructure ? 
Superstructure, 10 Connor and Lauer's op1OIOn, IS the 
organisational plan of any text and refers to the linear 
progression of text (Connor and Lauer, 1988) while Evensen 
(1990) defines it as "the macrolevel (sequential or hierarchical) 
result of text strategies employed for some rhetorical purpose 
gIven a definite sender and a definite receiver-audience" (p. 
182). 
The mean10g of the concept, which is also referred to as 
global coherence, is fairly clear in the operational sense but to 
understand the full extent of its theoretical implications the 
meanlllg of coherence needs to be understood sInce 
superstructure or global coherence IS, as its name suggests, 
coherence at rhetorical level. 
The definition and the study of coherence focus on two 
general directions: one on the reader's interaction with text, the 
other on text itself (Johns, 1986). Along with the development 
of discourse analysis which emphasises both the audience and 
the text, most researchers have taken into consideration the 
reader's interpretation of the linguistic messages. McCagg 
(1990), de Beaugrande and Dressler (1981), and Brown and Yule 
(1983), to name but a few, all hold such a perspective. McCagg 
states (1990) that coherence "refers to a semantic property of 
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textuality. It IS an aspect of comprehension that is established 
in the mind of the reader as a result of a perception of 
relatedness among a text's propositions and between the text 
and the knowledge that the reader possesses of the world" (p. 
113). But this IS not to say that the study of text itself is less 
important Slllce a better understanding of the surface structure 
serves as an effective tool in helping readers to interact with 
text. In fact, coherence studies continue to progress in both 
textual analysis and reader interpretation (Connor and Johns, 
1990). Especially in cross cultural studies and in the teaching of 
foreign languages better understanding of the discourse 
structures of L 1 and L2 and the cultural expectations of readers 
of different languages play an instrumental role in the effective 
teaching and learning of a foreign language4 . 
6.4.2 The Superstructures of English and 
Chinese Expository Prose 
It is discussed comprehensively in Chapter 4 that there is 
an ongoing debate on the organisations of the two languages. 
Kaplan believes they follow different organisation principles 
which Mohan and Lo and Taylor and Chen regard as unfounded. 
Hinds sees the deductive and inductive division as the 
fundamental difference . Inductive writing has the thesis 
statement at the end while deductive ones place it in the initial 
position. Though both styles exists in any language, Hinds 
(1990) believes the preferred style in English is deductive which 
IS not favoured in Chinese writing. 
In recent research on English discourse which is more 
process oriented it appears less fashionable to study the 
168 
superstructure of the language though it is widely recognised 
that all types of texts, be it argumentative or descriptive, "have 
acquired characteristic macrostructures, that is, characteristic 
patterns in which propositions are linearised and hierarchised to 
lead the receptor to the appropriate text world" (Enkvist, 1990, 
p. 22). Most studies in this area date back to earlier works by 
Kintsch (1974), Grimes (1975) and Meyer (1975) plus research 
on the teaching of composition. In the study of Chinese language 
the most authoritative work in this area comes from Zhang 
Zhigong (1991, 1982) who systematically investigated not only 
the historical development of the Chinese rhetorical tradition 
but also practical writing strategies. Similar to the conclusion 
made by Mohan and Lo (cf. Section 4.2.1), a careful reading of 
works on the two languages reveals that the guiding principles 
of the two sets of rhetorical organisation seem similar. On a 
more general level, writers in both languages are required to be 
organised in a logical fashion without materials irrelevant to the 
theme (Zhang, 1982, p. 83). On a more specific level, Chinese 
writing, according to Zhang, is supposed to follow the Qi-Cheng-
Zhuan-He principle . The eight-legged style, which forms the 
basis of Kaplan's argument, is vehemently condemned in Chinese 
composition books. The description of the Qi-Cheng-Zhuan-He 
principle is not dissimilar to guidelines on English writing. 
According to Taylor (1989) the dynamics of English essays 
involve setting out the case at the beginning before the case IS 
expanded, then variations can be introduced which IS the 
essential gist of the Qi-Cheng-Zhuan-He structure. On the 
detailed organisation strategies of content material, both stress 
the fact that information should be hierarchically organised 
according to certain structures such as time plot. Bearing 
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amazIllg similarity to Zhang's (1991) theory on discourse 
organisation and style, Hardison states that in the writing of 
English 
coherence IS increased when the materials III the 
paragraph are arranged according to a definite method. 
The methods available are the same as those for the 
essay as a whole ... They include the inherent orders of 
time, space, and process; and the logical orders such as 
general to specific, least to most important, cause and 
effect and climax5. (Hardison, 1966, p. 46) 
Without attempting to invalidate the claims made about 
the differences in the two languages, the similarities in the 
stated aims pose an interesting challenge. It raises the question 
of whether definitions used by Chinese and English rhetoricians 
actually mean the same thing. Tsao (1983) claims that topic 
sentence or theme statement in English may appear to be similar 
to the Chinese Qi as in the Qi-Cheng-Zhuan-He structure but in 
reality they cannot be equated. Also, it is important to assess, 
even if the guiding principles are the same, whether these 
principles are truly realised in written products. 
In fact, there is much confusion and debate III past 
research on organising principles and written products. Hinds 
(1980) cites that Japanese K e t s u (cf. 4.1.2) and English 
conclusion appear to be the same in definition but are actually 
different. Mo (1982 in Tsao, 1983) concludes that zhuan seems 
not to exist in English, but III her specific examples the 
organisation of ideas is actually the same. 
An effective way to clarify the issue to an extent IS to 
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conduct a quantitative analysis to determine what happens in 
real writing, to see whether the words "logical" and "relevance" 
bear the same connotation in the two languages. 
6.5 Proposed Theoretical Framework of Textual 
Analysis for This Research 
Before the discussion on the framework for this thesis, it 
IS necessary to reemphasise that textual analysis models can 
differ on whether one investigates the author's organisation of 
the ideas in a passage, or targets "primarily on the analyst's 
analysis of the logic inherent in the text, but not actually stated 
in it" (Meyer, 1975, p. 57). Since the starting point of this 
thesis is to help learners master writing conventions of Chinese 
it seems that the preferred first step is to investigate and 
understand the surface, instead of deep, structure. 
This thesis takes a qualitative stance in line with textual 
research in general. At the same time in order to systematically 
compare written discourse in Chinese and English, quantitative 
tools are used to conduct the comparison. The plan for this 
project is to first segregate whole passages into meaning units 
then identify the functions of these units to the theme of the 
essay so that the two groups, the English and the Chinese essays, 
can be compared to see whether there are any differences or 
similarities. 
The theoretical foundation of this approach IS the 
concepts of atomic and composite propositions (cf. Chap 5) 
which is the starting point for the majority of functional text 
analysis models. A whole passage is viewed as a composite 
171 
proposition which consists of a number of less composite ones 
which can be further divided into atomic propositions. 
Propositional analysis is identical to Kaplan (1972) and his 
student Ostler's (1987) works which are based on discourse 
bloc, discourse unit and T -unit which, like atomic proposition, is 
defined as the smallest meaning unit. Both models share a 
functional starting point. While Propositional analysis IS more 
theoretically rounded Discourse Bloc Analysis is well tested in 
practical research. It can be said that Discourse Bloc Analysis is 
one of the practical applications of propositional theory though 
chronologically it precedes the other by a number of years. 
It is proposed that DBA be applied to the sample passages 
In this study to identify the meanIng of the bloc which is 
equivalent to the theme of the essay. Then, in order to make 
detailed comparisons of the samples in the two language groups, 
Rhetorical Structure Theory (cf. Section 5.2.4 and Section 7.2) 
is used to identify the function of each discourse unit to the 
respective bloc. 
The application of Rhetorical Structure Theory is the 
second step in this framework where it is revealed how each 
piece of information IS related to the theme of the passage as a 
whole. Once relation definitions are assigned to the discourse 
units In relation to the corresponding discourse blocs, 
comparisons can be made to see how passages in English and 
Chinese language groups converge or diverge. 
This proposed framework is based on Discourse Bloc 
Analysis and Rhetorical Structure Theory but the application of 
these two models proposed here is different from existing work. 
Here DBA is merely used as a tool to segregate the passages 
rather than an end in itself. As to RST it is an attempt to apply it 
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to composite proposItIOns instead of simple ones. 
The major difference between this thesis and existing work 
IS that this project seeks to quantify the findings which, as 
stated earlier, will go some way towards making the results 
more reliable and objective. 
On the issue of objectivity and subjectivity, this proposed 
framework also shares the irreducible degree of subjectivity that 
is inherent in all functional frameworks. Subjective decisions 
need to be made on two occasions: firstly, on how to identify 
the boundary of each discourse unit~ secondly, on what relation 
definition to assign to each discourse unit. 
The way to dissect a passage has always been and will 
remam a subjective decision. Sometimes certain grammatical 
structures or phrases indicate junctures6 but more often than 
not words of signalling are not apparent in the passage itself and 
it is up to the researchers to deduce the meaning between the 
lines. This is especially true for functional text analysts who 
focus on the meaning. As Pitkin argued spacial joints and 
meaning junctures, paragraphs and meaning blocs do not always 
converge and signalling as defined by structuralist grammarians 
does not always lend itself as an efficient tool to functional 
analysts. Also from a functional perspective, Meyer (1975) 
defines signalling as a 
non-content aspect of prose which gIves emphasis to 
certain aspects of the semantic content or points out 
aspects of the structure of the content. Words of 
signalling are not included m the content structure smce 
they do not add new content and relations. (p. 77) 
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The major authors who worked on Discourse Bloc Analysis 
accept the fact that no meticulous justifications are needed on 
the ways to dissect a passage into discourse blocs and units. 
Bloc signals that indicate junctures are mentioned but in most 
cases these signals are not obviously demonstrated in the text. 
Semantic links are usually the keys for isolating each unit. This 
requires the arbitrary judgment of the researchers. As a matter 
of fact it is the using of semantic links that makes cross cultural 
comparisons possible since it would be very difficult to compare 
two languages that share very different structural grammar rules 
and clause relations. 
It is also reassuring to know that van Dijk and Kintsch' s 
(1983) experiment shows that analysts learn to segment text 
quickly and interjudge reliability in propositionalise text is very 
high . 
The second issue regarding reliability of the result is the 
designation of relation definitions to the discourse unit so as to 
show how the individual units are related to the bloc. It is 
important to ensure that the outcome is scientifically reliable 
since it is upon this result that the comparisons of English and 
Chinese rhetorical organisations are made. Detailed measures 
to improve the reliability of the outcome are discussed III 
Section 6.8 which explains the triangulation procedures. 
6.6 Sample Selection 
6.6.1 Criteria on Sample Selection 
It is decided that expository prose IS to be used as the 
target of investigation for this thesis . As described by Grabe 
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(1987) it is a text type that students are most likely to 
encounter on a day-to-day basis. 
Since the aim of this study IS to help student learners of 
Chinese it becomes an obvious choice. Also, as mentioned In 
Section 6.3, if we believe expository prose IS organised by 
logical linkage then there is an added reason why it should be 
chosen In a cross cultural study. Since, as Hinds (1983b) 
pointed out, while chronological linkage IS universal, logical 
linkage tends to be cultural specific. 
Looking at previous work different scholars apply different 
degrees of control over their samples. A decision needs to be 
made to balance the tension between validity and 
generalisability. Among the studies reviewed, the two extreme 
examples are Taylor and Chen (1991) and Ostler (1987) 
Taylor and Chen's samples are very uniform in the strictly 
defined genre of scientific writing with the content restricted to 
three specific natural science subjects, while Ostler's English 
samples consist of a random selection from a public library. 
When designing a project a decision needs to be made on 
the level of control to be adopted according to the purpose of 
the investigation. Too strict a control will mean the result 
would be difficult to be representative apart from the narrowly 
defined field. On the other hand not enough control over 
sample selection often leads to false comparisons which Purves 
(1988b) and many others address as comparing apples with 
oranges. 
For the present thesis, the sample selection criteria cannot 
be strict like that of Taylor and Chen since the aim is to help 
student writing in general and not writing for specific purposes. 
At the same time care should be taken to ensure the 
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comparability of the samples. It is decided that for this thesis 
the degree of control should fall between the two above 
mentioned studies . 
A number of Issues such as genre and content, authorship 
and audience, level and model of investigation plus Chinese 
specific issues need to be controlled or defined and described. 
Based on the discussion in Chapter 5 regarding issues of 
methodology samples selected for this project should satisfy the 
following criteria: 
1 . Samples should be written by native speakers of the 
respective languages since as Hinds (1983a) pointed out one 
cannot trace the rhetoric patterns of a language by looking at 
second language writings. For instance, the rhetorical patterns 
of English passages written by native Chinese speakers may not 
truly reflect the rhetoric conventions of Chinese smce 
developmental factors may be at play. 
2. Samples should be established and mature writing 
such as published materials. This point is important since like 
second language writing, everyday student writing, which is used 
In many research projects, cannot represent the writing 
convention of the language investigated. Unlike spoken 
language, one cannot claim all native speakers are fully 
competent writers (Grabe and Kaplan, 1996, p. 6). As Purves 
(1988b) stressed consideration needs to be given to the authors' 
education and occupation making sure they are comparable in 
all the samples. 
3. Samples should not only belong to the same genre 
but also aim at a similar type of audience, reflect similar 
addresser-addressee relationship due to the reasons discussed at 
length in Chapter 57. 
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4 . The settings In which the writing tasks occur should 
be comparable since different settings may lead to differences in 
both quality and style (Purves, 198 8b). 
5. All Chinese samples should be In modern Chinese 
written after 1949 because of the wide differences between 
modern and classical Chinese. Though classical Chinese was 
officially replaced by modern or plain Chinese in 1919 there was 
a lengthy transitional period. It is decided to use 1949, the year 
the Communist Party came to power in mainland China, as a 
demarcation line though it is anticipated that the samples will 
come from much later dates. 
Also, all samples should be in Mandarin, SInce the purpose 
of this thesis is to improve the teaching of Mandarin to English 
speakers, and come from mainland publications to eliminate the 
effect of possible differences with other Mandarin speaking 
communities such as Taiwan and Singapore. 
6. The Chinese and English passages should be of 
comparable length for the sake of convenience. No strict 
restrictions are to be imposed since length should not affect the 
organisation of ideas which is the focus of this study. 
6. 7 Description of Corpora 
After considering a number of sources such as 
encyclopaedias, textbooks, newspapers and magazines and other 
published materials such as collections of short essays, 
newspaper and magazine articles appear to be the most 
appropriate source of samples. 
They are edited and published writing, and therefore can 
represent the commonly accepted style m the respective 
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languages. The rich variety of publications in this genre also 
means it is relatively easy to obtain samples that share 
similarities in audience, authorship and addresser-addressee 
relationship. 
The method of cluster sampling IS used to choose passages 
from one English and one Chinese newspaper. Every single 
editorial appeared in a particular column during the period of 
two months is chosen to represent the population of newspaper 
articles. Based on the research conducted on the use of English 
language, The Wall Street Journal is chosen as the publication 
where English samples are to be drawn from. Since it is from 
this newspaper that a large proportion of citations in the well 
established Oxford English Grammar originates, the language it 
uses can be regarded as standard English8 . The Chinese samples 
comes from the People's Daily which is a well established and 
well respected, --- if not for its news content, --- broad sheet 
newspaper that is published daily throughout China. 
Having considered the recommended sample size for this 
type of textual research (Mertens, 1998, p. 270) and in line with 
similar research projects, for instance the study by Ostler 
(1987) as well as other studies discussed in Chapter 4, it is 
decided that there should be between ten and twenty individual 
passages for each language group. 
The Chinese samples come from August 1998 Issues of the 
People's Daily. Similar to English samples, they are from the 
editorial and commentary pages on international affairs which is 
on pages SIX and seven of the Chinese paper. There are fourteen 
Chinese samples in total. The English samples come from 
November and December 1998 issues of Wall Street Journal 
where a total of fourteen passages are obtained. A regular 
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editorial and commentary column IS selected. A detailed list of 
the source and content including reasons for deletion appear m 
Appendix I and II with Appendix I regarding Chinese samples and 
Appendix II English ones. 
6.8 Text Analysis Procedure 
There are two stages in the text analysis procedure. 
Firstly, themes of the selected samples are deduced and the 
passages are dissected into discourse units using Discourse Bloc 
Analysis. Secondly, relation definitions as laid out in Rhetorical 
Structure Theory are applied. The theme, which is defined by 
the analyst after reading the passage, is regarded as nucleus and 
the discourse units as satellite. The connectedness between 
nucleus and satellite determines the type of relation definitions 
to be assigned. 
To increase the reliability of the outcome, a second analyst 
IS appointed to check and duplicate the analysis procedure. He 
or she is to work on the entire sample population. 
The triangulation of the analysis takes two steps, First, the 
passage in its dissected form with separate discourse units is 
shown to the second analyst to see if he or she agrees with the 
boundary. This step is similar to member check method 
described by Mertens (1998) where the second analyst's 
agreement IS sought. Amendments may be made upon 
agreement between the first and the second analyst. Any 
disagreement is recorded . The rationale for choosing this 
method instead of duplicating the original analysis is because 
the functional boundary of the discourse unit is usually clear 
and, as mentioned earlier in this chapter (cf. Section 6.2.3), past 
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research has shown consensus among different analysts IS very 
high. Therefore it is decided that the best way is to use member 
check method to eliminate mistakes instead of doing a separate 
analysis. 
The second stage of the triangulation involves training the 
appointed analyst on the using of RS T in identifying relation 
definitions. One mmor adjustment to Mann and Thompson's 
definition list is made to make it more suitable for this study. 
The adjustment and details of Mann and Thompson's definitions 
are recorded in Appendix III. After training, the second analyst 
IS to duplicate the original research procedure by first 
identifying the themes of the discourse blocs, which are the 
selected sample essays, then relation definitions of the discourse 
units. 
It IS believed that adequate triangulation is key to the 
proposed comparisons for this thesis . The relation definitions 
are particularly important since it is based on these that 
observations are made on the organisation of English and 
Chinese. 
6.9 Summary and Conclusion 
This chapter offers a detailed description of the proposed 
theoretical framework , sample selection criteria and text 
analysis procedure. 
Different from existing research, this study attempts to 
use quantitative data analysis to deduce paragraph progression. 
It also aims to look at text organisation beyond sentence level. It 
utilises the concept of discourse bloc to segregate text into 
meaning units, which coincide with natural paragraph m many 
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cases, and seeks to find out their relatedness with the theme of 
the passages they are m. This project IS an experiment m 
applying Rhetorical Structure Theory at discourse level. 
Regarding sample selection, it IS attempted to Impose strict 
enough criteria so that the samples are comparable. At the 
same time, it IS hoped that a balance is struck that the 
restrictions are not too tight and the samples are still varied 
enough to represent expository wntmg in general. 
A number of methodological issues related to general 
educational research, for instance triangulation procedure, are 
also discussed here . The detailed application of triangulation 
and data analysis procedure for this project appear in the next 
chapter along with the research outcomes. 
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Notes: 
1. For a more detailed history of the definition and labelling 
of paradigms see Mertens (1998) Chapter 1. 
2. For a detailed discussion see Mertens (1998) and Cohen 
and Manion (1994). 
3. What Grabe's study does not show is what are the 
characteristics that define the genre of expository prose but this 
does not invalidate the fact that the previously assumed text 
types such as newspaper editorials do exist as distinct text types 
whose organisations can be studied. 
4. For a discussion on cultural expectation of readers and its 
effect in text interpretation see Hinds (1990). 
5. For detailed discussions see Zhang (1991, 1982) and Grime 
(1975), Taylor (1988) about the organisation of English essays. 
6 . Kaplan (1972) gave a brief discussion on the specific bloc 
signals. 
7. Also see Purves (1988b). 
8 . F or details on the research of English language and sources 
of citations see Greenbaum (1996). 
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Chapter Seven 
The Results and Discussion of the Analysis 
7.0 Introduction 
Based on the framework proposed in the prevIOUS chapter, 
the detailed analysis and triangulation procedures are presented 
here. Segments of Discourse Bloc Analysis and Rhetorical 
Structure Theory, which have been discussed in detail in Chapter 
5, form the analytical tools III the proposed research 
framework. In this chapter, the discussion focuses on the 
application of RS T to this project. The results and observations 
of the sample analysis form the main part of this chapter. 
7 . 1 The Focus and Procedure of the Analysis 
As already discussed III Chapter 6 the focus of this study is 
to find a more reliable answer as to whether the paragraph 
organisation of Chinese and English expository prose is similar 
or different. Firstly, the central themes of the sample passages 
are determined. In this study, which is based on newspaper 
articles, sometimes the central theme coincides with the 
headlines, sometimes with the first sentence and other times it 
is deduced from the passage by the analyst. This is equivalent to 
the topic sentence in Ostler ' s analysis. Secondly, the samples 
are dissected using Discourse Bloc Analysis. Semantic bridges, 
as well as syntactic signals, are used to make judgments on each 
unit boundary. It is helpful to take a look at one of Ostler's 
sample using Discourse Bloc Analysis to see the parallel between 
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the two. 
In the sample by Ostler, which appears on the next page 
(Figure 7.1), the topic sentence "We face two serious problems 
in my country" serves as an indicator on what the essay is about. 
Each unit is in some way enhancing the topic sentence. The 
same relationship applies to each sentence or smaller meaning 
units to the topic of each discourse unit. For instance, in DUI, 
the sentence "we import many things from other countries" 
explains what "the first problem is". Since the present study 
focuses on paragraph progression, the analysis stops at the 
discourse unit level with no further divisions within each unit. 
Figure 7.2 is an example. 
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Sample Student Essay in Discourse Bloc Form 
DB. * We face two serious problems in my country 
Figure 7.1 Ostler's Sample Analysis Using DBA 
(from Ostler 1987: 179) 
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DIAGRAM  REDACTED DUE TO THIRD PARTY RIGHTS OR OTHER LEGAL ISSUES
English Sample 1 
Title: 
DB 
DUI 
DUll 
DUIII 
DUIV 
DUV 
DUVI 
DUVII 
Chile's Pinochet Fought Marxist Violence 
Chile's Pinochet fought Marxist violence 
The actions of Pinochet 
Salvador Allende's catastrophic reIgn 
The succeeding government is loved by 
Chileans and loathed by the world 
The Military saved Chile from Marxist 
violence 
Chilean Communists' violent acts 
Though lives were lost, Chile did better than 
most Latin American countries 
Chilean military led by Pinochet left behind a 
nation better off than the wreckage they 
inheri ted 
Figure 7.2 Discourse Bloc Analysis of English Sample 1 
The third step In the analysis procedure involves the use of 
Rhetorical Structure Theory, particularly the relation definitions 
(cf. Chapter 5.2.4). RST, like a number of other text analysis 
models including Discourse Bloc Analysis, highlights the 
hierarchical organisation of text which typically presents itself 
in a tree diagram defining the relationship between each 
proposition by relation definitions specified by Mann and 
Thompson. The sample RS T analysis by Mann and Thompson 
quoted below clearly demonstrates the emphasis on hierarchy. 
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In a short text titled Dioxin there exists three meamng units and 
the RS T diagram displays the hierarchical relationship between 
the three units. 
Title: Dioxin 
1 . Concem that this material is harmful to health 
or the environment may be misplaced. 
2. Although it is toxic to certain animals, 
3. evidence is lacking that it has any serious 
long-term effect on human beings. 
1-3 
P laboration -~---2-3 
concession 
~-----
2 3 
Figure 7.3 An example of RST Diagram 
(from Mann and Thompson 1988:254) 
Here we need to go back to the starting point of this study 
and the debate of the organisation of English and Chinese. To 
date, those who argue that Chinese and English organisations are 
different (cf. Chapter 4) believe that some Chinese paragraphs 
are seemingly unrelated to the theme of the passage therefore 
appear pointless and illogical to English readers. Therefore this 
study aims to look at the relationship between each proposition, 
here equivalent to discourse unit, to the theme. This is different 
from Rhetorical Structure Theory which focuses on the 
relationship between propositions and the mapping of these 
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relationships within a passage. The approach adopted in this 
thesis in effect flattens the tree diagram into a single line 
therefore reducing a two dimensional structure into a single 
dimensional one displaying the relationship between each 
meaning unit and the theme. It could be illustrated visually as 
follows 1: 
English Sample 1 
antithesis 
background 
circumstance 
elaboration 
evaluation 
evidence 
interpretation 
non-voli cause 
purpose 
restatement 
voli-cause 
voli-result 
IM1 1M2 1M3 M4 EMS EM6 EM? E 
Figure 7.4 Meaning Unit Progression III 
English Sample 1 
Again gomg back to the debate on the rhetorical 
organisation of Chinese, one of the problems is that most of the 
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research projects use single examples to illustrate their points. 
This is inadequate since given the nature of writing where the 
rules are flexible to a degree, one can always find cases to 
support one's own arguments. Therefore it is important to use 
random sample selection methods and conduct quantitative 
analyses to yield more reliable results. A single dimensional line 
makes quantitative analyses more viable and the results more 
significant. 
To summarise, after the themes deduced and samples 
segregated using Discourse Bloc Analysis, the third step is to use 
relation definitions formulated by Mann and Thompson to 
determine the relationship between discourse units to the 
theme. 
7 .2 Relation Definitions and Relations 
Classifications by Mann and Thompson 
7.2.1 Relation Definitions 
Some discussion regarding the nature of relation definition 
already appears in Section 5.2.4, here we are to take a more 
detailed look at the definitions themselves and points to note on 
the application of them in sample analysis. 
Mann and Thompson claim that all discourse IS arranged 
by two schemas. One is joint which has no corresponding 
relation since the schema is multinuclear and no relation is 
claimed to hold between the nuclei (Mann and Thompson, 1988, 
p. 278). This type of schema, which is not found in any of the 
samples analysed in the present study, is relatively rare and it is 
the nucleus-satellite schema that IS dominant In text 
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organisation. In theory, there is an indefinite number of ways 
that nucleus and satellite can be related, and in practice, Mann 
and Thompson present a list of twenty three relations that they 
found most useful. Since this is an open list, it is important to 
bear in mind during analysis, especially in this study which 
involves two different cultural styles , that researchers do not 
force certain definitions from the list onto sample texts since it 
may have a different relation from the ones on Mann and 
Thompson's list. 
Mann and Thompson group the twenty three relations 
according to a specific kind of resemblance: 
Organisation of the relation definitions* 
Circumstance 
Solutionhood 
Elaboration 
Background 
Enablement and Motivation 
Enablement 
Motivation 
Evidence and Justify 
Evidence 
Justify 
Relations of Cause 
Volitional Cause 
Non-Volitional Cause 
Volitional Result 
Non-Volitional Result 
Purpose 
Antithesis and Concession 
Antithesis 
Concession 
Condition and Otherwise 
Condition 
Otherwise 
Interpretation and Evaluation 
Interpretation 
Evaluation 
Restatement and summary 
Restatement 
Summary 
Other Relations 
Sequence 
Contrast 
Figure 7.S Mann and Thompson's Organisation of 
Relation Definitions 
(from Mann and Thompson, 1988, p. 250) 
*The detailed definitions are recorded in Appendix III. 
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It needs to be pointed out agam that Mann and Thompson 
(1988) stressed that the recognition of the relation always "rests 
on functional and semantic judgments alone" (p. 250) and, like 
Kaplan claimed with bloc signals, they have found no 
unambiguous morphological or syntactic signals for any of the 
relations (ibid). In other words, both studies advocate that 
judgments made by researchers based on their interpretation of 
the passages are far more crucial than any list of grammatical or 
lexical items which may indicate the relationship between two 
meaning units. 
7.2.2 Reader Interpretation and the 
Definitions 
Widdowson, Hinds and many others have always stressed 
the important role readers and listeners play in the realisation 
of discourse. This point is made particularly apparent during 
the process of textual analysis. The judgment and interpretation 
each reader makes plays a decisive part in the transformation of 
text into discourse. It is precisely due to this reason that Kintsch 
claimed that objectivity is an inherent part of functional text 
analysis. 
During the analysis of the twenty eight samples for this 
project, results show that the first and second analyst agreed on 
the central theme in twenty seven passages. On one occasion 
the two analysts disagree on the theme of the passage, which 
serves as the nucleus. As a result six out of the seven nucleus-
satellite relation definitions for this passage they have defined 
are different. This difference is insignificant in the statistical 
analysis since the overall convergence between the two sets of 
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analysis is high (cf. Section 7.3.2) but it raIses an interesting 
point on the theoretical aspect of functional text analysis, 
namely the objective interpretation or the personal interaction 
of the reader with the text is vital to the results. The issue of 
objectivity also applies on another level. During the analysis the 
analysts need to assign a definition to each nucleus-satellite 
relationship. Some of the definitions are more clear cut but 
others require the analysts to exercise personal judgment. This 
IS manifested in four paIrs of definitions. 
The first three paIrs all involve elaboration which is the 
most frequently cited definition in both English and Chinese 
samples. Analysts need to make judgments on the difference 
between elaboration and evidence, background and 
interpretation. For a nucleus-satellite relation to be defined as 
elaboration, the reader has to be sure that the satellite is merely 
providing additional details of ideas already existing in the 
nucleus . If the satellite presents a new idea or framework that is 
not involved In the nucleus then the relation becomes 
interpretation SInce elaboration must not involve new 
information. While the distinction between elaboration and 
interpretation IS relatively straight forward the difference 
between elaboration and the other two definitions is much more 
subtle and relies on a higher degree of objective judgment. To 
distinguish between elaboration and evidence the reader needs 
to deduce the intention of the writer. If he or she believes that 
the writer is presenting evidence to make the reader believe and 
alms to persuade then the relation definition should be 
evidence. If the reader is convinced that the information in a 
satellite contains essential detail without which nucleus cannot 
be comprehended then the relation becomes background2 . For 
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a relation to be defined as elaboration it has to aIm at 
explanation instead of conviction and it has to contain 
additional but not essential details. These criteria heavily rely 
on the reader's judgment and opinion. In theory at least, 
different readers could come to quite different conclusions. 
Similar to the distinction between interpretation and 
elaboration, the difference between interpretation and 
circumstance is also about given and new information. While 
interpretation contains new information, circumstance, like 
elaboration, reinforces what already exists in the nucleus. 
Elaboration provides additional detail and circumstance sets a 
framework within which nucleus is to be interpreted. 
As can be seen from the discussion above the boundary 
between the definitions is a fuzzy one and it depends on the 
plausibility of the judgment made by the analyst. This issue is 
especially salient for this project which, in distinction from 
existing work, is applying RS T to composite propositions in the 
form of meaning paragraphs. In cases like this potentially it can 
be much more difficult to assign relation definitions. 
7.2.3 Rela tio n Class i fica tion s 
The purpose of any text analysis model is to be used for 
text interpretation. To achieve that the relations usually need to 
be grouped so that the differences among them can be seen 
more clearly. The division of these relations is the so called 
relation classification (Mann and Thompson, 1988). It is 
essentially similar to the grouping of definitions discussed III the 
preVIOUS section except relation classification groups the 
definitions into far fewer clusters and can be categorised by a 
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variety of different criteria according to the researcher's 
interest. Relation classification is important to the present 
project not only for the reason of text interpretation but also 
because it makes quantitative statistical analysis feasible by 
reducing the number of variables to a manageable total. 
Mann and Thompson gave an example by classifying their 
definitions into two categories according to the effect a relation 
has on the reader. There are many other ways that such a 
classification can be made depending on the purpose of a 
project. For example a taxonomy of the relations can be created 
according to locus of effect depending on whether the effect is 
on nucleus, satellite or their relationship (Mann and Thompson, 
1988). The possibilities are numerous. 
7.2.4 Relation Classifications Adopted for This 
Analysis 
In Section 7.2.3 the subject of relation classification was 
mentioned. Since the debate on the rhetorical structures of 
Chinese and English anses from the observation on the 
relatedness between the information in the text and the theme, 
the classification used for this project focuses on the nucleus 
and satellite combination. To be more specific, relation 
definitions are grouped according to the distance or relatedness 
between nucleus and satellite. Take, for instance, Restatement; 
according to its definition, the constraints on the nucleus and 
satellite combination is that satellite exactly restates nucleus. 
Mann and Thompson (1988) gave a text example: "A WELL-
GROOMED CAR REFLECTS ITS OWNER. The car you drive says a lot 
about you." (p . 277) In this case the content of the two 
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sentences exactly replicate each other and we can claim that in 
the relation of Re s tat em e n t the nucleus and satellite are very 
closely related. Translating into practical application in this 
thesis, it means the content of a discourse unit needs to 
duplicate that of the theme of the passage it appears in. 
Mann and Thompson's list consists of twenty three 
relation definitions , of which twelve appeared in the sample 
analysis for this thesis. Based on the aim of this project and the 
detailed explanations drawn up by Mann and Thompson, the 
twelve relation definitions are categorised into three groups: 
closely related, directly related and less directly related. 
Relation classification based on relatedness between Nand 
closely related 
Background 
Restatement 
Elaboration 
Evidence 
Figure 7.6 
directly related 
Assessment 
Antithesis 
Relations of cause* 
Volitional cause 
Non-Volitional cause 
Volitional Result 
Purpose 
less directly related 
Circumstance 
Interpretation 
Relation Classification Adopted for 
This Study 
*this is the same as the original groupIng by Mann and 
Thompson 
(The above classification only includes the definitions that have 
appeared in this study.) 
In the first category, information contained III the satellite 
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IS either essential in the comprehension of the nucleus or 
centres on the nucleus itself. In the case of evidence, the type 
of information is virtually the same as III elaboration except the 
intention is to increase reader's belief in the nuclear material. 
Therefore it IS more appropriate to place it in the first category 
instead of the second one which, though it directly relates to the 
nucleus, is not an elaboration or restatement of the nucleus. 
In the second group, the content of a satellite is not about 
the nucleus per se but bears immediate association with that of 
the nucleus. The satellite either assesses or IS III contrast with 
the nucleus. Or in the cases of relations of cause, nucleus and 
satellite are bound together by the cause-result relationship. 
Lastly in the third group, as its name suggests, nucleus and 
satellite are less directly related. Circumstance sets a 
framework, or III other words sets the field of reference under 
which a nucleus can be interpreted. In Section 7.2.2 it is 
pointed out that in this relation the satellite does not involve 
new information. This means satellite must cover the same 
subject matter area as the nucleus but the connection between 
nucleus and satellite is much looser than that in group two 
definitions. The other relation definition in this category is 
Interpretation under which the satellite involves ideas not 
present in the nucleus . It is the most interesting definition for 
this thesis since if Chinese text, as Kaplan claimed, involves 
more details that are seemingly unrelated to the theme then the 
data should reveal different usages of this relation in the two 
languages. For instance, we may find that the relation of 
Interpretation appear much more often in Chinese samples and 
are located mostly in the second half of a passage. 
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7.3 
7.3.1 
The Result of the Sample Analysis 
The Analysts and the Triangulation 
Procedures 
Following the procedures described in Section 7.1, the 
samples were analysed by the author and a second analyst who 
repeated the entire analysis on the entire sample population. 
The author acts as the first analyst and trained the second 
analyst on the Rhetorical Structure Theory and the application 
of rhetorical definitions. The triangulation is of particular 
importance to this project for two reasons. First of all, in 
common with other educational and social studies, the accuracy 
and reliability of the results needs to be verified SlDce 
observations and conclusions are based on them. Secondly, as 
discussed in the previous section, objectivity is a significant 
point in functional text analysis. For the present thesis, which is 
a cross cultural study based on composite propositions this 
issue becomes more prominent. As mentioned in Section 7.2.2. 
objectivity causes more difficulties regarding composite 
propositions as compared to simple ones. On the other hand, 
the samples are in two different languages, the assumption IS 
that the analysts may be more prone to making mistakes due to 
their own cultural and linguistic backgrounds when interpreting 
samples III his or her native and foreign languages. To exercise 
caution, it is decided that the analysts should be competent in 
both languages with each coming from different native language 
backgrounds. In this case, one native English and one native 
Chinese speaker. Also, to ensure reliability, the entire sample 
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population was analysed separately by the second analyst 
instead of a percentage of the total which is a more common 
practice . 
7.3.2 The Result of the Triangulation 
A companson of the two sets of analysis shows that for the 
English samples the two analysts agree on seventy one of a total 
of ninety seven relations which means the rate of convergence 
of the two results is 73.2 percent. The corresponding figures 
for the Chinese samples are seventy six out of eighty four and 
90 .5 percent. Detail of the differences in results from the two 
analysts is attached in Appendix IV. These figures show that the 
relation definitions devised by Mann and Thompson are of high 
level of clarity and the sample analysis conducted for this thesis 
is sufficiently reliable to be used as a basis for further 
interpretation on the rhetorical structure of Chinese and English. 
7.3.3 The Results of Sample Analysis 
Listed in Appendix V are the results yielded from the 
samples. Appendix V, Table 1 shows the number of discourse 
blocs III each English passage and the relation definitions they 
share with their corresponding nuclei . Table 2 is the equivalent 
in Chinese. The original samples in discourse bloc form appear 
in Appendixes I and II. 
7 .4 Observations on the Results of the Analysis 
To answer the research question on whether there exist 
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any differences between the organisations of Chinese and 
English, the results of the sample analysis are examined from 
three different angles. Firstly, the types of relation definitions 
used in English and Chinese are compared, both individually and 
in classified groups. The aim is to see if there IS a statistically 
significant difference in the types of information used in the two 
languages . Secondly, the general patterns of paragraph 
progressIOn in the samples from each language group are 
deduced to see if any differences prevail. 
7.4.1 Observation on the Type of Relation 
Definitions Used in the Two Sets of Samples 
If, as some studies claimed, Chinese writing contains 
information that is seemingly irrelevant and talks about things 
in a round about way then a look at the relation definitions 
should reveal a difference between the types used in English and 
Chinese. We should find a larger number of discourse units in 
Chinese belong to 'less directly related' group. The following 
table demonstrates the total number and percentage of each 
relation definition used III English and Chinese. The result 
appearing in Table 1 on the following page derives from the raw 
data presented in Appendix V. 
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Table 1 Total Number and Percentage of Each Relation 
Definition Used in English and Chinese Samples 
As shown in Table 1, there is a total of ninety seven 
meanmg units in the fourteen English samples analysed and 
eighty four meaning units in the Chinese samples. Columns B 
and D show the number of times each relation definition 
appears out of the total of ninety-seven and eighty-four 
respectively for English and Chinese. Columns C and E show the 
percentage of occurrence for each relation definitions. As can 
be seen from the table, the twelve relation definitions which 
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appear III this project are divided into three sections according 
to the relation classification which categorised them into closely 
related, directly related and less directly related groups. In 
order to come to a conclusion on whether Chinese or English 
samples, as compared to their counterparts, show a preference 
for certain types of relations, Chi-square analysis IS used to 
detect if there are any statistically significant differences 
between English and Chinese samples in all three groups. Using 
the 2x2 contingency table (Figure 7.7) and the formula (Robson, 
1983): 
X2-'" (I 0 - E 1 - 0.5)2 - -<-. ...;.;....--E...-..--~-
Closely Related 
English Chinese 
present 55 56 111 
not present 42 28 70 
97 84 181 
Figure 7.7 Sample 2 x 2 Table 
The result for closely related group comes to x2=1.49, for 
directly related group IS x2 = 1.06 and for less directly related 
group x2 =0.12. With 1 degree of freedom, at the 5 per cent 
level, x2 needs to reach 3.84 before an association can be 
established. Therefore the conclusion we can draw from the 
results is that there is no significant difference between English 
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and Chinese samples. In another word they both use the same 
types of information at the same frequency. 
An examination of the use of each individual definition 
yields the same result. The most significant Chi-square result is 
regarding the use of Background where x2 comes to 3.04 which 
falls well below the figure of 3.84, the mInImUm sum required 
before one can claim that Chinese and English essays use the 
relation Background differently3. 
The above findings establish that the relationships between 
each individual piece of information and the themes of the 
articles they occur in are similar in both English and Chinese. 
This leads to the second question which is if the building blocs 
are the same then are they constructed in the same way. In this 
case we need to investigate whether the linear progression of 
meaning units are the same in the two languages. 
7.4.2 Observation on the Full Structure of the Two 
Sets of Samples 
To understand the logical progression of writing In English 
and Chinese there is a need to first establish what is the 
common pattern of meaning unit development in each language. 
In Section 6.4, the discussion on superstructure detailed what 
rhetoricians think about how writing should be organised. Here 
the aim is to deduce what is actually done in real samples. The 
distinction between the two approaches parallels the one 
between paragraph outline and Discourse Bloc Analysis made by 
Kaplan (cf. Section 5.2). One is inductive by prescribing what is 
supposed to be done while the other is deductive by observing 
the end product and deducing the patterns from within. 
202 
This study is designed to answer the question whether, 
compared to English, Chinese writing is organised in a more 
roundabout way. We have known from the observations in 
Section 7.4.1 that the three groups of relation definitions, 
closely related, directly related and less directly related, occur 
at similar frequencies in English and Chinese. In this section, the 
focus is on their positions in the sample articles . The aim is to 
find out the general pattern of organisation of these three 
groups III English and Chinese. The following graphics show, III 
the entire English and Chinese sample population, the types of 
meaning units which occurred at each position. 
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Figure 7.8 
I English Samples I 
1M3 M4 EM5 EM6 EM? E 
• group 0 
II group 1 
III group2 
[£]t-P 
Types of Meaning Units Used m Chinese 
and English Samples 
In the above stack bar group 0 represents meanmg units 
that are closely related to the theme, similarly, group 1 
encompasses directly related meaning units and group 2, 
indirectly related. NP indicates that there is no meaning unit 
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present at that location. Take Meaning Unit Initial Middle 2 
(1M2) in the English samples diagram as an example where all 
four categories are present. The stack bar shows that among all 
the meaning units at the 1M2 location, 8 out of 14 units belong 
to group 0 relations which indicates that the content of these 
units are closely related to the themes of the passages they 
appear In. Similarly, 2 out of 14 belong to group 1 relations, 3 
out of 14 belong to group 2 relations and in one sample there is 
no meamng unit present at the 1M2 location. 
From the above results, line charts of paragraph 
progreSSIOn in English and Chinese can be drawn by taking the 
most dominant group of relations as the norm. For instance, 
among the fourteen English samples, ten begin with meanIng 
units which belong to group 0 relations. Therefore group 0 
relations IS assumed the most common type of relations 
occupymg the position of Meaning Unit Initial (I) in the chart. 
The following charts are created after applying this principle to 
all the positions. 
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English Samples 
group 2 
group 1 
group 0 
IM1 1M2 1M3 M4 EMS EM6 EM? E 
Chinese Samples 
group 2 
group 1 
group 0 
Figure 7.9 
IM1 1M2 1M3 M4 EMS EM6 EM? E 
English and Chinese Paragraph 
Progression4 
These charts demonstrate the logical relatedness between 
the content and the themes m the sample selected since the y-
axis shows how close the meamng units are related to the 
theme. The results cast doubt on the claim that Chinese writing 
IS more 'roundabout' or contains any more irrelevant 
information. As the charts show, samples in the two languages 
both progress along a straight line with each meaning unit 
closely related to the themes of the passages. However, it is the 
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chart of English samples that veer away from the theme at the 
very end which is in line with casual observations, at least in 
academic writing, that in English the end part usually contains 
elaborations and discussions. 
7.5 Summary and Conclusion 
This chapter spelt out the detailed procedures and 
statistical methods used III sample analysis. The conclusions 
drawn from the samples do not support Kaplan's claim and it 
shows that further research in many aspects can be conducted 
on both textual analysis and text interpretation. This project 
focuses on expository prose. It would be interesting to see if 
similar comparisons on other genres yield the same results. 
Similarly, results may not be the same when studies target at 
paragraph and sentence levels. More importantly, in this thesis 
text is looked at from an analyst's point of view. Future projects 
can focus more attention on readers to see how people from 
different cultural backgrounds react to writings III different 
languages, because even though the results from this study do 
not show any significant differences in the organisations of 
Chinese and English, there can be a perceived one held by the 
readers. 
From a pedagogical perspective, more detailed studies can 
be carried out to see if there exist any preferred ways III writing, 
for instance if Chinese writers typically prefer to use 
background or any specific ways to open an essay or end one 
which may give the readers from another culture background an 
impression that it is different. There are many more questions 
that need to be asked and investigated which are beyond the 
207 
scope of this thesis. A more detailed discussion on the 
implication of results from this project appears in Chapter 8. 
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Notes: 
1 . In this diagram, the x-aXIS shows the position of each 
discourse unit in the passage it appears m. Instead of using 
Discourse Unit One (DUI), Discourse Unit Two (DUll) and so on 
to mark the interval, a different set of names are used. The first 
discourse unit in a passage is named Meaning Unit Initial which 
is marked as I in the diagram. Similarly, the last is shown as E 
indicating Meaning Unit End. In between I and E are IMI 
(Meaning Unit Initial Middle 1), 1M2 (Meaning Unit Initial 
Middle 2), M4 (Meaning Unit Middle 4), EM5 (Meaning Unit End 
Middle 5) and so on. The term meaning unit is used instead of 
discourse unit to avoid confusion with the numbering of 
discourse unit in the DBA part of the procedure especially where 
numbering is concerned since 1M2 is not DUll but DUIII. The 
name meanmg unit is preferred over paragraph since discourse 
unit does not always coincide with paragraph boundaries. The 
reason for adopting this alternative set of names is because the 
number of meaning units in each sample varies and it is 
important to reflect the true location of meaning units in the 
passages. For instance, passage A may contain four discourse 
units and passage B nine. If we follow the numbering of DUs, 
then we will find, in the above diagram, that the end of passage 
A, which is DUIV, actually falls in the middle of passage B. It 
would be inappropriate to compare the two units and draw 
conclusions on the organisations of the two passages. Therefore 
following standard procedures in statistical analysis a new set of 
coding method is used. The first discourse unit in any passage is 
represented by I, the last one E. When a passage contains an odd 
number of DUs, M4 is the one in the middle. ( All the 
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samples in this study contains mne DU s or less therefore on the 
x-axis we have I, IM1. 1M2, 1M3, M4, EM5, EM6, EM7, E.) If this 
number is even then the DU behind the central division becomes 
M4. For instance, in a passage that has six DUs, DUIV becomes 
M4 and In one that contains eight DUs, M4 represents DUV. 
This principle is consistently applied to all the samples in both 
English and Chinese complying with rules in statistical analysis. 
2 . In English sample 8, about impeaching Clinton, the second 
bloc can either be elaboration or background. 
3 . On some occasions the samples are too small for Chi-
square analysis but the percentage figures clearly indicate that 
differences cannot be established. 
4. For detailed explanations of this diagram see Notes 1. 
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Future Directions in the Research and Teaching of 
Writing 
8.0 Introduction 
Here in the concluding chapter it is reiterated that writing, 
as a communicative activity can be and needs to be taught in a 
second language setting. The comparative approach has a lot to 
offer to the teaching and learning of L2. 
The main aim of this chapter is to point out the uses as 
well as the limitations of the outcome from this study and its 
implications to future research on both teaching and the theory 
of writing . 
8. 1 The Teaching of Second Language Writing 
8.1.1 Writing Can be Taught 
In Chapter 3 of this thesis, it is discussed that there are 
different beliefs in the nature of writing which inevitably lead to 
different teaching practices. The mam division is between first 
and second language teachers. The first language teachers 
perceive the writing process as a creative activity when a writer 
realises his or her thoughts into written scripts so as to grasp 
the world around him. By contrast, second language teachers 
regard the function of writing as primarily communicative, 
leading to a different belief and methods in teaching practices. 
This disparity is due to the different functions first and second 
211 
language play in a learner's life as well as the differences In first 
and second language learning and teaching in general. Some 
first language teachers argue that since writing is a creative 
process therefore there are no rules to teach and writing 
research is much ado about nothing. Others maintain that text 
holds a describable structure (Hoey, 1991) and native and non-
native speaking students alike need to acquire the specific ways 
to organise written discourse (de Beaugrande, 1984). 
In fact, there should be a division between writing for 
everyday and academic purposes and creative writing (Grabe 
and Kaplan, 1996). A second language learner, especially in an 
educational setting, is unlikely to learn creative writing where 
rules can be more flexible. The communicative approach to 
second language teaching also means teaching is highly focused 
on learner needs therefore is directly related to the target 
situation (Freedman et aI, 1983). For adult learners, who are 
the concern of this thesis, this target situation can be fairly 
clearly defined. Kaplan (1972), Grabe and Kaplan (1996) and 
numerous others have provided ways to apply writing theory in 
classroom environment. Grabe and Kaplan's (1996) taxonomy 
of academic writing skills, knowledge bases, and processes is an 
example of summansmg the skill areas needed to be covered in 
the teaching of writing. 
8.1. 2 Writing Needs to be Taught 
It has been mentioned previously that the present project 
alms to help adult English speaking learners of Chinese. This 
makes the teaching of writing conventions particularly 
important. Studies in SLA so far have shown that there is too 
212 
much evidence to suggest the existence of transfer, especially 
for adult learners who usually possess a higher level of 
competence than children. Kubota's (1992) conclusion of the 
writing of Japanese and American students offers evidence for 
the transfer of cross cultural rhetorical patterns . Research 
(Gass and Selinker, 1992; Sang et aI, 1986) has found that adults 
and those who have a high competency in their mother tongue 
show a strong transfer of their knowledge and this category of 
learners are most likely to transfer their L 1 rules and benefit the 
most from the teaching of linguistic structures (Odlin, 1989). 
As also discussed in Sections 2.5 and 2.6 the importance for 
adult learners in formal environment to learn structures cannot 
be underestimated. There is a need for both teachers and 
learners to understand the linguistic and cultural codes of the 
languages they teach and study. 
The teaching of linguistic rules and the use of contrastive 
presentation is particularly important where English and Chinese 
are concerned. The two languages are perceived to be very 
different and as Odlin (1989) stated comparisons are difficult to 
avoid if there is no transparent relation between a native and 
target language structure. 
8.1. 3 The Value of Contrastive Approach to the 
Teaching of Writing 
Without over emphasising the teaching of rules and the 
effectiveness of contrastive approach, it is universally agreed 
that a better understanding of native language and target 
language improves teaching (Odlin, 1989). Selinker (1992) 
advocates that description and comparison should be separated 
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from application . In the past, believers of traditional 
contrastive analysis used companson for the organisation of 
materials and explanation of learner mistakes which is proved to 
be faulty. A more balanced approach is to use contrastive 
information to raise awareness, to improve teaching and to help 
learners to notice the gap between L 1 and L2 so that they can set 
up interlingual identifications 
about the second language 1. 
and form correct hypothesis 
It is hoped that the results from 
this thesis together with further research on more detailed 
compansons of Chinese and English writing can help learners to 
achieve these aims in the learning process. 
8. 2 1m plications of the Results from This 
Experiment 
The result from this study cast doubt over Kaplan's claim 
of the differences in the orgamsmg principles in English and 
Chinese. Compared to existing research, this project is unique 
in two ways. Firstly, it uses quantitative methods to analyse the 
data collected. Secondly, it incorporates the concepts of 
discourse bloc by Kaplan and relation definitions by Mann and 
Thompson into one single framework in an attempt to apply 
Rhetorical Structure Theory (RST) at discourse level. 
On the theoretical level, the use of quantitative data 
collection and analysis methods warrants a higher degree of 
objectivity for the results. The method of cluster sampling used 
for this thesis guarantees that samples are selected at random 
instead of for the purpose of supporting a certain stance. 
The RS T is a relatively recent text analysis framework. In 
Mann and Thompson's (1988) original proposal and the very 
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limited application (Chu, 1998) of RST so far, it IS only applied 
to small text units at clause level or below. Since the RST is 
designed as a tool to analyse text units of any size, this thesis 
explores the possibility of applying it to larger units so as to 
investigate paragraph progression. 
Mann and Thompson raised the Issue of dividing text into 
units at the beginning stage of an analytical process. They cited 
the difficulty in finding ways to segregate text into units of 
"independent functional integrity" (Mann and Thompson, 1988, 
p. 248). This project uses the notion of composite proposition 
as the theoretical starting point and employs Kaplan's definition 
of discourse bloc as a tool to isolate functional units within a 
written passage. 
On a more practical level, this research compared the 
paragraph organisation of English and Chinese expository 
writing. It can act as a useful platform for further studies of 
transfer whose development greatly depends on the 
compansons and descriptions of L2 and learners' native 
languages (Odlin, 1989). Pery-Woodley illustrated with concrete 
examples (1990, p. 145) that many aspects of transfer studies 
need to be grounded in the findings of contrastive analysis of 
native writing. It is hoped that the results from this thesis can 
be useful in building up an overall picture of the features of 
English and Chinese. 
Results from this research and further research into the 
more detailed aspects of writing in English and Chinese should 
serve as a useful tool in classroom teaching. They can be used 
to raise awareness and guide learners to form a correct 
hypothesis of the target language. An example of the classroom 
implications of writing research already exists in the teaching of 
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Japanese. Hinds' (1990) study of writing styles III Japanese and 
English challenged the dichotomy between inductive and 
deductive writing in the Japanese/English cross cultural setting 
and cited this false dichotomy as the reason that hampers the 
English learners' understanding of Japanese writing. 
8.3 Limitations of the Results 
This project investigated expository writing as represented 
III newspaper articles . It tested the application of RS T at 
rhetorical level. It shares the inherent feature of functional text 
analysis, that the subjective judgments of the analysts play 
important roles III the first two stages of the analysis (cf. 
Chapters 6 and 7). The boundaries of meaning units and the 
assignment of relation definitions are the two areas where 
ambiguities occur. The former is a lesser problem since in both 
prevIOus studies (cf. Section 6.5) and this thesis convergence 
between different analysts are high. Mann and Thompson 
(1988, p. 265) stated that when deciding the type of 
relationships shared by two meaning units, the issue of multiple 
analyses needs to be noted. There are various reasons for the 
occurrence of such multiplicity2 and sometimes it IS 
unavoidable. This is especially salient regarding the present 
analysis since the meaning units concerned are comparatively 
large therefore contain more information than the units in Mann 
and Thompson's study. Though not always the case, larger 
meaning units can make the task of defining a particular 
relationship more difficult SInce the larger amount of 
information contained within the units may leave more scope 
for different interpretations. It is for this reason that, during 
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the triangulation process of this study, the entire sample 
population, instead of a certain proportion of it , was 
reexamined . 
In Chapter 3 it is mentioned that writing IS embedded in 
culture and through the discussion on methodology in Chapter 5 
it is established that comparability of samples across languages 
IS an important Issue . Since culture and writing can not be 
separated and China and the West share many differences III 
various cultural aspects, the cultural contexts surrounding the 
two sets of samples are dissimilar. For instance, the Chinese 
newspaper where Chinese samples are taken from is part of the 
official communist party propaganda machine. It tends to serve 
as a tool by the party to indoctrinate the readers. To what 
degree this difference in political culture affects paragraph 
organisation and the results of the analysis is unclear. In future 
research it would be interesting to explore how specific aspects 
of culture affect the language that exists in that environment. 
8.4 Future Research Directions 
8.4.1 Future Research Directions in the Research on 
Writing 
This thesis, in line with all other functional text analysis, 
regards language and culture as one inseparable entity. This is 
in response to the criticism of earlier contrastive studies where 
language and culture were dealt with separately, contrasting 
pure linguistic items in one study and cultural phenomena in 
another (Murata, 1994; Taylor and Chen, 1991). The 
development of communicative competence and the framework 
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of Communicative Language Ability offer an outline for future 
research. As far as writing research is concerned there should 
be a continued effort to search for ways to integrate language, 
culture and audience whose cultural background IS an important 
part In the realisation of text as discourse. 
Rhetorical Structure Theory is the first theory that gIves 
the audience a prominent position. By utilising RST, the present 
research can be said to involve readers but the analysis is firmly 
focused on the way writers organise their product. Future 
research can shift the emphasis on to readers, for instance, to 
see how groups of readers from different cultural and linguistic 
backgrounds interpret a certain piece of writing. Hinds (1990) 
mentioned the possibility that readers from different cultural 
and literary traditions may have differences In their 
interpretation and expectation of written passages (cf. Chapter 
7) . 
Mann and Thompson's RST is not merely a tool to analyse 
text, but more importantly the proposal of relation classification 
opens up new dimensions to look at text. It enables researchers 
to explore text from different angles. This project looked at the 
relatedness between Nucleus and Satellite and therefore 
classified the relation definitions accordingly. Future projects 
could, for instance, follow Mann and Thompson's classification 
of Subject matter and Presentational groups to investigate the 
effect of writing on its readers. Mann and Thompson (1988) 
states that subject matter relations are those "whose intended 
effect is that the reader recognises the relation in question" (p. 
257) while presentational relations are those "whose intended 
effect is to Increase some inclination in the reader, such as the 
desire to act or the degree of positive regard for, belief In, or 
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acceptance of the nucleus" (ibid). It can be hypothesised that a 
comparison of English and Chinese writing along this line may 
reveal different relationships between reader and the text and 
its authors. For instance whether and how Chinese newspapers 
serve as the propaganda machine of the Chinese government 
and in what way are they different or similar to their English 
counterparts. 
Needless to say, future research can look into genres other 
than expository writing. Frameworks such at Clause Relational 
Analysis, Topical Structure Analysis, Storygraph Analysis and 
concepts like unit of persuasIve discourse briefly discussed in 
Chapter 5 can all serve as starting points for further 
investigations on cross cultural writing in different genres. As 
well as different genres, writings produced for different 
purposes, produced under different settings and regarding 
different subject matters can and should all be compared III 
order to have a more thorough understanding of L 1 and L2. 
Attention can be focused on written product, like the 
present thesis, as well as writing process. When writing is 
regarded as a cultural activity, the process of learning to write 
in different cultures can be studied which may shed light on the 
specific features carried by the written product. Such 
information should be of value to researchers and teachers alike 
since it can serve as a tool to explain the reasons for culturally 
unique discourse features and help students to understand the 
target language. 
This thesis follows the VIew of most discourse analysts who 
base the analysis on the author's organisation of the ideas in the 
text. Text can also be looked at from a different dimension in 
line with many psycholinguists by investigating "the logic 
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inherent III the text, but not actually stated in it" (Meyer, 1975, 
p. 57). Scholars such as Crothers (1972), Fredericksen (1972) 
and Spencer (1973) devised different ways to investigate the 
logical structure of text which can be moderated and used in a 
cross cultural setting. 
Lautamatti ( 1987) examined the relationship between 
sentence subject and sentence topic and then connected 
sentence topic to discourse topic. This approach IS interesting 
SInce it abandoned the usual division between sentence and 
discourse and treats discourse progression as a continuous line. 
Applying this method of analysis to Chinese and English samples 
may yield valuable insights on the ways information is organised 
In the two languages which maybe of practical help to students 
of Chinese . From a theoretical angle, this holistic approach may 
reveal whether or to what extent sentence level features such as 
lexical cohesion contribute to text organisation at a higher 
level3 . 
Connor and Kaplan (1987) suggested that a contrastive 
analysis of the above mentioned "topical development" in L 1 and 
L2 could be used to predict learner error in the strategies they 
adopt in handling written discourse (p. 110). If such a study is 
conducted then the results may be of help to the teaching of 
writing as well as reading and translation. 
While research on the general rhetorical styles of L 1 and 
L2, such as the present thesis, is the necessary first step in 
comparative writing research, the direct impact on classroom 
teaching is limited. Taylor and Chen (1991, p. 320) pointed out 
that the study of specific aspects on writing that is most helpful 
to student learners . For instance, when faced with a certain 
genre of writing in different languages, answers to questions like 
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"which aspects of them are cultural specific and which 
universal?" are of the most benefit to students. 
In the future, more detailed studies of specific 
characteristics of written discourse can be initiated since, like 
Chen and Taylor's opinion, they should be most beneficial to 
learners. As well as the example by Scarcella (cf. Section 4.1.5) 
who studied different ways students from different cultural 
backgrounds orient their readers, Kobayashi examined the 
placement and type of general statement used III English and 
Japanese expository and narrative writing. Chinese and English 
writing can also be analysed in the same direction, for example, 
to see what is the preferred content and presentation. Do 
Chinese writers use more historical sayings to support their 
arguments? Or do English writers prefer to use short, abrupt 
sentences to state their themes? Are there any differences III 
the placement of theme and rheme III Chinese and English 
writing? Such an approach answers the call by Taylor and Chen 
that, though the necessary first step, broad generalisations 
about national rhetorical style are not the only nor the best way 
to help students . Specific suggestions similar to those made by 
Scarcella are of direct benefit to classroom teaching and to 
students and teachers alike . 
The area of cross cultural writing research IS a 
comparatively new area in discourse studies and has wide scope 
for in depth study. A number of areas, such as discourse 
grammar and cultural discourse structure, awaits new 
development. The directions summarised in this section cover 
merely a few general strands that can be followed which are 
directly related to the present study. 
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8.S Summary 
This project investigates the organisation of English and 
Chinese expository writing at the paragraph level. The purpose 
is, on the one hand, to test Kaplan's claim about the different 
organisational principles of Oriental and Western writing. At the 
same time, it attempts to explore the possible use of 
quantitative research methods in functional text analysis III 
order to come to a more objective conclusion about Kaplan's 
hypothesis. One of the major confusions found in research on 
the hypothesis is that each study seems to select particular 
samples to support its own argument. This is inadequate 
because given the nature of writing and the volume of written 
product it is always possible to find examples to support ones 
VIew point. 
The results yielded from this study cast doubt on Kaplan's 
conclusion and serve as a foundation for further research on 
cross cultural writing activity. 
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Notes: 
1. For more details on the subject see Selinker (1992) and 
for details on learner strategy and other psycholinguistic 
matters see Ellis (1994). 
2. For detailed reasons see Mann and Thompson, 1988, p. 
265 
3. For details on lexical cohesion and text development see 
Hoey (1991, p. 13). 
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